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Introduction

Under Section 174 (15) of Act No. 561/2004 Coll. Bre-school, Basic, Secondary,
Tertiary Professional and Other Education (the Btlan Act) as amended, the Czech School
Inspectorate is submitting the Annual Report encassmg summarised data on the situation
in education and the educational system gatheredgh inspections carried out in the school
year 2007/2008.

Inspections were implemented in compliance with Bian of Principal Tasks of
Inspection Activities in the School Year 2007/208&roved by the Minister of Education,
Youth, and Sports. For the first time, the AnnuapBrt also contains information about the
progress of reform of the educational system aehiem regard to specifically selected
aspects of the development of the regional edutat®ystem.

The strategic objectives of the inspections stemfrad the National Programme for
the Development of Education in the Czech Repufluhite Paper 2001) and from the
strategic goals of the 2007 Long-term Policy Obyes of Education and the Development of
the Educational System in the Czech Republic. TiBpaction system of the Czech Republic
has completed another stage of its transformatimhreew inspection procedures have made
use of significant results of national and inteiovadl educational research.

Activities of the Czech School Inspectorate (CS8 eoordinated with the aims and
the course of reform of the regional educationadtay while respecting the European
context. Inspections were held with regard to tméroduction of school education
programmes (SEP) within pre-school education, tadgal implementation of school
education programmes within basic education (fostixth grades of basic schools, and first
grades of eight-year secondary general schools krasngymnazium) and also with respect to
the preparatory period of developing educationagmmmes for secondary schools.

The basis of an information, evaluation and congg@tem of education has recently
been built up by the Czech School Inspectorate figgustate-of-the art information and
communication technologies. However, coordinatibeame external information, evaluation
and control systems, which are currently being enm@nted within the Ministry and its
subordinate agencies, and the absence of cerameals in these systems, although they
were recommended by the White Paper, remain a gmmobDue to the fact that reform of
school-leaving examinations (maturita) was postdoaad the project relating to output
evaluation which is to be done at the critical peiof the student’s educational path has not
yet been completed, CSI has not been able to campaults of external international surveys
and results of national surveys of the educatiochdtiren, pupils and students at the level of
individual schools. The Czech School Inspectorai® ade all publicly available inspection
reports since 2000 accessible (altogether ther@rtousand reports) and in the last year
about 1,000 users per month accessed and weréeredi®n the CSI web-sites.

Inspection findings are predominantly based on amuts of self-evaluation of
schools, inspection analyses of school documemsgh&spot inspections, observations of
students and teachers in classes and standardisedews with pedagogical staff.

As a result of cooperation agreements considerpllgress has been achieved as
regards coordination of the CSI inspection systemih other external systems for
implementing checks. The Czech School Inspectanaganised 327 coordinated inspections,
which accounts for 55% of all inspections conduaedhe basis of the Plan of Inspections in
the School Year 2007/2008. Such inspections covénedfollowing areas: occupational
safety andHealth (OSH), meals provided in school canteens andgiection in school
buildings. By joint action and through exchangdandbérmation the administrative burden of



schools substantially decreased while, on the otlaed, the quality and effectiveness of
inspections were enhanced.

When evaluating the conditions, course and resfltsducation, the Czech School
Inspectorate built on the principles and objectieé®ducation stipulated by the Education
Act with the fundamental criterion being, in padar, effective support for the development
of the personality of the child, pupil and studastwell as achievement of educational aims in
specific schools and school facilities. The Czechd®l Inspectorate verified a set of criteria
for assessing schools and school facilities preshioapproved and published by the Ministry
of Education, Youth and Sports (see Annex 1). Tiewing principal areas were defined for
assessment of individual schools: school and/cv@diacility management, prerequisites of a
school to meet the school education programme ampotsory content of education in
accordance with valid educational documents durthg transitional period, school
partnership, processes on how to meet educatiomal during education, and monitoring the
overall success of children, pupils and studentk vagard to the educational programmes of
a particular school.

In the school year 2007/2008 CSI completed a thess-cycle of inspections carried
out in compliance with given topics and aimed ahlbmssessing individual educational areas
and verifying new inspection procedures in ordefinnd out whether functional literacy, in
particular in natural and social sciences, is sugplo Inspection activities concentrated on
observing key factors indicating the efficiencyszhools — a safe and healthy environment
for education, staffing, and economical, effecewel efficient management of funds provided
to schools in compliance with the Education Act. the past year the Czech School
Inspectorate completed a total of 13,297 inspestionsited 1,716 schools and school
facilities, carried out 8,674 observations of ofsswith the aim of observing the teaching of
individual subjects, and interviewed 8,751 teaclasid other pedagogical staff.

Summarised findings have been collected on theshafsil,534 inspection reports,
1,763 protocols on checks, 462 selection interviéesders) and 27 surveys made for the
PISA project. CSI provided schools with 339 exiraet limits for removing deficiencies
found during inspections, detected 564 seriousatimhs of valid regulations, provided the
relevant authorities with 22 reports giving infotina on breaches of budgetary discipline
and 48 reports including other information. TheeEl8chool Inspector filed one proposal for
removing a school from the Register of Schools; éxmv, this proposal was not accepted by
the Ministry of Education, Youth and Sports (MEY&)d proceedings on deleting the said
school from the Register were not initiated. Schdibéd 87 comments and objections against
inspection results, which represents 2.6% of totsppections. A new demanding task of the
transitional period of the Education Act was tonel evaluation of school education
programmes for pre-school and basic education anensure compliance of the said
programmes with the effective Framework EducatiomgRammes. CSI makes use of
characteristic features and principles of educapiomgrammes laid down in the Education
Act alongside principles and criteria set out inrreatly valid Framework Education
Programmes. In total 1,015 school education progresmwere assessed, whereby opinions
on each of these programmes were submitted bwstt fleree assessors. Inspection teams also
comprised professionals from schools and coopenaitd415 external assessors. Results of
comparative analyses of school education programmade it possible to transfer some
inspection activities out of schools (in-house ewmwn, i.e. on the basis of correspondence
and ex-ante evaluation) and thus to shorten orsplo¢-inspections and decrease the burden
on schools and school facilities related to thelementation of the three-year inspection
cycles.

This Report also encompasses the main findingsngrisom individual topics and
their analyses. In the course of the school ye@7r 2008 CSI issued ten reports classified by



topic, which are to be found on www.csicr.cz (austured list including annotations is
included in Annex 5). When monitoring the progres®ducation reform, quality indicators
and benchmarks taken from strategic documentseo€#tech Republic are used.

Findings of inspections carried out on the basisinstigations, complaints and
petitions (the content of which was to be resolwathin the scope of competence of the
Czech School Inspectorate) are based on the resuitsspections of 395 recorded cases
representing 885 complaints. The Czech School tispete dealt with 335 complaints.
Partial results of the analysis are incorporatethérelevant chapters and a general overview
of analyses of individual complaints is to be foumdnnex 3

The Czech School Inspectorate performed inspectionghe purpose of granting
subsidies under the special legal regulation atelyeest of 36 private schools. The scale for
overall assessment of private schools laid dowmAdah No. 306/1999 Coll. on granting
subsidies to private schools, pre-school and scfamilities appears to be problematic. The
scale is outdated and does not conform to the nefepgsocedures for assessment under the
new Education Act. CSI will demand an amendmentht® relevant act so that it will be
possible to introduce a brand-new uniform scaleasessing schools and school facilities
established by all types of founders. As far asradttive provision of meals in schools was
concerned, 85 inspections were performed.

In the introductory section of the Annual Repotig tCzech School Inspectorate
evaluated inspection findings concerning school sclibol facility management, financial
and economic preconditions and the benefits of emdmn between schools and school
facilities and their partners. This section alsaludes results of checks on formal
requirements for schools and school facilitieseseld provisions of the Education Act and
principal findings regarding the examination of amhation, complaints, and petitions
received.

The following sections of the Report summarise @tsion findings relating to basic
strategic aspects of the development of regionata&tbn in accordance with the 2007 Long-
term Policy Objective of Education and the Develepiof the Educational System in the
Czech Republic.

Section A - Equal Opportunities in Education - inmrates findings on the progress
of integration of pupils in basic education aftpesial schools were abolished and describes
how children, pupils and students with special atioo needs are being supported. The
Czech School Inspectorate monitored the effortsabfools and school facilities aimed at
promoting the principle of equal opportunities amekercoming barriers which hinder the
education of disadvantaged groups of children, Ipuahd students, at methods used by
schools to identify such needs, ways of active etppf education leading towards good
health and healthy life styles, methods used fewvemting pathological social phenomena
(such as combating bullying or the abuse of nactcgibstances) and injuries in schools. We
also included some partial results of the inspecsimategy for monitoring the social climate
in education.

Section B - Curricular Reform - a Tool for Modeition of Education with an
Emphasis on the Development of Key Competencexempasses summarised data which
resulted from comparative analyses of schools'&thrc programmes as well as from results
of research into the extent to which teachers virelved in creating and drawing up the
said education programmes. Inspection activitiemitoced how key competences were
achieved through the educational content definedhi relevant Framework Education
Programme. In the last year of the three-year cigpe cycle aimed at specific topics CSI
focused, at all levels of education, on supportilgimprovement of the functional literacy of
children, pupils and students with an emphasisgplan social and natural science literacy.



Section C - Supporting Foreign Languages and Indtion and Communication
Technologies - contains partial knowledge on imm@etimg the goals of the National Plan for
Teaching Foreign Languages, on the information @lshpossess on the Common European
Reference Framework, and on the preparedness @ bakools to offer, in particular,
teaching of the English language as early as fioenthird grade of elementary school (the
lower level of basic schools). When monitoring haemformation and communication
technologies are used CSI focused not only onethel lof technical equipment but mainly on
how ICT supports teaching itself and how technaegiffect the climate of schools.

Section D - Establishment and Introduction of Qyaflystems, Assessment Methods
and Self-evaluation of Schools and School Fadlite summarises findings on the
development of self-evaluation at the level of wmdiial schools and school facilities.
Inspections, in particular, strove to find out heelf-evaluation can contribute to education
quality enhancement, how it is reflected in theumimeports of schools and school facilities
and whether it has become an integral part of dg@eel school education programmes.

Section E - Increasing Professionalism and Impmpviworking Conditions of
Pedagogical Staff - discloses data on the age tstejcqualifications and skills, salary
conditions and evaluation of the further educatbpedagogical staff.

Section F - Utilisation and Benefits of Developméhbjects - is, in terms of its
concept and content, included in the Annual Refmorthe first time as a separate chapter.
CSl tried to indicate how regions had managed tetrttee priorities of their own long-term
objectives of education and development of the atiloie system and by using examples of
good practice CSI illustrated the benefits of prtge coordinated at the regional level, for
teaching and education in schools. This sectiom @evides information on the awareness of
teachers of projects and trends in the EuropeanrUpertaining to the area of education, on
the experience of schools with the implementatibsuch projects and their preparedness for
future utilisation of the operational programmeduBation for Competitiveness.

Annexes are included separately. Annexes encompass detailed information and
summary data relating to some areas and topidsedRéeport. For better orientation in the text
Annexes are not parts of individual chapters.

In the school year 2007/2008 there were 282 scimsplectors, 108 controllers, and
415 external experts. 106 school inspectors antratars, who, as trainers of CSl, covered
training courses for teachers, were an informata@of information about schools.

In the school year 2007/8 information centres fguporting provision of information
on the current curricular reform commenced theiivdies in ten regional inspectorates. The
centres received 1,322 inquiries, of which 1,242ewesolved by CSI within its scope of
competence, whilst the others were transferredattnpr organisations. Most of the queries
concerned evaluation of students (classificatiod aeducational measures), the quality of
education in schools or documentation about schbalsthere were also questions regarding
final and admission examinations in secondary sish@chool injuries and consultations on
how legal liabilities arising from the office ofreead teacher are met.

Within the EU the Czech School Inspectorate is iggirthe position of a reliable
partner of other organisations dealing with evatuet. At the same time there has been an
ever increasing interest in the experience, guidsliand the way of work of CSI, which has
become inspiring for foreign partners in the preced modernisation and reforms of
education systems and their evaluation. CSI alsmeshsuch experience through SICI — the
Standing International Conference of InspectorafdS. prepared and (in September 2008)
organised an international seminar, the agendahafhwincluded, inter alia, presentation of a
new inspection information system.

Experience resulting from a Czech-Scottish projecives to be beneficial. The
project enabled both parties substantially to maidertheir respective activities. Supporting



documents from Germany and the Netherlands wereé asewell. A Czech-French project
exchanging experience concerning guidelines angdn®rmance of inspections, which was
implemented in the form of a mutual exchange op@sors on the basis of the initiative of
the French Minister of Education, brought aboutienber of interesting findings. Some other
countries or their school organisations, for exam@roatia, Saxony and Slovakia, also
showed their interest in CSI work and its preséomat

Another activity focusing on monitoring Europeaenus in education is the work
carried out by inspectors of European School (seee& 6). Participation in the Boards of
Inspectors of European Schools (for pre-schoomary and secondary cycles of European
Schools) and involvement in international workingups has made it possible to exchange
experience among education experts at the leval Member States of the European Union.
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Coll.
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further education of pedagogical staff

for example, for instance

and so forth, and so on
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secondary general school/s (gymnazium)
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Information and Communication Technology/ies
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preparation of teachers teaching at the primargll®f BSs without
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preparation for kindergarten teachers, teachegwiatary level of BSs
and teachers of basic artistic schools

Ministry of Education, Youth and Sports
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Programme for International Student Assessm@mt international
project aimed at finding out results of 15-yer-stddents in reading, and
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secondary vocational school/s
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state budget

special educational needs

school education programme

state information policy in education

Single Programming Document

secondary school/s
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software

Third International Mathematics and Sciental$
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The Czech School Inspectorate monitored the quafitychools and school facilities
as a process of planning, organising and self-asggswhich is based on proper selection of
priorities and the educational objectives of schamhd on the necessity to modify, on an
ongoing basis, the educational strategy of a schmobmpliance with the aims of national
and regional education policies.

Inspections observed whether the strategy and iplgnof the school support
establishment and implementation of school edusgirogrammes, whether the school has a
climate promoting strategic goals and changes iivities of the school concerned, whether
organisational structures are adapted to curreatisjewhether principles of participative
management are being applied, and how schoolsib&oetf strategic partnerships.

When assessing the prerequisites for the activitieg given school, inspections
focused on how equipment and facilities availabla tschool are made use of and how they
affect teaching, whether textbooks, teaching agit$)jool rooms and their capacity are
efficiently and rationally used to support teachiawgd learning, and whether pupils and
students work with all the resources availabldhegchool during the course of education.

The Czech School Inspectorate also checked forraatlitons according to the
records included in the Register of Schools (sdalelTd) and audited the funds provided to
schools and school facilities from the state budgetsuant to Sections 160 through 162 of
the Education Act in accordance with indicatorsdetting the amount of funding by using a
normative method.

Table 1: Results of comparison of founding documentof schools with reality

Basic = Secondary
schools  schools
School possesses a valid deed of foundation 100,0% 99,8 % 99,7 %
School provides education in compliance with itsores

in the Rl?egister of Schools i i B iU
Education in a secondary school is provided in dampe ) i 99.7 %
with permitted fields of study :
Head teacher holds a certificate of appointment 98,6 % 99,0 % 99,0 %

Monitored indicator Kindergartens

Information obtained within selection interviewsthvprospective head teachers and
the involvement of CSI trainers in training coursesteachers became an import source of
knowledge on school managements.

1. School Management

1.1 Strategy and Planning

In conformity with the requirement to implement qs@hool and basic education
according to school education programmes froth September 2007, management of
kindergartens and basic schools decided to re-atealand renew their educational strategies
and plans. The content of the innovations and ¢nedlation of educational objectives were
harmonised with national and regional prioritiesd amewly drawn up school education
programmes. Planning was mostly in compliance it actual conditions of schools.
Almost all schools informed their partners abogpesctive school objectives (for more details
see Table 2).



Table 2: Educational strategy and planning in visiéd schools in the school year

2007/2008
. . : Basic Secondary
Monitored indicator Kindergartens schools  schools

School management eyaluateg education strategies an 84 % 92 % 95 %
plans and implements innovations
Edl_Jcatlon pbj_ectlves are in compliance with nati@meal 92 % 92 % 96 %
regional priorities
Planning corresponds to actual conditions of aa@icho 87 % 95 % 96 %
School provides information on strategic objectitas

- parents 96 % 96 % 94 %

- adult students - - 92 %

- founder(s) 98 % 98 % 99 %

- School Board - 96 % 97 %

Inspections evaluated the aforementioned activigeabove-average in less than one-
third of kindergartens. These schools managed t@lde the education strategy towards
Health very well and they had very good plans of/tho support the optimal development of
children's psychology. As regards basic school8p 38 schools were evaluated as being
excellent. These schools had drawn up very goadesjfies for the education of pupils about
health and healthy life styles as well as plansf@mictional literacy, in particular reading
literacy and literacy in natural sciences. As rdgasecondary education, 39% of secondary
schools achieved above-average results in this amaang them were especially secondary
technical schools which had prepared plans fodéelopment of literacy in natural sciences
and mathematics very carefully. All levels of edima have demonstrated apparently low
rates of experience in developing social literacy.

1.2 Head Teachers and Education Process Management

In almost all the monitored schools (99%) headheex performed their functions on
the basis of a certificate of appointment; the dlveere managing head teachers authorised to
perform the office by a school founder. In the sithgear 2007/2008 in total 462 selective
interviews (tenders) for the office of head teachere held in the Czech Republic (see
Table 3).

Directors of legal entities carrying out activities more than one school designated
managers to manage education in individual schaglisnging to one legal entity. Inspections
evaluated the capabilities of pedagogical managestafi to use managerial skills in practice
with a view to contributing to the further developmt of schools and to education
enhancement (see Table 4).



Table 3: CSI participation in selection interviewswith applicants for head teachers and
directors of school facilities

2006/07 175 4 13 10 4 14 10 29 16 11
2007/08 132 11 19 6 7 18 5 4 5 5 6 15 5 8 18
2006/07 261 22 44 12 10 12 16 16 12 16 14 18 21 30 18
2007/08 229 18 32 6 7 21 12 9 20 8 20 25 22 16 13

Kindergartens

Basic schools

Sec schogls 200607 46 1 7 3 4 4 3 2 - 9 1 5 3 2 2

2007/08 51 5 4 - 1 5 7 3 - 1 5 3 8 6 3
Professional 2006/07 4 - - - - 10 - -1 - 101 -0 - -
;ecrrtl'ga’s 2007/088 9 2 1 1 - - 1 1 2 - - 1 - - -
Basic artistic 200607 27 - 4 3 1 - 1 1 1 1 4 4 2 1 4
schools 2007/08 10 1 - - - 1 1 1 - 1 2 2 - 1 -
School 2006007 32 2 5 1 2 - 2 1 1 - 2 6 2 4 4
facilities 200708 31 1 3 3 2 5 1 3 2 - 2 2 1 4 2

2006/07 545 39 83 26 21 30 32 24 29 36 29 63 44 48 41

Total 2007/08 462 38 59 16 17 50 27 21 29 15 35 48 36 35 36
Key:

01 - Prague 10 — Pardubice Inspectorate

02 — Central Bohemian Inspectorate 11 - Vysoaispéctorate

04 — Pilsen Inspectorate 12 — South Moraviampéutsorate

05 — Karlovy Vary Inspectorate 13 — Olomouc Inspexte

06 — Usti Inspectorate 14 — Moravian-Silesiasgectorate

07 — South Bohemian Inspectorate 15 — Zlin Inspate

08 — Liberec Inspectorate CZE — Czech Republic

09 — Hradec Kralove Inspectorate

Table 4: Evaluation of how managerial skills of hed teachers are used in practice

Functional division of competences and accountghiii
management
Inclusion of support for incorporating SEP into ach

77 % 87 % 89 %
documents
Functioning two-way information system and itsisétion 96 % 98 % 97 %
for supporting SEP
Cooperation with partners in decision-making preess 95 % 97 % 96 %

The data included in the Table above, apart froenrformation on how head teachers
are able to use managerial skills, also show thatet are schools (mainly in pre-school
education, and to a lesser extent also at othezldewf education) where support for
implementing school education programmes is vegueaor is completely missing in their
internal documents. As far as kindergartens areemed this problem could be caused by
insufficient experience and lack of skills to deelontent and factual issues concerning the
integrated concept of education. Basic schoolsgratilems with including and drawing up
cross-reference topics with markedly formative tiorts. More than one tenth of secondary
technical schools and secondary vocational schavelsinable to harmonise the innovation of
their education content with the development ofridlevant school education programme in
accordance with published Framework Education Rarogres.



One of the quality criteria for school managemerd accountability of head teachers
for the organisation of education and ensuring saferations in schools their adherence
to legal regulations applying to the provision of @ucation and school services
Inspections strove to find out how school managenudrserves relevant laws and their
specific provisions. Below are listed the most freqt violations of law, while more detailed
data respecting some selected provisions of thediaun Act are listed in Annex 4.

Checks of documentation of schools and schoolifi@sil under Section 28 of the
Education Act focused on how the provisions of geaph 1 (b) through (k) relating to the
maintenance of forms for school reports, which @esificates of educational attainment, of
apprenticeship certificates and diplomas on finaneinations at tertiary professional schools
(paragraph 9) are registered. There were also shaackthe content of school and/or school
facility registers of vital records generally call8chool Registers (paragraphs 2 and 3). The
most frequent breaches of the mentioned provisiwese as follows: 4.4% of the visited
school entities did not maintain the school's vigaords in compliance with the facts or their
registers did not contain updated obligatory data ahild, pupil or student, and last but not
least 3.9% of head teachers did not submit thert@moself-evaluation of the school.

Summarised findings resulting from checks on theteat of and the way in which
Internal Rules of Order are published (under thavigions of Section 30 (1), (2) and (3) of
the Education Act) demonstrated the following nfosjuent violations: a relevant document
did not regulate in full detail the rights and egtiof children, pupils and students and/or their
statutory representatives, did not govern operatenmd internal rules of a school and/or did
not include conditions for health and safety wheorking at school (6.7% of schools), a
document was not approved by the School Board (26%chools), it did not encompass
rules for assessing the results of pupils’ andesitsl achievement (4.9% of schools).

Checks on how head teachers meet their obligattymglated in Sections 164 and 165
of the Education Act revealed the following facéslucation and school services are not
provided in accordance with Section 3, Sectiondl Saction 32 of Act No. 563/2004 Coll. by
qualified pedagogical staff (3.9%); head teacheds bt make decisions on individual
education plans (3.6%); or a head teacher’s decmmoreduction in or a waiver of a payment
for provision of education and school services wassing (3.4%). Furthermore, checks
uncovered that 1.5% of head teachers and directbischool facilities established by a
ministry, region, municipality or association of mcipalities were not appointed on the basis
of a regular tender officially published by a foené@nd less than 1% of head teachers did not
satisfy the requirements laid down for performingls an office in Section 5 and Section 32
(a) of the same Act.

A School Board was not established in only two @tipd schools, some head teachers
(3.7%) did not submit documents for the approvabofliscussion by the School Board as
required by the Education Act.

Other findings on possible violations of legal riegions arose from thanalysis of
filed complaints and information. In the school year 2007/2008 the Czech School
Inspectorate received in total 395 complaints alschbols and school facilities, which is 4%
more than in the previous year. The trend of ameeing number of filed complaints has
been apparent since 2005/2006 when 303 complaares delivered to CSI.

395 complaints contained 885 indications of possipkoblems. In total 240
indications were assessed as justified and thesengslly identified violations of legal
regulations and obligations of schools towardsrtsaidents. 99 indicated problems were
referred to other entities as their resolution wa$ within the competence of CSI. Other
indications of problems were evaluated by the logpate as unjustified, impossible to be
proved; they were returned or were withdrawn by toenplainants themselves. Parents
represented the highest percentage among compiainrab9%, and were followed by



teachers - 8%. One fifth of complaints were nohs@ For more detailed information on the
content of complaints and their justification se&néx 3.

The summary analysis of inspection findings coniogrrschool management and
organisation proves, as in the previous year, tsttige impacts of training courses for head
teachers and/or school management on the levdieofmanagerial activities of managers in
education. The vast majority of professionallyriead head teachers are better able to use up-
to-date management tools, team work and open gltecommunication. They also
demonstrate better ability to adopt, on the bakschool self-evaluation, effective measures
aimed at developing education as well as schooarosgtion. The results of the overall
evaluation of activities carried out by head teashend the results of pedagogical process
management are demonstrated by Diagram 1.

Diagram 1: Overall evaluation of activities of headeachers and education process
management
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On the basis of assessment of the achieved indécafopredetermined criteria CSI
evaluated the whole area of management as abovagaven 27% of kindergartens, 34% of
basic schools, and 35% of secondary schools. 65%ndergartens, 61% of basic schools,
and 58% of secondary schools achieved the prescstamdard. 8% of kindergartens, 5% of
basic schools, and 7% of secondary schools wereiaed as sub-standard with occurrence
of quite serious risks.

2. Economic Conditions

As far as the monitoring of economic conditionsaesicerned CSI included evaluation
of the financial conditions of schools in the cowitef how the material resources available
are used.

As regards thematerial background of kindergartens emphasis is placed
predominantly on the layout of rooms and locatibaids so that psychological and hygienic
principles, if they are fully respected, can supmoispontaneous and creative approach of
children towards educational activities. A very dolevel of such principles positively
influenced teaching in 95% of kindergartens. Equeptrand aids of basic schools are more



extensive and management of some schools can meele¢hem only with difficulty. Wider
use of material resources is apparent in seconsigrgols, mainly within the teaching of
vocational subjects.

CSI evaluated th&nancial conditions in schools and school facilities of all types of
founders according to indicators decisive for datemg the amount of funding to be
provided from the state budget in compliance witkcti®n 161 of the Education Act.
Monitored indicators were evaluated both at theubép-wide level and at the level of
individual regions as well as by types of schoam® selected indicators were evaluated per
performance unit. The total costs of educationexmenditure of the state budget (namely the
direct costs for education) became the basis faluation of spending on education.

Moreover, the stated data also include evaluatibneconomic conditions in
408schools and school facilities in the calendar y@&@5 and 2006 as thest evaluated
period and in a furthe?37 schools and school facilities in the calendar y&&06 and 2007
as thesecond evaluated period

a) The first evaluated period

Total non-investment expenditure in the monitorethosls and school facilities,
which was CZK 3,774,051,537 in the first evalugbedod, increased in comparison with the
previous period by 7.1% and state budget experaditage by 7.3%. State budget expenditure
included not only subsidies to schools and schaollifies provided under Sections 160
through 162 of the Education Act but also fundsreaked for development programmes
pursuant to Section 163, which accounted for 232005 and 24.6% in 2006.

Table 5: Selected economic indicators in evaluatesthools and school facilities in 2006

Total non-investment expenditure (NIE) in 2005 3524 540 742,-- CZK
- of which from the state budget 2 832 888 869,-- CZK
Total NIE in 2006 3774 051 537,-- CZK
- of which from the state budget 3038 394 570,-- CZK

Subsidies from the state budget — Sec. 160-162 tuale

expenditure of 2006 2295 878 684,-- CZK

Direct costs of educationSec. 160, (1) (c) and (d) 1435 237 588,-- CZK
Normative expenditure of the Czech Rep. (calcula@amum 1 256 968 554. CZK
for 2006)

Comparison of total NIE in 2006 with total NIE i0@5 107,1 %
Companson of total NIE covered from the state lmidg 2006 107.3 %

and in 2005

Proportion of direct education costs in total expeme of the 625 %

state budget 2006)
Level of funding (2006) 1142 %

Note: The data ‘from the state budget’ also inclatEney drawn on EU funds for education

The subsidy for activities, amounting to CZK 1,43%,588, was provided to schools
and school facilities established by municipalititise association of municipalities and
regions.



Table 6: Structure of expenditure from the state bdget in 2005 and 2006 and its

development

Subsidy from the state budget (Sec. 160-16:

. , 2168 195 777 2295 878 684 105,9
actual expenditure of the evaluated period
Hour 3 843 606 1676 518 43,6
Pilot Z 32 880 44 200 134,4
Alternative provision of meals 0 728 501 X
State Information Policy in Education 10 244 447 19 507 908 190,4
Teachers’ assistants 843 896 2 260 753 267,9
Projects of the Roma community 201 789 165 006 81,8
Programmes of social and crime prevention 294 600 271 497 92,2
Other development programmes 749231874 717 861 503 104,4

Note: The data ‘Other development programmes’ aistude money drawn on EU funds for education.

Table 7: The share of direct education costs in thtal state budget expenditure and the
level of funding by types of school in 2006

Kindergartens 420 401 443 300 482 879
Kindergartens

and basic
schools

Basic schools

Secondary
general
schools
Secondary
schools

Sec. schools
and tertiary
profess.
schools
Tertiary
professional
schools
Basic artistic
schools
Children’s
homes
School
facilities

Key:

167 105 919

729 269 203

27 427 013

239 263 714

26 838 964

31 129 000

165 606 421

18 736 056

76 036 750

130 474 553

552 895 608

20 497 000

183 336 462

21 219 964

25 653 880

148 513 02C

13 647 000

55 155 168

71,5
78,1
75,8

73,1

75,8

79,1

82,4

89,7
72,8

72,5

300 456 742

127 770 143

545 725 009

20 056 000

181 373 448

21 219 964

25 609 000

148 278 796

13 647 000

48 697 472

100,0
97,9
98,7

97,8

98,9

100,0

99,8

99,8
100,0

88,3

a)

Total non-investment expenditure — actual exjperalof 2006 (CZK)

261 448 043

110 778 52C

476 836 559

15 488 848

163 135 496

20 100 000

24 356 415

144 067 017

9617 065

31 140 591

b) Total non-investment expenditure covered bythie budget - actual expenditure of 2006 (in CZK)
C) The proportion of expenditure of the state buidgéotal expenditure (as%)

d) Direct costs of education — actual expenditur@@6 (CZK)

e) The share of direct NIE (as%)

f) Normative expenditure of the Czech Republic (¢ated minimum; CZK in 2006)

9)

The level of funding (as%)

114,9
115,3
114,4

132,3

112,4

105,6

105,1

102,9
141,9

156,4



Expenditure of the state budget does not includig thie direct costs for education but
also subsidies for the activities of schools arntbetfacilities established by the Ministry of
Education, registered by churches and private persmd earmarked funds (programming
funding), the share of which accounted for 23.4%20M95 and for 24% in 2006. Funds from
the state budget earmarked for specific activitgsjects and other selected activities were
for example as follows: Hour project, piloting prof entitledPilot Z, projects known as
Teacher’s Assistanthe project Support of the Roma Community, Shafiermation Policy in
Education and other development projects which wetenonitored separately.

The share of expenditure of the state budget peavidr activities of schools under
Sections 160 through 162 accounted for 76% of dted £xpenditure granted from the state
budget for education in 2006. The overall levelregional standards was 114.2% of their
minimal value stipulated by Decree No. 492/2005|.Cidie level of funding was higher than
the Decree guarantees for individual activitiethe majority of schools and school facilities.

The level of funding also differed according to tigpes of school. When taking into
account the evaluated sample of schools it may tageeds that the total non-investment
expenditure per performance unit decreased ityadis of school in 2006.

Table 8: Expenditure per performance unit accordingto types of school

Kindergartens 44 222,18 35 851,46 36 494,00 32 236,39 33421,23 32 426,00
Basic schools 47 052,51 38 583,06 42613,29 34 417,57 37594,55 34 256,15

S;?gonlgary 49 194,00 39 088,00 40 088,00 35758,06 38610,75 36 549,00

Key:

a) Total non-investment expenditure — actual exjperalof 2006 (CZK)

b) Total non-investment expenditure of which exjterelcovered by the state budget - actual expangivf 2005
c) Total non-investment expenditure of which exjterelcovered by the state budget - actual expangivf 2006
d) Direct costs of education — actual expenditurg@d5

e) Direct costs of education — actual expenditur2aD6

f) Normative expenditure of the Czech Republic (¢éated minimum) — 2006

Table 9: Level of funding in 2006 by types of schdand school facilities

Kindergartens 112 % 45,7 % 21,8 % 21,3 %

K'”derganensa”dbas'c 9 113% 33 413% 26 324% 12 150% 80
schools

Basic schools 39 146% 93 350% 78 293% 56 21,1% 266
Secondary general

schools 3 13,0% 4 175 % 3 130% 13 565% 23
Secondary schools 1 19% 19 345% 7 127% 28 50,9% 55
Sec. schools and tertiary 0 0.0 % 2 400 % 0 00% 3 60,0% 5
profess. schools

Basic artistic schools 8 320% 14 56,0% 1 40% 2 80% 25
School facilities 0 0,0 % 0O 0,0% 1 125% 7 875% 8
Total 81 251 157 161 650

The share of direct costs of education increaségnvcompared to the previous year,
in all types of school. The level of funding on thesis of regional standards was in balance.
On the basis of performance units indicated ingattbry statistical reports (in particular



numbers of children, pupils and students) and naspendicators the following expenditure
per performance unit were calculated.

The share of earmarked funds increased in the oreditperiod. The high share of
specifically earmarked funds in school facilities2006 was caused by the introduction of the
development programme known as ‘Alternative Proviif Meals'.

b) The second evaluated period

Total non-investment expenditure in monitored s¢h@md school facilities, which
amounted to CZK 8,348,958,063 in the second ewaduperiod, increased by 6.2% when
compared to the previous period, and expenditune fihe state budget rose by 9.9%. State
budget expenditure included both subsidies to dehand school facilities provided under
Sections 160 through 162 of the Education Act andd$ earmarked for development
programmes pursuant to Section 163, which accoufted% in 2006 and 3.6% in the
following year.

Table 10: Selected economic indicators in evaluatethools and school facilities

Total non-investment expenditure (NIE) in 2006 7 860 074 943,-- CZK
- of which from the state budget 5953 684 373,-- CZK

Total NIE in 2007 8 348 958 063,-- CZK
- of which from the state budget 6 542 800 929,-- CZK

Subsidies from the state budget — Sec. 160-1&&ual expenditure of 2007 6 342 261 519,-- CZK

Direct costs of educatichactual expenditure of 2007 5210 878 627,-- CZK

Normative expenditure of the Czech Rep. (calculatedmum for 2007) 4 503 149 953,-- CZK

Comparison of total NIE in 2007 with total NIE i0@6 106,2 %

Comparison of total NIE covered from the state laidig 2007 and in 2006 109,9 %

Share of subsidies fro_m the state budget — See1@&86 actual expenditurt 96.6 %

from the state budget in 2007 ’

Share of direct education costs in total expenditdrthe state budget (200 88,2 %

Level of funding (2006) 1157 %

Note: The data ‘from the state budget’ do not ineluabney drawn on EU funds for education

The total level of regional normative amounts acted for 115.7% of their
mandatory minimal level. In the majority of evalegtschools and school facilities the level
of funding corresponded to the principles of regliaducation system financing.

The share of expenditure from the state budgetigeadvfor the activities of schools
under Section 160 through 162 accounted for 99%estate budget expenditure in 2006 and
in the following year it was 96.4%. In this evak@tperiod money from EU funds is not
included in the state budget expenditure. The tt#aél of regional normative amounts
accounted for 114.2% of their mandatory minimaklev



Table 11: Structure of state budget expenditure i006 and 2007 and its development

Direct costs of education - municipality 2970098 397 3144 125 374 105,9
Direct costs of education - region 2023521286 2142938762 105,9
Subsidies to private schools 407 337 632 422949 711 103,8
Subsidies to schools established by MEYS 459 427 433 548 127 395 119,3
Subsidies to church schools 68 957 573 84 120 277 122,0
Subsidies from the state budgebec. 160-162 5 929 342 321 6 342 261 519 107,0
Total - development programmes 36342052 200 539 941 X
Hour 5298 629 1352 684 25,5
Pilot Z 178 030 25 000 14,0
Alternative Provision of Meals 558 537 92 724 16,6
State Information Policy in Education 6 077 850 7419735 22,1
Teacher’s Assistast 3339 086 5826 470 1745
Projects of the Roma community 956 357 328 112 34,3
Programmes of social and crime prevention 453 900 394 740 87,0
Other programmes 19 479 663 185 100 476 950,2

Table 12: The share of direct education costs in #étotal state budget expenditure and
the level of funding by types of school in 2007

Kindergartens 689 110983 497 658 237 72,2 489 703 662 98,4 425 951 253 115,0
Kindergartens

and basic 667 433 655 505 300 849 75,7 495 485 033 98,1 455 077 205 108,9
schools
Basic schools 2995511 251 2276 200285 76,0 2238997337 98,4 1963551263 114,0
Secondary
general 517 761 232 407 147 660 78,6 386 273904 94,9 327 372 377 118,0
schools
gflfg;gary 1827524183 1537798671 84,1 130979439¢ 852 1051695141 124,5
Sec. schools
g:‘;;‘;rst'ary 168662492 127969443 759 115241670 90,1 100391 751 114,8
schools
S:ﬁc')‘;gms“c 209555196 169 547 467 78,6 169381652 99,9 163 423 278 103,6
School

g 47 308 870 26 670 768 56,4 20135000 75,5 15 687 103 128,4
facilities
Key:
a) Total non-investment expenditure — actual exjperalof 2007 (CZK)
b) Total non-investment expenditure covered bysthie budget - actual expenditure of 2007 (CZK)
C) The share of expenditure of the state budgettal expenditure (as%)
d) Direct costs of education — actual expenditurg@d7 (CZK)
e) The share of direct NIE (as%)
f) Normative expenditure of the Czech Republic (¢ated minimum; CZK in 2007)

Q) The level of funding (as%)



The level of funding was higher than the aforenwrd Decree guarantees for
individual activities in the majority of schoolsdaachool facilities.

Table 13: Expenditure per performance unit accordiry to types of school

Data gathered for evaluated indicators
Type of school

a) b) c) d) e) f)
Kindergartens 45 236,18 36 494,00 37 474,00 34 236,47 35418,27 31 126,00
Basic schools 46 252,58 39 615,24 39 613,16 37 412,57 36 596,52 32 256,15
Secondary schools 47 357,26 41 354,08 41 196,87 37 963,19 39 512,46 35 146,00
Key:
a) Total non-investment expenditure (costs) oftest— actual expenditure as of 31 Dec 2007
b) Total non-investment expenditure of which exgaralicovered by the state budget — actual experedéds of 31
Dec 2006
C) Total non-investment expenditure, of which experacovered by the state budget — actual experalias of 31
Dec 2007
d) Direct costs of education — actual expendituse@a31 Dec 2006
e) Direct costs of education — actual expenditis®B31 Dec 2007
f) Normative expenditure of the Czech Republic (¢ated minimum) — 2007

Republic-wide economic indicators show that in 2@0& total costs per childh a
kindergarten were CZK 37,251. In the monitored schools it w&¥K@5,236 as the amounts
ranged from CZK 29,529 up to CZK 60,243. As regatdstotal costs of schools for their
activities then direct costs of educafidimanced from the state budget represent the bighe
amount. The proportion of the state budget funddobal expenditure of the monitored
kindergartens was 82.64% on average. As data tedlen these kindergartens demonstrate
the level of regional normative amounts reachesaw@arage, 113.8% of the minimal level of
funding®. The value of this indicator was higher than 126988.7% of schools, in 28.7% of
schools it ranged from 110% to 120%, in 36.2% diosds it was between 100-110% and in
6.4% of schools it ranged from 9% to 99% of theimad level of funding. The indicator
value was lowest in the Pardubice Region and thehSBohemian Region while the highest
values were reported from the Moravian-Silesiani®e@nd from the Central Bohemian
Region.

In 2007 the total costs per pupil ofbasic schoolamounted to CZK 41,274. In the
monitored schools this amount totalled CZK 46,25%h walues ranging from CZK 32,695 up
to CZK 74,351. The proportion of state budget fumdsotal expenditure of the monitored
basic schools was, on average, 80.5%.

The level of regional normative amounts reached.3%h3of the minimal level of
funding in the monitored basic schools on averdge.value of this indicator exceeded 120%
in 35% of schools, in 26.3% of schools it was bemvd10-120%, in 29.7% of schools it
oscillated between 100% and 110% and in 9% of dshibcanged between 91% and 99% of
the minimal level of funding. The latter were mgiimine or two-class schools subsidised by
municipalities. The lowest levels of this indicateere reported from Prague and the Central

! Total costs include direct expenses for educatimhexpenses for operations of schools and schoilitifss, in particular

energy, repairs, services and depreciation of lengrassets.

% Direct expenses for education include especiallggeal expenditure, further expenditure arisingrfremployment law,

expenses for the necessary increase in costsddtatie teaching of disabled children, expenseseanhing aids, school
equipment and textbooks if the latter are provifleg in accordance with the Education Act, and &spenses for the
education of pedagogical staff.

% The level of funding of individual schools from thate budget was evaluated on the basis of cosguafiinds provided to
schools, calculated regional normative amountsaafisancial minimum determined under Decree No/28@5 Coll. issued
by the Ministry of Education, Youth and Sports.



Bohemian Region while the highest values were teggd in the Karlovy Vary Region, the
Olomouc Region, and the Moravian-Silesian Region.

The total costs per student osacondary schoowere CZK 46,493 in 2007. In the
monitored schools this amount reached CZK 47,35th values ranging from CZK 35,458
up to CZK 79,317. The proportion of the state budgeds in total expenditure of the
monitored secondary schools was on average 87.81%h a high share of the state budget
funds is affected by the involvement of schoolsd@velopment programmes. The level of
regional normative amounts reached on average %l6tf2he minimal level of funding in the
monitored basic schools. The values of this indicatere influenced by the number of
monitored schools with a higher share of privaté efmurch schools. The level of funding was
lower than 100% in 1.8% of schools, in 34.5% ofcgdd the value ranged from 100% to
109%, in 7.3% of schools it was up to 120%, an86% of schools it was even higher.

Table 14: Level of funding in 2007 by types of sclwband school facilities
Level of funding

Type of school range range range
0.91-0.99  1.00-1.09 10100 || SVert20 ) Totdl
Kindergartens 12 6,4% 68 36,2% 54 28,7% 54 28,7% 188

Kindergartens and 5 5200 53 28795 29 363% 25 31.3% 80
basic schools

Basic schools 24 90% 79 29,7% 70 26,3% 93 350% 266
Secondary general ;4 00 3 1309 1 43% 18 783% 23

schools

Secondary schools 1 18% 19 345% 4 7,3% 31 56,4% 55
Sec. schools and

tertiary profess. 0 0,0 % 2 40,0% 0 0,0 % 3 60,0% 5
schools

SR ElIE 8 320% 14 560% 2 80% 1 40% 25
schools

School facilities 0 0,0 % 0 0,0 % 2 250% 6 750% 8
Total 650

3. Partnership

In the school year 2007/2008 management of alnmb#teamonitoreckindergartens
(98%) cooperated with parents when making decismnshe focus and organisation of the
relevant kindergarten and provided parents witbrmiation on the success of their children
in educational activities. Schools offer parenferimation and advisory services concerning
issues of education and training of pre-schooldebit. 97% of kindergartens along with their
founders were actively dealing with, in particul&sonomic issues, operations and the
creation of conditions for a safe and healthy emiment for teaching. 96% of kindergartens
worked with other entities, primarily with professal staff of counselling services and
special educational centres. Kindergartens impléatemprojects aimed at improving the
educational environment mainly in cooperation witm-profit-making organisations and also
used donations from private companies.

When developing school education programmes amdduating innovation into the
content of education, 86% of kindergartens acthanimstigation of their partners. As far as



planning and adopting measures aimed at enhandingcagon are concerned almost 89% of
kindergartens built on lessons learnt from coopamatvith parents, founders and other
partners. In the context of education towards healboperation with parents was exemplary
in 38% of kindergartens and more than 35% of kigdgens cooperated with founders in this
area.

Management of almost all the evaluatesic schoolscooperated in decision-making
with School Boards (96%) in the school year reviéw&he content of natural science
subjects was planned together with a School Baandearly 80% of basic schools and the
content of social science subjects was plannedaperation with a School Board in more
than 84% of basic schools. Management of 99% atlshools worked with parents when
deciding on important matters and those schools @ievided parents with information on
the success achieved by their children in educatiantivities. In addition to other things,
schools cooperated with parents in the area ofemtéwg pathological social phenomena in
basic schools. As regards the aforementioned cabper parent meetings, individual
contacts between teachers and parents and electommunication were used. More than
99% of basic schools worked closely with schoolnfiers, in particular as regards issues of
how to make the operations of schools optimal aradters connected with the financial
budgets of schools. Almost 98% of basic schoolspeated with other entities, primarily
with educational advisors and psychologists, iviegl personal and relationship difficulties
as well as matters of future job selection. Baslwsls implemented different projects along
with state institutions, non-governmental orgamsest and thanks to donations from private
companies.

In nearly 42% of basic schools partnership appetodoe maximally beneficial for
management decision-making. Impetus given by tlwedmentioned partners was used by
85% of basic schools in developing school educgbimgrammes and renewing the content
of education. In the framework of planning and aahmp measures aimed at improving
education, 92% of basic schools built on coopenatith parents, school founders and other
stakeholders. In more than 43% of basic schoolg#rmership with parents, founders and
other entities is considered to be exemplary. Aamds education towards health, cooperation
with parents can be considered to have been ertefilealmost 32% of basic schools and
cooperation with founders just under 41% of baskwsls. Collaboration with School Boards
in the matters of education towards health was edawerage in more than 20% of the
monitored basic schools.

Management of almost all the monitoredcondary schools(99%) cooperated in
decision-making processes with parents and allrskny schools, with only one exception,
provided parents with information on the succestheir children in education. Cooperation
with parents and occupational associations alse@erdrated on preventing occurrences of
pathological social phenomena. Impulses given bgmia, school founders and other entities
were used by the management of 90% of secondapokciwhen drafting the objectives of
schools, developing school education programmesmaratiucing innovation into the content
of education. Contacts with parents were impleneig various means of communication
such as parent meetings, individual contacts aadewmnail. More than 97% of secondary
schools cooperated with their school boards ongéiges of decision-making processes. For
example the content of natural science subjects pl@sned in cooperation with School
Boards in 98% of schools and the content of so&tance subjects in 89% of schools.
Cooperation with school founders, which was unctedy in one school, focused mainly on
solving financial and operational issues whilstiigkinto account regional needs and
specificities.
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A. Equal Opportunities in Education

The Czech School Inspectorate evaluated how obgscton equal opportunities in
education are applied, whether the climate in slshaod school facilities had been improved
and assessed the measures adopted to eliminaierdanreducation for all children, pupils
and students in schools and school facilities.

Inspections focused mainly on the fundamental presites for meeting the principles
of equal opportunities in education in the contexeducation towards health and a healthy
life style in school education programmes, on éngaha safe environment for education, on
developing preventive strategies for schools ankoaic facilities, and inspectors also
evaluated the conditions for admitting childrenpitgiand students to schools.

CSi tried to find out how schools identify the neexf children, pupils and students,
how they ensure individual care during instructiorclass, whether they monitor the rate of
success in their self-evaluation and whether seh@we aware of the main causes of
respective failures.

CSl verified inspection procedures for assessiegstipport for individual educational
needs, the support of disabled or disadvantagddrehj pupils and students and the support
of children, pupils and students from socially digantaged environments. Systems of school
advisory services became part of the evaluatidghefducational institution concerned.

In the school year 2007/2008 an inspection proeedar evaluation of the support of
exceptionally gifted children, pupils and studemts proposed and piloted.

A.1 Support for Individual Educational Needs

In the framework of the implementation of instiartal evaluation of schools
inspection activities also concentrated on how kegpaortunities in education for all are
ensured and how the development of educationahpatén the environment of a safe school
is supported. It was found that, in almost all ¥isted kindergartens and basic schools (97%
and 96%) and in 80% of secondary schools, groupshdfiren and pupils with special
educational needs (i.e. disabled or otherwise iredaindividuals or children coming from
socially disadvantaged families) are identifiedaamongoing basis and they are given special
attention.

Exceptionally gifted children and pupils are beimgegrated into the education
mainstream where corresponding conditions have bessted for them in order to enable
them not only to manage the basic curriculum bso @&xcel in the fields where they show
profound gifts. Foreign nationals are included dueation at all levels of the education
process. The share of such groups in the total ruwiochildren and pupils in kindergartens,
basic and secondary schools visited in the schealr 2007/2008 is demonstrated by
Diagram 2.

CSI found that mainly schools that actively cooperaith school advisory centres are
able to set up the forms and content of speciat&thn of children and pupils and the scope
of supportive measures according to the range @f #pecial educational needs very well.
However, apparent uncertainty can be seen in eduehtdiagnostics and in supporting
exceptionally gifted children and pupils, whereyoapproximately one third of the evaluated
schools reliably identified their needs.

Despite this fact inspections focused on an intdepialysis of the current situation in
basic schools in individual regions (see data iblgd4a5).



Diagram 2: Size of identified groups of children ad pupils expressed as a proportion of

their total number in all schools visited in the shool year 2007/2008
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Table 15: Size of identified groups of pupils expigsed as a proportion of their total
number in the basic schools visited in individual egions in the school year

2007/2008 (as%)

1 6,84
2 4,61
3 4,57
4 5,54
5 9,31
6 3,11
7 4,60
8 5,34
9 4,08
10 7,32
11 4,37
12 11,12
13 8,04
14 10,34

Key:

1 - Prague

2 — Central Bohemian Region
3 — Pilsen Region

4 — Karlovy Vary Region

5 — Usti Region

6 — South Bohemian Region
7 — Liberec Region

4,68
2,47
1,40
0,51
1,75
0,17
1,77
1,81
0,02
2,70
3,70
3,96
4,28
1,17

6,10
1,81
1,98
5,51
11,60
0,21
2,99
2,42
0,68
2,18
0,87
5,55
10,34
2,57

0,82
0,58
0,82
0,86
1,74
0,08
0,69
1,19
0,50
0,09
0,84
0,97
1,13
0,35

0,47
0,85
1,01
1,42
2,00
0,58
0,89
1,01
0,74
0,59
0,45
0,99
1,09
0,54

8 — Hradec Kralove Region
9 — Pardubice Region

10 — Vysocina Region

11 — South Moravian Ragi

12 — Olomouc Region

13 — Moravian-SiteRiagion

14 - Zlin Region

0,15
0,04
0,21
0,03
0,04
0,05
0,00
0,13
0,09
0,18
0,05
0,02
0,14
0,03

4,86
1,23
1,45
3,15
1,63
0,71
1,46
0,88
0,68
0,40
0,94
0,50
0,69
0,69



A.1.1 Support of Children and Pupils with Disabilit ies or Other Health

Impairments

CSI found that in the schools visited efforts topmove the quality of education of
disabled or otherwise impaired children and pupdsult from the recommendations of
advisory centres and from the long-term experieoicschool psychologists and teachers
specifically trained in this area of education. @ik provide such children and pupils with
individualised care. In conformity with the recommdations of advisory centres schools
develop individual education plans for the majodfythe above described children and pupils
which are discussed with parents or statutory ssprtives. The effectiveness and efficiency
of supporting individual children and pupils arakated and the collected findings become a
basis for determining any further procedure. Thepeof such activities in the visited schools
is documented by the figures contained in Table 16.

Table 16: Forms and scope of support of children ahpupils with special educational
needs in the school year 2007/2008

Monitored indicator e ey R =
gartens schools schools
Individualised care is ensured 719% 978% 854%
Recommendations of advisory centres are met 86,0% 892% 89,7%
Developed individual education plans are met 70,1% 87,3% 644%
Results of support are evaluated 85,6% 914% 898%
Further procedures are set up after evaluatindtsesiusupport 785% 904% 87,7%

A.1.2 Support of Socially Disadvantaged Children an  d Pupils

Identification of socially disadvantaged childrendapupils is quite difficult for
schools. The majority of head teachers are nosfsadi with current legislation pertaining to
this area. Head teachers consider, for example, régastration of such individuals is a
problem since under the provisions of Section 2B ({R of the Education Act they are
permitted to record data on social disadvantagéseirschool vital records (School Registers)
only if such data are provided by adult studentsher statutory representatives of minors.
Thus in practice they use different indicatorstfag identification of such children and pupils,
such as waiving/reducing the fees in kindergartensijal scholarship at secondary schools,
textbooks provided free of charge and so forth.ré@hee even fewer such supplementary
identifiers available to basic schools, for exanglalified estimation of the number of pupils
from socially disadvantaged families can be usdg onrelation to Roma ethnicity. Due to
these facts the data on the group of socially dsathged children and pupils provided to
schools are indicative rather than accurate.

Despite the described difficulties, it is espegiasichools with high numbers of
socially disadvantaged pupils (or with a longeditian of educating them) that deal with this
issue systematically. Such schools have developategies for supporting success in the
education of socially disadvantaged pupils and &sllaw up they have incorporated such
strategies in their self-evaluation and internalibsystems. Teachers received training aimed
at this specific area. Schools are involved invate development projects organised by
MEYS or other programmes making it possible to cdkie increased financial requirements
for the education of such pupils.

Some basic schools, in particular in localities mhéigher numbers of socially
disadvantaged children and pupils can be assumedstablishing preparatory classes. The
composition of such classes usually correspondtetoographic features of the localities in
guestion.



Teachers in preparatory classes had good guidamd®dir instruction and received
specific guidelines in the form of handbooks or@Ds. The curricula of preparatory classes
were incorporated in education programmes, whicluded specified fields of education and
corresponded to the abilities of the children. Antwer of schools used an option resulting
from their involvement in projects and appointed assistant to the teacher in their
preparatory classes. The activities of assistardee vearried out in compliance with the
relevant legal regulations. The majority of pupitio had completed preparatory classes
started to attend ‘common’ basic schools; howeweame of them did not commence
compulsory school attendance for unknown reasors #wugh they were registered in the
relevant basic school.

The majority of schools with low numbers of sogialisabled pupils or with unclear
identification of this group support them more esd intuitively. This means that such
schools have not incorporated the issue of theataucof the socially disadvantaged pupils
in their school education programmes (or have otusuch topics only formally), they have
not specified any strategy, the division of compeés and responsibilities is missing, and
schools are not involved in specially focused mitgeTeachers in these schools, as a rule,
had not participated in training courses whicheged the area concerned.

The course and results of the education of socthigdvantaged pupils in individual
basic and secondary schools differ substantiallije Tesults relate not only to the
aforementioned deficiencies but also to the degfesocial disadvantage. A comparison of
educational results (average absence, the oveaak, mepetition of school grades) of socially
disadvantaged pupils with other pupils is detriraefdr socially disadvantaged pupils. An
exception is represented by the preparatory clasisbasic schools, which prepare children
for their compulsory schooling well. In some pregiary classes socially disadvantaged
children whose compulsory school attendance wappned (Section 37 (4) of the Education
Act) represented a majority.

A.1.3 Support of Exceptionally Gifted Children and Pupils

These are primarily artistic schools which make gtrtengest effort to identify gifted
pupils, since such schools are, by their focusidgteymined for talented pupils with specific
creative skills. Artistic schools are followed bgcendary general schools (gymnazium).
Although pupils come to secondary general schoités the previous selection according to
their intellectual skills only 58% of such secondachools endeavoured to identify gifted
pupils (for more details see Diagram 3).

In their school education programmes 80% of th@edskindergartens incorporated
the strategy for the development and educationagch andividual to the extent of their
capacities. Targeted individualised care for gifthddren is, however, implemented in less
than one third of schools. Individual developmehaahild was not unambiguously defined
in one tenth of kindergartens and the remainingdéigartens did not have this option
identified in their school education programmealht

Of the total number of basic schools visited 70%sdiools specified instruction for
exceptionally gifted pupils in their school eduoatprogrammes, but 13% of schools did not
highlight this option at all. The approach towagifted pupils was not well clarified in the
remaining 17% of schools. As regards the six- @hieyear secondary general schools
(gymnazium) visited 4% of them did not define instion for gifted students at all. Other
schools support a differentiated approach towaxdsmionally gifted students.



Diagrama3: Identification of gifted pupils in schook
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The analysis of the inspection findings demonstraitet the work with gifted pupils
in Czech schools is not systematic. Although teechee aware of different groups of pupils
who should be paid extraordinary attention, thisvilg has not become a normal part of their
work. They have so far been looking for specificoggammes and suitable tools
corresponding to the educational needs of thesgogro

The level of individual plans as well as coopematwith advisory centres have been
improved in a number of schools. Plans are evalyate an ongoing basis, and further
procedures and processes are coordinated in cdopersith parents. Nevertheless, the
support of gifted pupils is not systematic and d@stnfrequently targets only the engagement
of such pupils in school and extra-curricular at#g, such as competitions and so called
‘Olympics’. The results of inspections indicatedattithere was more a preparedness and
determination of schools to work with gifted pupit&n the positive reality of a creative and
motivating environment.

When answering the questiavhether schools can work with gifted pupilsit is
necessary to seriously state that the followingaggarent: helplessness, sometimes even lack
of interest and unwillingness (an absence of mbtowa prevail in schools; a contrast between
desired conditions and reality (for example thedibons for the joint education of pupils of
all levels of knowledge in the same class and sthfoa general misunderstanding of
development needs, in particular the needs of dxuegly gifted pupils. According to CSI
findings attention devoted to gifted pupils is dBudimited to interest in a group of
exceptionally above-average pupils achieving atsigadard results for whose motivation to
attain better results the current education syssesufficient.

A.2 Improving the Climate in Schools and School Fac lities

A.2.1 Education towards Health and a Healthy Life S tyle

With a view to supporting education towards Healflgl observed a total of 187
kindergartens in 2007/8. Almost one third of these had very weltmulated strategic
objectives of education towards Health and the am®&erned was incorporated in school
education programmes. These schools were alsa lietie others at preparing projects and



applications for grants aimed at a healthy lifdestyhile using the professional assistance of
advisory centres. When implementing open programamesactivities supporting a healthy
life style nearly one fifth of kindergartens were&cellent in carrying out informative
activities. In 2007/2008 about 59% of kindergarteachers completed training courses
targeted at the health of children.

The furnishing of kindergartens and related faesitto ensure a sustainable healthy
regime was exceptionally good in one third of s¢boSpecific lay out of school gardens was
used for suitable motor activities with an emphadaced on the safety and protection of
children's health. Inspections identified the pesiinfluence that the prevention of injuries
had on the reduction in frequency of occurrencesenious bodily harm. Good cooperation
with parents substantially contributes to the suppb psychological fithess and welfare as
well as the resistance of children.

In the school year 2007/2008 CSI carried out olzd@ms concerning the promotion
of education towards health in 1hésic schoolsAlmost 48% of basic schools managed well
to incorporate conditions for healthy instructioswaell as the educational areas affected by
the topic in question in their school educationgrammes. These schools, when compared
with others, developed better projects and gramed at preventing risky behaviour and
nearly half of them used professional assistananadgement of these schools supports the
further education of pedagogical staff by meangahing towards health and enabled 37%
of teachers to complete training courses in 20@8@2Meld in the framework of further
education, which targeted the topic of childrereslth. Almost half of schools cooperated
with parents and effectively supported social etlanaand education towards personality
development. Schools also focused oHealthy Dietfor pupils, health and safety mainly
during motor activities in schools.

A.2.2 Safe Environment for Education

Organisation ofpre-school educationand daily routine in 98% of kindergartens
purposively support the sustainable healthy psymichdl and physical development of
children. These schools also apply effective prawanstrategies against the occurrence of
pathological social phenomena. In order to enscined safety and health management 95%
of schools regularly evaluate risks concerning Hheand safety and adopt measures to
minimise them. The effectiveness of such measuvetdde seen, for example, in 89% of
schools, which have reduced the rate of childrefsies within the last three years. On the
other hand, the CSI found that, when taking intooaat previously published facts, head
teachers and other teachers in the monitored lgadens pay less attention to possible risks
in the social area (which are assessed only in &1%chools) and to risks of bullying
(assessed only in 70% of schools).

In almost all thebasic school999.6%) visited the sustainable healthy psychalalgi
and physical development of pupils is effectivalpgorted within the content of education,
in its organisation as well as in the daily routofeschools. Preventive strategies in 98% of
schools are developed so that their consistenticgbipin can prevent any occurrence of
pathological social phenomena including bullying.order to ensure the health and safety of
pupils, management of 96% of the schools regukarbluates the risks concerning health and
safety and adopts measures to reduce them. Howawerf the indicators monitored by the
inspections — reduction in the rate of injuriepapils — has been visible in the last three years
in only 63% of schools.

CSI also found that, unlike in kindergartens, temshn the monitored basic schools
pay substantially more attention to the recognitérpossible risks affecting the social area
(evaluated in 94% of schools) and risks of the aerice of bullying (97% of schools).



In almost all the secondary schools visited (99,1%€ sustainable healthy psychological and
physical development of pupils and a healthy lifdesare strongly supported within the
content of education, organisation and the dailjine of schools. 98% of schools had drawn
up preventive strategies in order to avert the meciee of pathological social phenomena. In
secondary schools such strategies focus predonynamtdrug issues and the prevention of
bullying.

In order to ensure the health and safety of pupianagement of 96% of schools
regularly evaluates risks concerning health andtgadnd adopts measures to reduce them.
However, one of the indicators monitored by insjpest — reduction in the rate of injuries of
pupils — has been visible in the last three yaamily 47% of schools

CSI also found that teachers in 89% of the monitasecondary schoolsalso
regularly deal with risks in the social area an®8% of schools they evaluate risks of the
occurrence of bullying. In particular the issuebaflying is connected with possible criminal
liability of juveniles and, of course, adult stutlem secondary schools.

A.2.3 Internal Environment of Schools and Preventio  n of the Occurrence of

Pathological Social Phenomena

Preventive strategies drawn up so that they magessible to prevent the occurrence
of pathological social phenomena, in particulaboflying, promote a favourable climate in
kindergartens. However, only 70% of kindergartens regularly ea&¢ possible risks. This
issue clearly shows an apparent lack of professikamawledge and experience on the part of
teachers to be able early and reliably to recogars#® not to underestimate indications of
spontaneous or intentional bullying among pre-sthbitdren.

Mutual communication between children and teacheas very good in more than
three quarters of kindergartens. Communication wéhents was very successful in 60% of
kindergartens. More than three fifths of kindergast expressed the feeling that support from
superior authorities is extraordinarily good.

Preventive strategies are well developed in 98%asiic schoolsand therefore they
make it possible to prevent the occurrence of patiical social phenomena and bullying.
Despite this fact, bullying occurs in some basibosds. It is positive that management of
97% of basic schools evaluates possible risks ipértato this area and responsibly solves
the vast majority of cases of bullying and does mptto hide them. The Czech School
Inspectorate received in complaints (usually fromnepts) 32 requests to deal with unsolved
bullying but only four complaints were assessegussfied. As far as the issue of bullying is
concerned it is necessary to extend (primarily ugrothe further education of teachers) the
professional knowledge needed for early and radiabtognition of indications of open as
well as hidden bullying among pupils undergoing paisory school attendance.

Communication between teachers and pupils funatiorexy well in 69% of basic
schools and almost half of basic schools ensured gommunication with parents. More
than three fifths of basic schools were satisfidth wyood support from superior bodies.

When taking a quality and motivating environment éducation into account half of
the visitedsecondary schoolsexcelled in this area. In 30% of secondary schetlslents
demonstrated exemplary tolerance and willingnedsetp each other. Nearly three fifths of
schools displayed a good climate for students asgact for students’ needs.

97% of secondary schools have drawn up their ovaventive strategies, so these
should make it possible to prevent pathologicaiadgathenomena and bullying. Despite all
these efforts targeted bullying occurs in some ms@ary schools. It is positive that
management of 97% of secondary schools evaluagegassible risks pertaining to this area
and responsibly solves the vast majority of caddsullying and does not try to hide them.



The Czech School Inspectorate received in comidirgually from parents) four requests to
address unsolved bullying; however, all of themenassessed as ungrounded.

45% of schools had very good communication withepts and 56% of secondary
schools evaluated the support of superior bodiedage-average.

A.2.4 Injuries of Children and Young People

In its Annual Report the Czech School Inspectopatielishes, for the third time, the
summarised data on the rate of injuries among @mlcand young people in schools and
school facilities. The submitted analysis includesy recorded injuries. Injuries are recorded
if a child, pupil or student is absent from schdog to such an injury, if it was a fatal injury
or a record was prepared at the request of theompemjured or his/her statutory
representative.

In the school year 2007/2008 Regional School Ingpates received in total 33,488
records on injuries. If this figure is comparedthe previous year the absolute number of
injuries increased by 2,339, which is a rise of4..% the total number of children, pupils and
students is considered in all types of schoolsctileulated index of the monitored rate of
injuries (i.e. the number of injuries per 100 iridivals) reached a value of 1.93. When
compared with the previous school year the indese toy 0.16. Delivered records show that
basic schools saw the highest ever number of egud 22,759 (i.e. 67.97%). The lowest
number of injuries was seen in tertiary profesdiashools — 279 (0.83%). 679 children were
injured in kindergartens (2.03%) and 9,771 (29.118ries were reported from secondary
schools. However, the more objective indicatohis index of the rate of injuries — its values
and values of previous years are summarised ireThhl

Table 17: Trends in the development of the rate ahjuries in schools between 2005/2006
and 2007/2008

Kindergartens 0,21 0,22 0,23 + 0,01
Basic schools 2,47 2,47 2,65 +0,18
Secondary schools 1,69 1,50 1,65 + 0,15
Tertiary professional schools 0,19 0,68 0,97 + 0,29

The data in the table show that all schools, whi éxception of secondary schools,
have displayed higher tendencies to injuries in ldet three years. When compared to
2006/2007 the injury index increased most of altartiary professional schools. However,
taking into consideration the relatively low numloéistudents in tertiary professional schools
the increase in the number of injuries in basiosthis more alarming.

The highest number of injuries was, as in previgesrs, reported from the Pardubice
Region and the Vysocina Region (see Diagram 4)th@mther hand, Prague was the safest
region in terms of the frequency of school accide@nly in two regions — the Pilsen Region
and Olomouc Region — did the number of injuriespdi©@ver against this, other regions saw
an increase in the number of accidents leadingjtoies. It was the South Bohemian Region
which saw the highest increase in injuries — the @& injuries rose in comparison with
2006/2007 by 0.48.



Diagram 4: Trends in the development of school injues in individual regions
(according to the annual index)
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Most injuries happened during the day between 1 Bh o’clock a.m. Actually,
47.7% of all recorded injuries can be attributethis time range. The most critical day of the
week was, as in the previous year, Tuesday, whe8?20f all accidents happened. The share
of injuries in individual working days, apart froffriday, is, when compared to previous
years, more in balance. November appeared to bedse¢ risky month, with 12.73% of all
injuries. However, in the previous school year Nhanas the most dangerous, when 13.08%
of all injuries were recorded. In addition to haydmonths the safest month was, as in school
years 2005/2006 and 2006/2007, June. The raterieSjincreased in the monitored year in
January and mainly in February as a consequenicguoies that occurred during ski training
courses.

Most injuries (49.65%) occurred in the lessons loygical training despite the year-
on-year decrease of 2%. During breaks, pupils sedf€2.5% injuries. Upper and lower



externalities were the most often injured partshef body — 80% of all injuries. Arms were
injured in 50.51% of all cases and the share airag legs was 28.68% in the total number of
all injuries. The stated data are fully comparadih the data gathered in the previous school
year.

The most typical reason for an injury was bad luck6,578 cases (49.5%). 10,644
injuries (31.78%) were consequences of a lack gfipline on the part of pupils. Assessment
of the cases of injuries differs in individual regs. For example, in the Moravian-Silesian
Region 85.15% of injuries were caused by a lackdigtipline while 6.88% of injuries
happened due to bad luck. In contrast to thishenSouth Moravian Region 2.85% of injuries
were caused by a lack of discipline and 91.3% joifries happened due to bad luck.

Adopted measures and prevention were most frequaimtied at education (79.52%),
whereby 14.38% of measures were organisationakesithical. No measures were taken in
the remaining cases. Due to the increasing nunfdejusies in schools the measures adopted
do not seem to be sufficient.

A.3 Admission to Education

As far as admission tgre-school educationis concerned the Czech School
Inspectorate did not find any serious deficienci®vision of information on education and
on the manner of admission was almost without amplpms; it was timely and publicly
accessible in all the visited kindergartens. Thenlner of schools using ICT to provide the
general public with information has increased.

Legal provisions on admission to education weraahghly respected by 97% of
schools. The highest permitted numbers of childrave been exceeded within the last three
years on average in only 5% of schools; howevethénmajority of cases such exceptions
were officially permitted. The total numbers alsocluded children with postponed
compulsory schooling (1.3%), who continued pre-stieducation.

Inspection findings concerning admissiorbesic educationare positive in almost all
the visited basic schools. Provision of informatmmthe education on offer and the manner
of how children are admitted was more or less withany problems; it was timely and
information was publicly available. In the lastdhryears the number of schools which started
to use ICT more often to provide the public witfomnation has considerably increased.

98% of schools consistently adhered to legal prongs on admission to basic
education. The highest permitted numbers of childiave been exceeded within the last
three years, on average, in only 4% of schools;dvew in the majority of cases such
exceptions were officially permitted. Assistance popils who change an education
programme as a consequence of transfer from anstttevol or due to other reasons is
systematically dealt with in 97% of schools.

Summary inspection findings concerning admissiorséoondary educationin the
school year 2007/2008 relate to the spring montl#067. Information on education and on
the manner of enrolment was complete, timely, anliply accessible and was provided by
all schools. The majority of secondary schools 3E to provide the general public with
information.

98% of schools consistently adhered to legal prong on admission to secondary
education. Head teachers of all schools publishédria for the enrolment proceedings.
99% of schools respected the criterion of equalodppity for education. When assessing
applicants within the enrolment proceedings, 96%akfools took into account the level of
knowledge of applicants certified by school repdrten basic schools. Applicants were not
obliged to take an admission examination in onetquaf schools.



Diagram 5: The share of schools organising one orare rounds of enrolment
proceedings in the school year 2007/2008

60 -
50 -
40 A
30 -+

20 -
10 | I
0 | | i
2 3 4

the number of rounds of enrolment proceedings

number of rounds (as %)

frequency of schools with the stated

2
. I
5

6 and more

More rounds of enrolment proceedings were heldhéhonitored schools. However,
it is clear that two rounds dominated (see DiagBgmUniform criteria for all applicants in
individual rounds were applied by 98% of school$98 of the visited schools exceeded the
highest permitted number of students to be enrolled

CSI found that schools provide assistance to stedghen they change an education
programme. Education programme areas changed wioelenss changed schools or the
branch of education within the same school or fame other reasons. Such assistance is
provided systematically in 72% of schools prioraoy change occurring and in 88% of
schools when such a change occurs.
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B. Curricular Reform — a Tool to Modernise Educatio n with
an Emphasis Put on the Development of Key
Competences

B.1 Pre-school Education

B.1.1 Transition to School Education Programmes

On 1st September 2007 kindergartens definitivemmenced pre-school education in

accordance with their owschool education programmes(SEPs). Thus they met the
obligation laid down by law to proceed, as of thHsowe-stated date, according to the
Framework Education Programme for Pre-school EducaFEP PE). 95% of evaluated
school education programmes conformed to all thairements of the relevant provisions of
the Education Act. The overall concept, content &ndh of SEPs demonstrated that the
principles for their development set out by the FEEPwere fully accepted by almost 60% of
schools and some partial insufficiencies were rgglofrom one quarter of schools. In the
remaining 15% of schools CSI could not reliablyessswhether the prescribed principles
were respected as individual sections of SEPs wece general and therefore such
programmes were evaluated as sub-standard.
The analysis of values and inter-links of quantrai&and qualitative indicators assessing the
level of the SEPs drawn up and implemented in thited kindergartens made it possible to
clearly identify their main strengths and weaknssg¢gee a summarised overview in
Table 18).

Summary results of detailed inspection observatamd evaluations of how school
education programmes comply with FEP PE were psatkby using a comparative analysis
of both documents and provide us with the followinfprmation: 27.1% of assessed SEPs
fully complied with FEP PE, 68.5% of SEP complieatt@lly and the remaining 4.4% of
SEPs did not meet the majority of the specifiedinegments.



SEP makes it
possible to use
different forms and
methods to adapt
education in
kindergartens to
specific regional and
local conditions,
possibilities and
needs

SEP clearly specifies
the educational goals
and obijectives of the
school

SEP makes it
possible to develop
and educate each
child to the extent of 90,6 %
his/her individual
capabilities and
needs

The area dealing witl
the way of living and
diet is well
developed in the
section “Education
Conditions”

The area of factual
conditions is well
developed in the
section “Education
Conditions”

SEP provides space
for the development
and utilisation of
partner cooperation
with parents

96,9 %

93,8 %

90,6 %

87,5 %

87,5 %

Note:

Figures in Tables 18 and 20 written in italics irethelevant column do not belong (size of schooltha ascending or
descending hierarchy of indicator values identifystrengths or weaknesses of SEPs and are includlgdamcomplete the

data.

Table 18: Strengths and weaknesses of SEPs in kimgdartens

83,0 %

86,8 %

83,0 %

86,8 %

81,1 %

82,7 %

In kindergartens divided intc
classes the descriptions of
such classes is missing

It is not obvious how the
content of the SEP that has
been drawn up is used in th
classes.

Areas of evaluation are not
clearly set. The same applie
to evaluation criteria.

Evaluation does not clearly

59,4

54,5

specify the accountability of 28,1 %

individual stakeholders.

Activities in integrated
blocks are defined only
marginally and description
of their main purpose is
missing

It is not clear whether the

description of the evaluatior

forms a comprehensive
system

Description of management
and assignment of duties is
mostly general

In the evaluation system the
time schedule is missing an
evaluation techniques are n
specified

31,2
%

28,1 %
and
21,9 %

45,1 %

48,9 %

60,4 %

58,5 %

52,8 %
and
50,9 %

50,9 %

49,1 %

64,2 %
and
52,8 %



B.1.2 Achieving the Level of Key Competences throug  h the Content of

Education

In the school year 2007/2008 CSI carried out moetaitkd observations in
kindergartens in the area called “A Child and CkilBsychology”. SEPs in all the visited
kindergartens encompassed conceptual objectionsemung the healthy psychological
development of children. 31% of schools developaedhsobjectives very well and in a
number of cases the included objectives were stggdry projects. How successful the
support of the development of child psychology vimshown by the data on monitored
indicators contained in Table 19.

Table 19: Evaluation of support of the developmenof child psychology in kindergartens
Frequency of rating

Monitored indicators of the development support degrees

3(+) 2(+-)  1()
Positive feelings about myself 46 % 52 % 2%
Communicative skills 40 % 55 % 5%
Interest in learning 40 % 53 % 6 %
Moral and aesthetic perception, feeling and expege 40 % 57 % 3%
Oral abilities and receptive language skills 38 % 60 % 3%
Expressing feelings, impressions and experiences 35 % 55% 10%
Creativity 34 % 56 % 10 %
Sensual perception 31 % 66 % 3%
Skills preceding reading and writing 28 % 67 % 5%

Attalnlr!g glementqry knowledge on sign systemsishafs 24 % 66% 10 %
work with information

In kindergartens CSI monitored effective supportré&&aching a point which can be the
basis for key competences of children as a preséquor lifelong learning. It was found that
the success rate of children is monitored by 95%cbbols and the results of education are
analysed and evaluated by management in roughly &086hools. However, only less than
80% of schools specified their strategy for maximaupport of the development of children's
capabilities.

B.2 Basic Education

B.2.1 Transition to School Education Programmes

As far asbasic schoolsare concerned these too have been obliged to gutoite
accordance with the Framework Education Progranonéésic Education (FEP BE) from
the 1st September 2007. This obligation applighedirst grade of basic school (the primary
level of basic education), to the sixth-grade oldo secondary level of basic education
pursuant to Section 46 (2) and on the seventh goadiewer secondary education of basic
school under Section 46 (3) of the Education A8t5% of the basic schools visited by CSl in
the school year 2007/2008 conformed to this legaVvipion. 93.6% of implemented school
education programmes satisfied the requirementhefEducation Act. The principles for
drawing up SEPs defined in FEP BE were fully aceegiy 70.3% of schools and a further
21.5% of schools had developed their programmel witly negligible deficiencies. The
main problem of the remaining SEPs was inconsigtdmetween their declared overall
concept and the content and form of individual ¢ceegpof the programmes.



The analysis of values and
demonstrating compliance to both documents magessible to identify the main strengths
and weaknesses of the developed SEPs (see Table 20)

inter-links of prefeyahinonitored

Table 20: Strengths and weaknesses of SEPs in basatiools

indicators

SEP clearly specifies
educational goals and
objectives of the schoao
SEP supports
comprehensive
approach towards
implementing
education content,
including options for its
appropriate mutual
links

SEP makes it possible
to use different
teaching procedures,
methods and forms as
well as all supportive
measures with the aim
of meeting the
individual educational
needs of pupils

SEP provides space fo
partner cooperation
with parents and other
entities

SEP specifies the level
of key competences
which pupils should
achieve at the end of
basic education

Well developed
description of

pedagogical staff
Note:

96,3 %

94,6 %

93,0 %

92,2 %

91,6 %

89,7 %

94,2 %

87,6 %

90,2 %

91,3 %

85,2 %

90,8 %

Notes on education
plans are not drawn u|
or are not respected

Rules for evaluation of
pupils with special
education needs are
not described in full
detail

Methods for evaluating
pupils with special
education needs are
not incorporated

SEP does not take int«

account involvement
in long-term projects
and international
cooperation

Criteria for self-
evaluation of a school
are not clearly
specified

Schedule for self-
evaluation is not
clearly planned

31,9 %

28,0 %

27,3 %

25,9 %

25,4 %

19,8 %

35,6 %

48,5 %

50,0 %

44,4 %

34,4 %

34,6 %

Figures in Tables 18 and 20 written in italics irethelevant column do not belong (size of schooltha ascending or
descending hierarchy of indicator values identifystrengths or weaknesses of SEPs and are includlgdamcomplete the

data.

Results of detailed inspection findings and evabuat of whether SEPs comply with
FEP BE revealed the following: 39.7% of the ass<3EPs were in compliance with FEP
BE, 57.0% of SEPs complied partially but the authafrthe remaining 3.3% of SEPs had not
incorporated the majority of the requirements.

The obligation to work in accordance with the Frarokk Education Programmes for
Basic Education has also been imposed (effectiom fthe 1st September 2007) eight-
year secondary general schools (gymnazium).e. on the first grade of these schools,



because students of these schools during the fbist years of studies are subject to
compulsory school attendance. Legal provisions veatesfied by all eight-year secondary
general schools visited by CSI in the school yé#¥722008. As regards implemented school
education programmes 94.0% of them conformed torégeirements stipulated by the

Education Act. 80.3% of schools fully accepted phaciples for the development of SEPs in
accordance with FEP BE while a further 6.1% dispthpnly partial deficiencies. The main

problem of the remaining 13.6% of SEPs was thaviddal sections of the programmes were
quite vague and showed only limited respect for #pecificities of lower secondary

education.

The analysis of values and inter-links of prefeyabinonitored indicators
demonstrating compatibility of both documents migh®ssible to identify the main strengths
and weaknesses of the developed SEPs in the esghtsgcondary general schools visited
(see the data in Table 21).

Table 21: Strengths and weaknesses of SEPs in sixdaeight-year secondary general
schools (gymnazium)
Strengths Weaknesses
Monitored indicator Frequency Monitored indicator Frequency
In contrast with good teaching 56,5 %

SEP clearly sets methods SEP does not include

the focus of a school, 97,1 % rules
the profile of a school-leaver 96,0 % .
and education strategies 92,9 % el me.thods of puplls
' evaluation 52,2 %
SEP develops and ensuresthr 94,3 %  Notes on education plans are 27,1 %
teaching of pupils with special not drawn up or are not
educational needs respected
SEP makes it possibletouse 94,1 %  Schedule for self-evaluationis 21,7 %
different teaching methods, not clearly planned
procedures and forms as well
all supportive measures with
the aim of meeting the
individual educational needs c
pupils
SEP provides space for partne 92,9 %  Criteria for self-evaluation are 21,4 %
cooperation with parents and not clearly specified
other entities
SEP clearly defines the methc 90,0 %  Time allotment for individual 21,2 %
and tools for school self- 88,6 %  subjects does not comply with
evaluation the FEP
and sets rules and methods fc
the evaluation of pupils 89,7 %

Results of detailed inspection findings and evabwat of whether SEPs of these
schools comply with FEP BE showed the following:8B8 of assessed SEPs fully complied
with FEP and 22.2% of SEPS complied partially. @@Inot find a single failure to comply.



B.2.2 Achieving the Level of Key Competences throug  h the Content of
Education

Social Literacy

Almost 69% of the 316 monitored basic schools i©722008 incorporated social
sciences into the school strategy of education & of BSs included topics of social
sciences in their SEP in a functional way. Soctarece projects were planned by 64% of
BSs in 2007/2008. 45% of BSs included social s@eno the school self-evaluation plans
and 37% of schools included the subjects in queshatheir evaluation reports. More than
37% of BSs evaluated the level of social sciens&rugtion in other documents. Almost half
of basic schools adopted measures aimed at derglgoicial sciences in 2007/2008. More
than half of basic schools used self-evaluationnfi@anagement of quality in the area of the
social sciences. 15% of BSs specifically focusedheninstruction of social sciences. 84% of
BSs introduced innovation into the content of ediocain the area of social sciences in
2007/2008. Almost one third of basic schools irsggpl social science subjects and 56% of
BSs incorporated social science topics in schoojests that had a different focus.

The composition of the pedagogical staff was ercelin 27% of BSs. In 2007/2008
almost 89% of BSs effectively utilised the professil qualifications of teachers. One fifth of
teachers who taught social sciences in basic sshweie not properly qualified, while the
proportion of totally unqualified teachers was ohB26. 92% of BSs had prepared a plan for
the FEPS teaching social sciences. Further edumcetiocentrated mainly on innovation in the
content of education (91%) and more than threédiftf basic schools aimed their further
education at the general development of sociahseienstruction. The conditions concerning
equipment, aids and similar requirements were alaeeeage in almost one quarter of basic
schools and there were perfect classrooms and tbers in 28% of BSs. Special classrooms
for teaching social sciences were available in nleae one fifth of basic schools. Teachers in
more than three quarters of basic schools couldnessing rooms. Almost all basic schools
(98%) effectively utilised their classrooms and estiooms for the instruction of social
sciences. 95% of BSs used information technoloigieshe teaching of social sciences. The
majority of basic schools were effectively equippéth teaching equipment.

A guidance committee for social sciences was weltfioning in 46% of BSs. In
more than three fifths of basic schools the Intefwales of Order contained rules for the
evaluation of pupils in social science subject$69df BSs offered their pupils an option to
apply the knowledge they obtained in social scisnnepractice. The course of teaching was
exemplary in 24% of BSs and only 1% of schools ldigd unsatisfactory instruction. The
climate was excellent in 52% of BSs. The majorifysohools used every opportunity to
improve their school climate, in particular thartkgoint events organised both for teachers
and pupils. The climate in classes and the quafitjutual relationships were very good in
48% of BSs. For more details on the evaluatiomdividual aspects of the quality of teaching
of social science subjects see Table 22.

38% of BSs worked with pupils who had special etional needs (SEN) very well.
Individual education plans for teaching social sces to pupils with SEN were developed in
48% of BSs and 69% of BSs differentiated activitiasthe social science instruction
according to the needs of pupils with SEN. Teachefsur fifths of basic schools provided
individual assistance to pupils with SEN. Almose&df BSs evaluated the success rate of
work with pupils who had SEN in social science soty.



Table 22: Evaluation of the quality of teaching oBocial science subjects in basic schools

Climate in classes and quality of mutual relatiopsh 48 % 51 % 1%
Organisation of teaching 33% 65 % 2%
Motivation and evaluation of pupils 34 % 62 % 4 %
Development of pupils' communication skills 28 % 68 % 4 %
Material support of teaching 27% 70% 3%
Support of pupils' personality development 43 % 55 % 2%
Other school activities in social science education 23 % 73 % 4%
Changes in education leading to the developmekepf 24 % 24 % 2 04
competences

Support of the development of selected key comjgeten 28 % 71 % 1%

Table 23: Evaluation of work with pupils with SEN within the teaching of social sciences
in basic schools

Support of pupils with SEN 38 % 59 % 3%
The work of a school with pupils with SEN 38% 59% 4%
Education of pupils with SEN in social science sghg 23 % 74 % 3%

Support of gifted pupils in social sciences wasuesd, at an excellent level, in one
fifth of schools. 39% of BSs differentiated actie# according to the needs of gifted pupils
and 43% of schools offered gifted pupils the oppaty to select from more activities.
Almost three fifths of basic schools organised cetitipns and Olympics for gifted pupils in
the subjects concerned and nearly two thirds obaishoffered pupils some other activities
relating to social sciences.

Table 24: Evaluation of work with gifted pupils within the teaching of social sciences in
basic schools

Support of gifted pupils 20 % 74 % 6 %
Education of gifted pupils in social science sutgec 16 % 76 % 8 %
ES;Tser social science related activities offexedifted 18 % 76 % 6 %

The majority of basic schools (94%) reflected cotreducational trends in the
teaching of social sciences. Changes in educaimedat developing key skills of pupils
were implemented, at an extraordinarily good lewst,24% of BSs and 28% of schools
supported the development of key competences wibamal science education at an above-
average level. Most schools developed (within tieaching) the competences of pupils to
learn (97%) as well as civil, social and persorkliss (95%). 93% of BSs developed
communicative competences and 88% of BSs formataompetences in the framework of
regional and European contexts.



Natural Science Literacy

Almost 73% of the 315 basic schools visited in $lsbool year 2007/2008 included
natural science education in the overall teachitgteyy. When conceiving strategic
objectives the schools were building on the Lorrgateolicy Objectives of Education and the
Development of the Educational System in the CRepublic while placing an emphasis on
priorities of the strategy of sustainable developm@lmost 90% of BSs included cross-
reference natural science topics, in a functionahmer, to their SEPs. Strategies of natural
science education can be considered to be excefitiomell drafted in 23% of BSs. Schools
which included natural science education in theostlide concept planned to implement
more projects affecting this area. In 2007/20080sinvY2% of BSs prepared natural science
related projects. More than 27% of BSs focusedifipaity on the teaching of natural science
subjects and 37% of schools offered pupils opti@wdljects concerning natural sciences.
Activities pertaining to the field of natural sceas beyond normal teaching were offered in
more than four fifths of BSs. 58% of BSs used tkelf-evaluation for quality management in
the teaching of natural sciences and almost otie d¢if BSs used their self-evaluation in an
excellent manner. Almost 86% of BSs have reneweddbntent of education in natural
science. More than one third of BSs integratedestibjrelating to natural science and 58% of
BSs included natural science topics in subjectshihae a different focus.

In 2007/2008 almost 24% of BSs reported above-si@hthaterial conditions for the
teaching of natural sciences and 34% BSs ensuredeadverage material support to the
teaching of natural sciences. Through class ob8engit was found that more than 90% of
teachers used good technical equipment and fasilito apply experimental methods of
teaching, particularly when teaching physics anénabktry. However, demonstration of
experiments carried out by teachers were slighttyentommon than experiments performed
by pupils themselves. Almost all basic schools (9®¥abled their pupils to use ICT when
learning natural sciences.

In 2007/2008 the majority of basic schools (86%)eraised equipment for teaching
natural sciences. Specially equipped classrooms axailable in 46% of BSs. More than one
guarter of BSs could use classrooms and other rdbatsvere perfectly furnished and more
than 83% of BSs were efficiently equipped with rgses for teaching natural sciences.
Nearly three quarters of BSs had meeting roomgdachers at their disposal. The teaching
documents used were excellently exploited in 239B8$ and teaching aids and textbooks
were very good in more than one quarter of schools.

The composition of the pedagogical staff was eroelin 23% of BSs and the climate
in more than half of BSs was exemplary. AlmostB8is (97%) made use of opportunities to
improve the school climate and organised sociah&svior pupils and teachers. The quality of
mutual relationships was exemplary in 45% of B&gshk majority of BSs (94%) teachers of
natural science subjects work effectively together37% of BSs teachers, when working
together, developed the key competences of pup#sdistinctive way and in 86% of schools
teachers cooperated with the school board. In 2008 in 23% of the monitored BSs natural
science teachers did not satisfy relevant professiqualifications while unqualified teachers
accounted only for 14% of the total. The majorityBSs (92%) had prepared a plan of the
further education for their teachers. Almost onartgr of BSs provided their teachers with
extraordinary conditions for further education. timee majority of BSs the professional
development of teachers targeted the preparatioteaxthers to meet the requirements of
innovation in the content of instruction in natusgience subjects and in more than three
fifths of BSs the further education of teachers wagcted towards the development of
natural science teaching. The majority of schodsduthe professional qualifications of
teachers effectively when teaching natural sciences



A guidance body for instruction in natural scieneesked in half of BSs. Rules for
the evaluation of pupils in natural sciences wemiporated by 64% of BSs in the internal
Rules of Order. Almost all BSs (98%) enabled thpeipils to apply knowledge obtained in
natural sciences in practice. The course of tegoles outstanding in 24% of BSs and it was
unsatisfactory in only 1% of schools. In 45% of@als the class climate was distinctive and
the quality of mutual relationships was unsatisfacin only one school. Details concerning
the evaluations of individual aspects of the quadit the teaching of natural sciences are
included in Table 25.

Table 25: Evaluation of the quality of teaching ohatural science subjects in basic

e
Climate in classes and quality of mutual relatiopsh 45 % 52 % 3%
Organisation of teaching 31% 67 % 2%
Motivation and evaluation of pupils 33 % 63 % 4%
Development of pupils' communication skills 24 % 72 % 4%
Material support of teaching 33% 63 % 4%
Support of pupils' personality development 38 % 60 % 2%
Other school activities in natural science educatio 26 % 70 % 4%
Changes in education leading to the developmekepf 26 % 73 0 1%
competences

Support of the development of selected key competen 27 % 72 % 1%

The level of work with pupils who had SEN was ela@ in nearly one third of BSs.
Individual education plans for teaching naturaéaces to pupils with SEN were developed in
more than 53% of BSs. More than 70% of BSs diffeaéed activities in the natural science
instruction according to the needs of pupils wiNsand almost 89% of schools provided the
pupils in question with individual assistance. ABh@8% of BSs evaluated the success rate of
work with pupils who had SEN in natural sciences.

Table 26: Evaluation of quality indicators of work with pupils with SEN within the
instruction of natural sciences in basic schools

Support of pupils with SEN 31 % 63 % 6 %
The work of a school with pupils with SEN 32 % 63 % 5%
Education of pupils with SEN in natural sciencejsats 20 % 74 % 6 %

More than 62% of BSs differentiated activities adiog to the needs of gifted pupils
and 69% of schools offered gifted pupils the oppaty to select from more activities.
Almost three quarters of basic schools organisedpetitions and Olympics for gifted pupils
in the subjects concerned and nearly 76% of schoffésed pupils some other activities
relating to natural sciences.



Table 27: Evaluation of the quality of work with gifted pupils within the instruction in
natural sciences in basic schools

Support of gifted pupils 16 % 78 % 6 %
Education of gifted pupils in natural science satge 14 % 77 % 9%
Ell:[rJtITSer natural science related activities offeredifted 17 % 82 % 1%

The majority of basic schools (94%) reflected cotreducational trends in the
teaching of natural sciences. An overview of thaleation of individual aspects of teaching
with regard to the application of up-to-date forared methods of teaching is included in
Table 28.

Table 28: Evaluation of the application of up-to-dé&e methods and forms of teaching of
natural sciences in basic schools

Differentiated approach towards pupils 25 % 69 % 6 %
Work Wlth information; independently obtained infaation 2% 67 % 9 %
from different sources

Knowledge application in practice 40 % 58 % 2%
Forming civil competences (environmental issues) 35% 63% 2%
Pupils’ activity - discussion 26 % 68 % 6 %

#}t{elﬁlng evaluation and self-evaluation of pupits motivate 23 0 68 % 9 %
The_ share in making the school friendly towards the 39 % 60 % 1%
environment

Reading Literacy
Observations relating to reading literacy wereiedrout by CSI in a selected sample

of 155 basic schools in 2007/2008. Nearly 79% o$ Bfsluded reading skills in the strategic
documents of schools. Almost all BSs (98%) wereorimied on reading skills and the
conditions for their development and incorporatéent in their current educational
programmes. More than 55% of BSs analysed thetwituan the development of pupils’

reading skills and 73% of schools adopted measffesting this area of education.

15% of basic schools excellently utilised the reswlf their self-evaluation for the
development of reading skills and 16% of schootsk toonceptual steps to include reading
skills in their instruction. Almost one quarter BEs implemented projects pertaining to the
area of the development of reading competences G#d of schools participated in
international projects. Only in four schools did IGiad that head teachers did not possess
necessary information on reading literacy. In 839%®s it was head teachers who carried out
activities in support of the development of readskgls and in 93% of BSs it was teachers
who were involved in such activities.

Staffing was, in this area, above average in 24%B8E. Almost 73% of BSs
supported the professional development of teadhnetise field of reading competences. All
schools, with the exception of a single school, &ppropriate conditions for the development



of reading skills and 94% of schools used very gfamdities outside schools. 83% of BSs
had a school library and access to the internet awaslable in 97% of schools. Other
materials (journals and so on) to be used for theeldpment of reading skills were available
in 92% of BSs. Almost all BSs renewed resources tfug development of reading
competences on an ongoing basis.

Table 29: Evaluation of pupils’ reading skills in kasic schools
Frequency of rating

Monitored indicators of reading skills degrees

3(+)  2(+) 1(-)
General understanding of a text 41 % 57 % 2%
Obtaining information 51 % 46 % 3%
Interpreting texts 31 % 60 % 9%
Assessing the content of a text 29 % 63 % 8 %
Assessing the structures and genres of texts 16 % 71% 14 %
Text selection (text type/sources/differences) 41 % 54 % 5%
Utilising resources and technical equipment 36 % 52% 12%
Development of specific competences - teacher 39 % 59 % 2%
Development of specific competences - pupil 47 % 50 % 3%

Mathematical Literacy

Nearly 37% of the 73 monitored basic schools hagldped a plan for enhancing the
teaching of mathematics. The quality of teachinghefsubject in question was exemplary in
21% of schools. SEPs, currently being drafted, stpd the establishment of mathematical
literacy of pupils in almost all basic schools (97%0% of BSs participated in PISA testing
(i.e. Programme for International Student Assessyramd more than 49% of BSs took part in
tests prepared by CERMAT (Centre for EvaluationEofucational Achievement). Almost
54% of BSs were involved in other types of testifignathematical skills. More than 93% of
BSs monitored the quality of work of teachers oftlmeaatics and over 28% of schools
excellently used professional tests as a toolHeirtself-evaluation. Management of 78% of
BSs monitored the mathematical activities of teexh®80% of BSs had established a system
of comparative tests.

Conditions in terms of teachers of mathematics vaem/e average in 44% of BSs and
teachers in almost half of schools were profes$ipmeell qualified. However, only 31% of
BSs ensured further training for mathematics tescivbile 14% of BSs displayed excellent
conditions for professional development in mathérsat The majority of schools
implemented staff development in the area of mailumy, 82% of BSs carried out staff
development in relation to the introduction of etutar reform and nearly 78% of BSs
offered their teachers development sessions fogumineffective teaching procedures. 88%
of BSs offered their teachers other training casifsdling under further education. Teaching
resources are deemed to be outstanding in 22%eaftnitored basic schools and material
resources for teaching was very good in 27% of slshd@ extbooks for teaching and learning
mathematics were missing only in one school andhiaeg aids were not available in three
basic schools. 74% of BSs had professional liteeafior teaching mathematics. The majority
of BSs (96%) enabled their pupils to use infornratechnologies when learning mathematics
and 92% of BSs were equipped with software forhggrmathematics. Presentation devices
were available in 72% of BSs while IC technologiese used at a very good level by 29% of
BSs.



Table 30: Evaluation of establishing mathematicallslls and the development of key
competences of pupils in basic schools
Frequency of rating

Monitored indicators degrees
3(*) 2+ 1(-)
Establishing mathematical skills 18 % 79 % 3%
Motivation 22 % 71 % 7%
Social competences, class climate 53 % 47 % -
Learning competences, active self-learning 21 % 76 % 3%

Communicative competences, mathematical termino&gy 31 % 65 % 4%
symbols
Competences to solve problems 20 % 77 % 3%

More than 32% of BSs prepared and organised teg@nd applied modern methods
and forms of work at an excellent level. More tharfo of schools prepared individual
education plans for pupils with SEN. Teachers maat four fifths of basic schools worked
individually in the mathematics lessons with pupitso had SEN and the care for such pupils
was above average in more than one quarter of timmots. 77% of BSs offered
supplementary activities relating to mathematicaré/ithan 53% of schools worked with
gifted pupils. Almost 73% of BSs, when teaching meatatics, carried out activities aimed at
developing the capabilities of gifted pupils. Howev12% of BSs really excelled in work
with gifted pupils and 18% of schools were very gad developing the competences of
pupils which they need to improve their matheméatitaracy (For more details concerning
individual aspects of developing pupils’ competensee Table 30).

When observing the primary level of basic educatm#3 basic schools and the lower
secondary level of basic education (know also agetosecondary education) in 28 basic
schools, CSI found in all these basic schools téthers, when teaching mathematics, fully
respected school education plans. Almost all teacteaching at both the levels of basic
schools used effective time management (97%) aledted appropriate strategies, methods
and forms with regard to specified goals of theissbns, the curriculum content and
composition of classes (96%). Mathematics was taaghll basic schools (primary level of
BS) in functional, aesthetic and clean classroohhmost 77% of BSs (primary level of BS)
had workshop corners enabling pupils’ independemkvand communication in small-sized
groups in their classrooms for teaching mathemaBcgils in nearly 88% of BSs (primary
level of BS) effectively worked with aids developéor the demonstration of explained
problems. Available teaching devices were usedctfiely only by 41% of BSs (primary
level of BS) and by 52% of BSs (the lower secondawel of BS). Pupils in 23% of BSs
(primary level of BS) and in 19% of BSs (the lovgecondary level of BS) worked efficiently
with information technologies in mathematics lessoAlmost 38% of BSs ensured above-
average material support for teaching mathemaaicthé primary level of BS); however, only
18% of BSs ensured such support at the lower sacphelvel of basic education. 55% of BSs
excelled in organising their lessons at the primavgl and one third of BSs was very good at
organising lessons at their lower secondary ldnel1% of mathematics lessons at the lower
secondary level of basic school teachers negleatedoing checks of assigned tasks and
provision of assistance to weaker pupils.

Almost 89% of BSs at the primary level and neai$o/of BSs at the lower secondary
level created conditions for the education of pupilith SEN. 38% of schools provided
excellent support to such pupils (at the primaryeleof BSs) and only 15% of schools
excelled when supporting pupils with SEN at thedowecondary level of basic education.
An individual approach towards pupils who have Skds applied by 80% of BSs at the



primary level. Almost in 56% of BSs (at the primaeyel of BS), however, only in 35% of
BSs (at the lower secondary level of BS) pupilshw®EN did solve assigned tasks in a
differentiated manner. More than 42% of BSs (atthmary level of BS) and more than 18%
of BSs (at the lower secondary level of BS) exckile motivating pupils. More than one
quarter of BSs at the primary level and more th@ bf BSs at the lower secondary level
ensured model support to gifted pupils. In threartprs of BSs pupils learnt at the primary
level of BS to work through their own mistakes.8B2% of mathematics lessons taught at the
primary level and in 63% of lessons taught at tbeer secondary level pupils solved
interesting tasks from practice and used the egpee they had gained in other subjects. 65%
of BSs excelled in developing social competencethatprimary level of basic school, yet
only 30% of basic schools do the same at the Ieeeondary level of basic education.

In the majority (92%) of mathematics lessons ahletels of basic schools pupils worked
with interest, they cooperated mutually, discusHesl problems and there was a creative
climate in classes, as they listened to each @théraccepted the opinions of their classmates.
In more than 82% of BSs at the primary level coapen of pupils prevailed over
competitiveness. In almost all mathematics less(@®&) pupils raised questions and
expressed their views. More than 18% of BSs impteate mathematical projects at the
primary level of basic education but only 4% of B$plemented such projects at the lower
secondary level of basic education. Pupils werenteid towards self-evaluation and peer-
assessment in 70% of mathematics lessons at tmangrievel of BS and in 63% of lessons
taught at the lower secondary level of basic school

CSI found at the primary level of basic school thapils established ideas about
guantity and relations among numbers, they learnirtderstand the meaning of texts and
symbols and were able to use mathematical ternmgyompropriately. Half of basic schools
excelled at the primary level in developing puplsarning skills. Development of skills of
geometric imagination was missing in 10% of obsegnvethematics lessons and pupils in 7%
of mathematics lessons did not understand geomedlations. More than 52% of basic
schools at their primary level, but only 15% of B&sthe lower secondary level of basic
education, excelled in developing the communicateenpetences of pupils. In 87% of
mathematics lessons at the primary level of badioals pupils learnt to discuss the assigned
problems, they could select different ways to séhsks and when debating and solving tasks
they were able to correctly recognise and apprtgyidormulate the problem or the goal of
the assigned task. In 80% of mathematics lessopsgspdemonstrated their achievement. At
the primary level of basic schools pupils in onB2 of mathematics lessons worked with
different quantitative information, for example kitables and diagrams. More than 42% of
BSs excelled at the primary level in developingllskaimed at solving mathematical
problems.

As regards teaching of mathematics at the lowesrstary level of basic schools CSI
found that in almost 78% of schools teachers usetthoals of working which helped pupils to
find their own solutions. In almost all lessons ¥®6pupils were led to perceive wider
causalities, to show their knowledge to correctlye uterms and symbols. In all the
mathematical lessons taught at the lower seconléasl of basic schools work with the
occurrence of an error was perceived as an opptrttcnobtain new knowledge. In almost
93% of BSs pupils were led, at the lower secondawgl of BSs, to discuss the given
problems and tasks and in more than 81% of legsopiés were oriented towards recognising
and formulating goals. Discussion of the effecte®sof proposed solutions was seen in 52%
of mathematics lessons taught at the lower secgridael of basic schools. In more than
59% of schools pupils worked with tables and gragid they were able to understand them.
More than 22% of BSs excelled at their lower seapypdevel in developing the skills of
pupils to solve problems. In 85% of mathematicsdes taught at the lower secondary level



of basic schools pupils were solving tasks appaberifor their age. The assigned tasks
developed logical thinking and made it possibleatect different procedures for solutions in
more than 81% of lessons. In over 48% of basicashaupils, when learning mathematics at
the lower secondary level of basic school, estithaesults and verified the correctness of
their estimations. In one third of basic schoolggital environment at the lower secondary
level of basic education ensured that all pupilsldgarticipate in experiments. In 63% of

lessons pupils verified the results of experimentsle taking into account the genuine

situations. In two thirds of mathematics lessongilpundependently translated the assigned
tasks into formal mathematical language and in 8a&folessons pupils solved tasks

independently and verified their results.

B.3 Secondary Education

B.3.1 Innovation of the Education Content and Devel  opment of School
Education Programmes

In the framework of preparations for the transittonschool education programmes
three quarters of the monitored secondary schatigduced innovation into their content of
education in the school year 2007/2008 in compganith Section 185 (1) of the Education
Act. Respect for strategic priorities was clearigible in 64% of secondary schools and
almost half of secondary schools modified the aantef education according to the
requirements of the reformed school-leaving exatiuinamaturita) or the final examination
(zaverecna zkouska).

The majority of the visited schools included theelepment of functional literacy in
their innovation. 71% of secondary schools includedural sciences in the strategy for
education development and a half of SSs plannedst projects to enhance the area
concerned. 79% of secondary schools introducedvatian in the content of natural science
subjects. The social sciences were included irstitagegy of education development by 72%
of SSs and 57% of SSs planned projects to imprbige drea. Three fifths of secondary
schools have introduced innovation in the contéisbaial science subjects.

Two thirds of the monitored secondary schools ipooated the development of
reading skills in their syllabus. Curricula of thmeajority of secondary schools (90%)
supported the establishment of mathematical liter&3% of the monitored secondary
schools have drawn up a strategy for enhancinghteuction of mathematics. CSl registered
extraordinary compliance with the curricula foratreg mathematical competences in 48% of
secondary schools. However, only 8% of secondahods excelled in implementation
projects, competitions and other activities aimetha development of mathematical literacy.

In almost all secondary schools (99%) teachershtaimgaccordance with the valid
syllabus. Vocational subjects were taught under vlkd syllabus in 99% of secondary
technical schools and secondary vocational schd@tural sciences and mathematics were
taught in compliance with the valid syllabus in 9%f SSs. The Czech language and
literature, foreign languages, social sciences athér subjects were taught in accordance
with the valid syllabus in 98% of SSs.

97% of SSs fully respected the total hour allocafr all years of studies as well as
the hour distribution for individual grades. Theegeribed number of hours for individual
school subjects within one grade was fully respkdig 95% of SSs. In order to meet the
objectives of the Long-term Policy Objective of Edtion and the Development of the
Educational System in the Czech Republic, seconsiengols implemented projects, which
were valuable tools for creating and deepening @temzes laid down in school education
programmes. (For more details see Chapter F.3).



B.3.2 Achieving the Level of Key Competences throug  h the Content of
Education

Social Literacy

More than 72% of 108 secondary schools monitor&2DBv/2008 included the area of
social sciences in a school-wide strategy of edmicatHHowever, just less than 35% of SSs
included social science related topics in a fumaiomanner in their school education
programmes. Social science projects were plannedrbgst three fifths of SSs in 2007/2008.
Social sciences were part of school self-evaluatiomore than 61% of SSs, more than 47%
of schools included this area in their evaluatieparts and a further 51% incorporated this
area in other documents. Almost a half of SSs abpteasures aimed at developing social
sciences in 2007/2008. Nearly two thirds of SSsdudeir self-evaluation for quality
management in the area of social sciences. AIm@%i 8f SSs focused their education on
teaching predominantly social sciences. Almostelhiighs of SSs prepared innovation in the
content of education within social science subject2007/2008. Nearly two fifths of SSs
integrated teaching of social science subjects38% SSs included social science topics in
subjects that had a different focus.

As far as teachers for teaching social scienceestdpre concerned the conditions in
37% of SSs were above average. In 2007/2008 ovés 67 SSs effectively used the
professional qualifications of their pedagogicaffstHowever, almost one fifth of teachers
without relevant professional qualifications taughtial sciences in secondary schools while
their share was only 17% if all types of schools &@ken into account. The majority of SSs
(89%) prepared a plan for the professional devetoyrof their teachers for the area of social
sciences in 2007/2008. Teacher development focosedly on innovation in terms of the
educational content (85%) and almost two thirdssdfiools concentrated on the general
development of the area of social sciences. Matewiaditions were model in 23% of SSs and
classrooms and other rooms were excellent in 249%5%$. Special classrooms for the
teaching of social sciences were available in tiftbsf of secondary schools and teachers had
meetings rooms in more than 70% of schools. Almadstichools (93%) efficiently used their
classrooms and other rooms for the teaching ofab@uiences. Almost 89% of SSs used
information technologies for the instruction in sbsciences and the majority of SSs (85%)
were purposefully equipped with teaching resources.

A guidance committee for social sciences was fonatg well in 85% SSs. In two
thirds of SSs the School Rules of Order encompassedules for evaluation of students in
social science subjects. More than 88% of SSsexdfdteir students the opportunity to apply
social science knowledge in practice. The coursansfruction in social sciences was
exemplary in 22% of SSs and it was unsatisfactomgnily four percent of schools. The school
climate was outstanding in 41% of SSs and 91% bbals used any opportunities for the
development of the school climate, in particulaantks to joint events organised both for
teachers and students (87%). The climate in claaséghe quality of mutual relationships
could be considered to be outstanding in 23% of $8smore details on the evaluation of
individual aspects of the quality of teaching ofisbsciences see Table 31.



Table 31: Evaluation of the quality of teaching oBocial science subjects in secondary

schools
D e

Climate in classes and quality of mutual relatiopsh 23 % 76 % 1%
Organisation of teaching 25 % 71 % 4%
Motivation and evaluation of students 27 % 63% 10%
Development of students' communication skills 25 % 63% 12%
Material support of teaching 27 % 67 % 6 %
Support of students' personality development 33 % 64 % 3%
Other school activities in social science education 30 % 64 % 6 %
Changes in education leading to the developmekepf 23 0 72 0% 5 04
competences

Support of the development of selected key competen 25 % 72 % 3%

26% of SSs worked with students who had speciatamnal needs (SEN) very well.
Individual education plans for teaching social sces to students with SEN were developed
in 22% of SSs and 46% of SSs differentiated aetwiin the social science instruction
according to the needs of students with SEN. Teacimealmost three fifths of secondary
schools provided individual assistance to studetis SEN. Almost 57% of SSs evaluated
the success rate of work with students who had BEcial science subjects.

Table 32: Evaluation of work with students with SENwithin the teaching of social
sciences in secondary schools

Support of students with SEN 29 % 63 % 8 %
The work of a school with students with SEN 26 % 66 % 8 %
Education of students with SEN in social sciendgesis 20 % 71 % 9%

Support of gifted students in social sciences wasied, at an excellent level, in one
third of schools. 37% of SSs differentiated adtgtaccording to the needs of gifted students
and 47% of schools offered gifted students the obdo select from more activities. Almost
three quarters of secondary schools organised dgmops and Olympics for gifted students
in the subjects concerned and nearly 73% of SSsreaff students some other activities
relating to social sciences.

Table 33: Evaluation of work with gifted students wthin the teaching of social sciences
in secondary schools

Support of gifted students 33% 63 % 4%
Education of gifted students in social science ettisj 28 % 68 % 4%
Further social science related activities offeeditted 31 % 62 % 7 o
students



The majority of secondary schools (87%) reflectadent educational trends in the
teaching of social sciences. Changes in educatioadaat developing key skills of students
were implemented, at an extraordinarily good lebgl23% of SSs and one quarter of schools
supported the development of key competences witbanal science education at an above-
average level. Most schools developed, within teagithe competences of students to learn
(94%) as well as civil, social and personal compets (95%). 90% of SSs developed
communicative competences and 88% of SSs formeldcompetences in the framework of
regional and European contexts.

Natural Science Literacy

More than 71% of the 315 secondary schools visitethe school year 2007/2008
included natural science education in their ovetaliching strategy. When conceiving
strategic objectives the schools were buildingrenltong-term Policy Objective of Education
and the Development of the Educational System & @zech Republic, while placing
emphasis on priorities of the strategy of sustdsmatevelopment. Almost 88% of SSs
included cross-reference of natural science topitsa functional manner, to their SEPs.
Strategies for teaching natural sciences can bsidered to be exceptionally well drafted in
34% of SSs. Schools which included natural sciezghgcation in the school-wide concept
planned to implement more projects affecting tmeaan 2007/2008. A half of SSs prepared
several natural science related projects in 20@B223% of SSs focused specifically on the
teaching of natural science subjects and 46% obdashoffered students optional subjects
concerning natural sciences. Activities pertainiogthe field of natural sciences beyond
normal teaching were offered in almost 61% of SSs.

65% of SSs used their self-evaluation for qualitgnagement in the teaching of
natural sciences and three fifths of schools ukent self-evaluation in an excellent manner.
Almost 79% of SSs have introduced innovation irfte tontent of education in natural
sciences. More than half of SSs focused specficallteaching natural sciences; more than a
half of SSs included natural science topics ineciigjthat have a different focus.

In 2007/2008 more than one quarter of SSs repodbedve-standard material
conditions for the teaching of natural sciences &08b of SSs ensured above-average
material support to the teaching of natural scisn@@rough class observations it was found
that on average 85% of teachers of natural sciensesl good resources to apply
experimental methods of teaching, predominantly rwheaching physics (92%) and
chemistry (84%). There was evidence that studdmnselves performed more experiments
than teachers did. If compared to basic schoolga# surprising that fewer secondary schools
(87%) than basic school enabled their studentséd@T when learning natural sciences.

Almost three quarters of secondary schools modedresjuipment for teaching natural
sciences in 2007/2008. More than one quarter afrekry schools had exceptionally well
equipped classrooms and other rooms at their di$osl specially equipped classrooms for
teaching natural sciences were available in 60%588. Nearly 82% of SSs could use
effective teaching resources. The teaching docusnesed were excellently exploited in 31%
of SSs and the teaching aids and textbooks weyegaed in 18% of schools.

The composition of the pedagogical staff and thmate was exemplary in 38% of
SSs. Almost all SSs (96%) made use of opportunitiesiprove the school climate and 83%
of SSs organised joint events for students andh&gac The quality of mutual relationships
was model in just under one quarter of schools89% of SSs teachers of natural science
subjects work effectively together. In more tha®@@f SSs teachers, when working together,
developed the key competences of students in aatise way and in almost all schools
(98%) teachers cooperated with the school boar@00v/2008 in 18% of the monitored SSs
natural science teachers did not satisfy relevaotepsional qualifications, which roughly



corresponds to the total proportion of unqualifiedchers in secondary school. The majority
of SSs (93%) had prepared a plan of professionaldpment for their teachers of natural

sciences which aimed at preparing teachers to leet@lneet the requirements for innovation
in terms of the content of the instruction in natwgcience subjects. In more than three fifths
of schools the professional development of teaclarssdirected towards the development of
natural science teaching. Almost one fifth of SSeviged their teachers with excellent

professional development programmes. The majorityschools used the professional

gualifications of teachers effectively when teachmatural sciences.

Table 34: Evaluation of the quality of teaching ohatural science subjects in secondary

schools
Frequency of rating
Monitored teaching quality indicators degrees
3(+)  2(+) 1(-)

Climate in classes and quality of mutual relatiopsh 25 % 72 % 3%
Organisation of teaching 29 % 67 % 4%
Motivation and evaluation of students 21 % 69% 10%
Development of students' communication skills 15 % 2% 13 %
Material support of teaching 25 % 61 % 14 %
Support of students' personality development 29 % 66 % 5%
Other school activities in natural science educatio 24 % 60% 16%
Changes in education leading to the developmekepf 20 % 70% 10 %
competences

Support of the development of selected key competen 24 % 66% 10%

A guidance committee for instruction in naturalesces worked in 79% of SSs. Rules
for the evaluation of students in natural scienwese incorporated in the internal Rules of
Order by almost three fifths of SSs. The majority8s (98%) enabled their students to apply
knowledge attained in natural sciences in praclite course of teaching was outstanding in
21% of SSs and it was unsatisfactory in only 4%atfools. In almost one quarter of schools
the class climate was distinctive and the qualitynatual relationships was unsatisfactory in
only 3% of schools. Details concerning evaluatiofsndividual aspects of the quality of
teaching of natural sciences are included in Ta8le

As regards key competences, secondary schoolsapeekl within natural science
subjects, competences to be able to learn, thdajewent of which was neglected in only 5%
of schools. In 7% of schools the instruction did develop students’ competences aimed at
solving problems and in 11% of SSs working, soalatl personal skills were not being
developed. However, the worst situation was foursd ragards the development of
communicative skills, which were not developed B%6lof SSs. The work with students with
SEN was model in 28% of SSs. One quarter of secgratdnools had individual education
plans for teaching natural sciences. Two fifthsS&s differentiated activities in the natural
science instruction according to the needs of stisde@ith SEN and more than four fifths of
schools provided the students in question withviddial assistance. Almost 70% of SSs
evaluated the success rate of work of studentshakie SEN in natural sciences.



Table 35: Evaluation of work quality with studentswho have SEN within the instruction
in natural sciences in secondary schools

Support of students with SEN 28 % 66 % 6 %
The work of a school with students with SEN 25 % 72 % 3%
Education of students with SEN in natural sciendgects 11% 80% 9 %

One quarter of SSs ensured support of gifted stadera distinctive manner. 34% of
SSs differentiated natural science activities atiogrto the needs of gifted students and 45%
of SSs offered gifted students the opportunity étect from more activities within school
instruction. 22% of SSs organised competitions @tgmpics for gifted students in the
subjects concerned and nearly 64% of schools affstedents some other activities relating
to natural sciences.

Table 36: Evaluation of work quality with gifted students within the instruction in
natural sciences in secondary schools

Support of gifted students 25 % 65 % 10 %
Education of gifted students in natural sciencgexib 16 % 74 % 10 %
Further natural science related activities offetedgifted 22 0 58 0% 19 %
students

The majority of secondary schools (87%) reflectadent educational trends in the
teaching of natural sciences. Students of 85% of B&ticipated in activities aimed at
environmental protection and students of more thage fifths of schools took part in natural
science competitions. An overview of evaluationnafividual aspects of teaching with regard
to application of up-to-date forms and methodseathing is included in Table 37.

Table 37: Evaluation of application of up-to-date nethods and forms of teaching of
natural sciences in secondary schools

Differentiated approach towards students 15 % 3% 12%
Work v_wth information; independently obtained infwation 31 % 54% 15 %
from different sources

Knowledge application in practice 48 % 47 % 5%
Forming civil competences (environmental issues) 35 % 60 % 5%
Students’ activity - discussion 21 % 68% 11%
Utilising evaluation and self-evaluation of studeta 7 o 78% 14 %

motivate them
The share in making school friendly towards theiremvent 36 % 59 % 5%



Reading Literacy

Two thirds of 44 monitored secondary schools inetidhe development of reading
competences in their strategic documents. All S8sevinformed on reading skills and the
conditions for their development and almost 93%hefn had incorporated such skills in their
framework education programme. Two fifths of SSalgsed the situation in the development
of students’ reading skills and 78% of schools agdpmeasures affecting this area of
education. More than 27% of SSs implemented prejecncerning the development of
reading literacy and almost 14% of schools pariit@d in international projects. All head
teachers of secondary schools possessed the ngcedésamation on reading literacy and in
more than 90% of secondary schools head teachganised activities leading to the
development of reading competences.

Staffing was, in this area, above-the average ¥ 48 SSs. Almost 70% of SSs
supported the professional development of teadheise field of reading competences. 19%
of SSs used outstanding methods to work with sefuation in the area of reading skills. All
schools, with the exception of three schools, hgor@priate conditions for the development
of reading skills and 93% of schools used very gaadities outside school. 82% of SSs had
a school library, access to the internet was aviglan 96% of schools and other materials
(journals and so on) to be used for the developrokergading skills were available in 93% of
SSs. 89% of SSs, on an ongoing basis, renewecsloances for the development of reading
competences.

Table 38: Evaluation of students’ reading skills insecondary schools
Frequency of rating

Monitored indicators of reading skills degrees

3(*) 2+ 1(-)
General understanding of a text 59 % 39 % 2%
Obtaining information 45 % 49 % 6 %
Interpreting texts 41 % 41% 18%
Assessing the content of a text 51 % 37% 12%
Assessing the structures and genres of texts 39 % 53 % 8 %
Text selection (text type/sources/differences) 45 % 51 % 4 %
Utilising resources and technical equipment 38 % 47% 15%
Development of specific competences - teacher 53 % 42 % 5%
Development of specific competences -student - 46 % 54 %

Conclusions on the used evaluation framework of reading literacy

The used evaluation framework enables CSI to etalcenditions available at school
for support of the development of the reading caempees of students and to assess the level
of reading skills achieved by pupils and studeriitbasic and secondary schools. As regards
future evaluations CSI is considering the inclusstbmore questions relating to evaluation of
the level of implementation of certain motivatinctiaities for the development of reading
skills and opportunities for applying the readirkgls of students within the instruction and
outside it. When developing school education progngs and /or updating teaching
documents, schools make use of findings arisingnftbe international research known as
PISA* as supporting data.

*1n 2000, 2003 and 2006 the PISA project focuseddentifying the level of competences of 15 yeat-ol
students in OECD countries in three important afasducation: reading, mathematics and naturanseis
while in 2000 PISA surveys aimed at reading litgrand further findings concerning reading literaggre



Mathematical Literacy

Nearly 63% of 49 monitored secondary schools haeldped a plan for enhancing
the teaching of mathematics. The quality of teaglohthe subject in question was model in
27% of schools. SEPs, currently being drafted, supd the establishment of the
mathematical literacy of students in almost 90%586. For drafting SEPs and introducing
innovation in the content of education, secondantyosls also used the findings of PISA
research and almost 64% of SSs took part in tesfsaped by CERMAT. Almost 48% of SSs
were involved in other types of testing of matheo@tskills. Aimost 90% of SSs monitored
the quality of work of teachers of mathematics &6 of schools excellently used
professional tests as a tool for their self-evadumat Management of almost 90% of SSs
monitored the mathematical activities of teach@&wgt only 44% of SSs had established a
system of comparative tests.

Conditions in terms of the availability of teachefsmathematics were above average
in 49% of SSs and teachers in more than 53% ofadshveere professionally well qualified.
Almost 46% of SSs provided further education fortleanatics teachers while 8% of SSs
displayed excellent conditions for further eduaatim mathematics. The majority of
secondary schools implemented professional devedopifor pedagogical staff in the area of
methodology and the introduction of curricular refio More than half of SSs offered their
teachers professional development focusing on tefee¢eaching procedures. 88% of SSs
offered their teachers other FEPS courses. Mateoiadlitions are deemed to be very good in
88% of the monitored secondary schools; howevdy, 2% of SSs ensured excellent material
support. Teaching aids for teaching mathematice weissing in only six schools. 81% of
SSs had professional literature for teaching masties: 88% of SSs enabled their students to
use information technologies when learning mathe®and more than 61% of SSs were
equipped with software for teaching mathematicdeviesentation devices were available in
81% of SSs. But there was only one of the monit@ecbndary schools which excelled in
using information technologies.

More than 19% of schools prepared and organisechiteg activities and applied
modern methods and forms of work at an excellemlleOne third of schools prepared
individual education plans for students with SENJ &%% of secondary schools worked
individually in mathematics lessons with studentsowhave SEN and the care for such
students was excellent in 11% of SSs. 59% of Sfeéseaf supplementary activities relating to
mathematics. More than 45% of school worked withedi students. Almost 64% of SSs,
when teaching mathematics, carried out activitiesed at developing the capabilities of
gifted students. However, only 7% of SSs reallyefled in work with gifted students and
14% of schools were very good at developing thepmiances of students which they need in
order to improve their mathematical literacy (Foorendetails concerning individual aspects
of developing students’ competences see Table 39).

When observing how mathematics was taught in sescgnschools CSI found that
teachers fully respected school education planacfiers in almost all SSs (95%) selected
appropriate methods and forms with regard to thecifipd goals of their lessons, the
curriculum content and composition of classes. Mbem 29% of SSs excelled in organising
the mathematics lessons. Almost all teachers ofhemaatics (85% of SSs) used effective time
management and students had enough time to thengrtiblem over and to prepare effective
arguments. Teachers in almost all observed lessioasked how assigned tasks were being
met on an ongoing basis and provided support t&k\wealents. Material support for teaching
was above-the-average in only 13% of SS. More 8&% of SSs used teaching resources

gathered in the framework of PISA surveys in 20R8ading literacy is understood in PISA surveys @s
advancing set of knowledge, skills, and strategiddéch individuals build on throughout life”.



effectively and in secondary technical schools stedources were well used in 55% of
schools. Demonstrating aids were used by teacliensithematics in more than 65% of SSs.

Table 39: Evaluation of the establishment of matheatical skills and the development of
key competences of students in secondary schools
Frequency of rating
Monitored indicators degrees
3(+)  2(+) 1(-)
Establishing mathematical skills, competence fdependeni 14 % 76% 10 %

solving of problems

Motivation 14 % 82 % 4%
Social competences, class climate 27 % 67 % 6 %
Learning competences, active self-learning 15 % 62% 23%

Communicative competences, mathematical terminoéogly o5 0 50% 16 %
symbols
Competences to solve problems 11 % 64% 25%

Almost all SSs created conditions for the educatwdnstudents with SEN. All
monitored secondary vocational schools supporigdksts with SEN at an excellent level; on
the other hand, no secondary general school (gyiomassecondary technical school or
special secondary technical school provided anpaugo students who have SEN. 10% of
SSs supported gifted students in mathematics irexaellent way, with the best being
secondary general schools (13%). In almost 57 o @ffed students could solve assigned
task individually (at their own pace). However, theerall situation in this area was best in
secondary general schools and secondary techribabls. In 38% of SSs gifted students
participated in additional activities (presentaipmassistance provided to weak classmates,
and so on). In the majority of SSs (91%) teacheosivated their students informally and
creatively with regard to the students’ age and emtiran 18% of SSs excelled when
motivating their students. In more than two thirfs secondary schools students solved
challenging tasks from practice and in more tha¥ &% lessons they used experience gained
in other subjects. In more than 29% of mathemdéssons students worked on their own
presentations or projects.

The climate in classes and the development ofdhmlscompetences of students were
above average in more than 27% of SSs. In almbsichbols students had a constructive
relationship with teachers of mathematics and imemibhan 85% of classes there was a
creative climate in the mathematics lessons artksts were working with interest. In nearly
62% of lessons of mathematics students were dddotself-evaluation and peer-assessment.
One third of schools were developing the competerafestudents to learn mathematics
independently very well. Students solved the med@mples by standard methods in almost
84% of SSs and in 69% of SSs teachers included tablere students had to find solution
themselves in their instruction.

In almost all mathematics lessons in secondary adshteachers respected their
students; they did not make fun of students if thegde an error. The majority of teachers
encouraged discussions, expressing students’ onand a creative approach towards
solving tasks in lessons. Students learnt, withggubsions, to use terminology and symbols
correctly and accurately. The effectiveness of vitial solutions was the subject of
discussion among students in 51% of mathematicsomhss Students worked with and
understood tables and diagrams in almost two tlifdsecondary schools. In more than 47%
of SSs students presented results of their wordc 88SSs were developing competences to
solve problems very well. The tasks were approgiyademanding in the majority of schools



(82%) and assigned tasks developed the logicakittgnof students (91%); however,
formulating goals and conclusions was good in af8%o of schools. In more than half of
mathematics lessons students made estimations sidltge they solved examples
independently and verified results. In 59% of lessetudents transferred the assigned tasks
into formal mathematical language. Students padied in 39% of lessons actively in
proving natural laws and other similar relations.almost 47% of lessons students worked
with information technologies and had suitable wafe at their disposal. Students used
results of their work on PC in practice in neanhedhird of schools.

Conclusions on specified criteria and explanatory level of used indicators for evaluating
mathematical literacy

When specifying a general framework for the evatuabf mathematical literacy, the
Czech School Inspectorate used the definition atheraatical competence included in the
European Reference Framework of key competencesiabcription of mathematical literacy
in PISA 3 (2006) research and the content of theiata for mathematics for individual
levels of education. On the basis of all the sasiresed it was apparent that the aim was not to
learn only mathematical knowledge and skills thduese but the aim should be their
functional usage in different situations and irfetént ways. The selection of indicators and
criteria for evaluation of mathematical literacy \aell as the manner for their verification
corresponded to the aforementioned concept. Thafigukcriteria and the overall framework
of evaluation enable CSI thoroughly to assess énsegmnel as well as material conditions of
schools for the development of mathematical litgr&SI is able, through the criteria selected
for the verification of the quality of teaching afathematics, to identify to what extent
teachers could effectively develop the competengkesstudents to solve mathematical
examples, independently improve their mathematigabcy and to apply their knowledge in
their preparation for a profession as well as @irtburrent lives.
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Endorsement of Foreign Language and ICT Teaching



C Endorsement of Foreign Language and ICT Teaching
C.1 Enhancement of Teaching Foreign Languages

In the school years from 2005/2006 to 2007/2008 @zech School Inspectorate
gathered and evaluated a range of data concermenddavelopment of language education in
schools. The observations by CSI concentrated @atiog conditions for the further
development and possibilities of pupils to applgithanguage knowledge as well as on the
methods of work leading to further improvement anddernisation in the instruction of
foreign languages in compliance with the goalswficula reform implemented during 2005
and 2008. One of the priorities of curricular refoin the Czech education system is to
improve, modernise and extend the teaching of goréanguages, which is to be achieved by
means of enhancing the professional qualificatiminkeachers at all levels of education and
by updating teaching methods so that these begterlop all aspects of language education.

The National Plan for Teaching Foreign Language3522008 increased the number
of hours for foreign language instruction and idtroed the framework system of training
courses for the further education of language t@chvith the aim of increasing the level of
language education of pedagogical staff. Improven@nthe qualifications of foreign
language teachers is supported by the programnuegrkas The Gate to Language¢Brana
jazyki)® or MEJA®, and by making available extended distance stuidieshose who have
successfully completed théEJA and JAME’ programmes organised in cooperation with
pedagogical faculties. Foreign language teachertheatlower level of basic schools and
kindergarten teachers participated in the republde programme‘Languages through
Games’ (Jazyky hroy which, apart from the basis for a relevant fgnelanguage, also
provided a basis of guidelines for teaching. In 2@h extensive programme, co-financed
from the European Social Fund, entitt@@&ACHERS(UCITELE)®, was launched. This
programme was a follow up to experiences gainethimvithe JAME project and summer
language training courses, which were thus suppiégdewith other supportive activities and
focused on new target groups.

In the course of the school years from 2005 to 26€R0ools drew up their self-
evaluation as well as their own strategies for hegag foreign languages and on the basis of
such documents and the Framework Education Progeanthey developed, as of 1
September 2007, their school education programrhe. &m of SEPs was to encourage
schools to apply new active forms of teaching, évedop cross-curricular relationships and
instruction of integrated content. In doing so sibadecided to make use of team work of
teachers and different forms of extra-curriculativaétees. When teaching foreign languages
schools should apply an individual approach and afsable pupils and students to develop
language knowledge within out-of-school activiti@he aim is to make education more
effective in compliance with the Long-term Policybjectives of Education and the

® The Gate to Languages programme: development afifepeompetences of teachers and other profesksionarking
within the education system with a view to imprayieducation in BSs, SSs and tertiary professionabals; it was
launched in October 2005, in Prague in March 20@feuthe name JARO (Spring)

® MEJA programme: a development programme aimedeatrtbthodological and language preparation of teadeaching
at the primary level of BSs without professional lfications for teaching foreign languages and laage preparation for
kindergarten teachers, teachers at primary levd8®d and teachers of basic artistic schools; thgranome covered the
period from 2006 to 2008

" IAME programme: a nation-wide project designedjfzalified teachers who are not language teachersis implemented
in October 2004

8 TEACHERS programme: focused on the development dfifspeompetences of teachers and other profeslsidnahe
education system with a view to improving educatiorBSs, SSs and tertiary professional schools anehhancing the
adaptability of such staff in the labour market



Development of the Educational System in the C&gbublic drawn up in 2005 and updated
in 2007 and to make both the content and teachieidpads more useful for children, pupils
and students.

Enhancement of the level of language educatiotsis supported by the introduction
of the framework system of training courses ofHarteducation for language teachers and
the extension of mobility of both pupils and teasheithin EU programmes in cooperation
with the National Agencyocrates The degree of achieved improvement in teachingida
languages is being monitored through indicator$ @iscthe proportion of unqualified foreign
language teachers, the proportion of unqualifiedeifm language teachers who have
completed relevant further education, the proportd foreign language teachers who have
achieved the internationally recognised level akiign language knowledge, the share of
pupils who have learnt a language abroad (exchasgedies) and the participation of pupils
in international programmes.

C.1.1 Pre-school Education

The Czech School Inspectorate carried out extensdaervations related to foreign
language teaching in kindergartens in 2006/2007e $hbject of observations was, in
particular, assessment strategy, staffing and esgaon of teaching. CSI also monitored the
provision of schools and the interest of parent$oneign language instruction. The main
objective was to find out whether the staffing amdanisation of education in kindergartens
enable the teaching of foreign languages. The eoofsnstruction itself, including methods
of teaching, was not observed within such inspestio

72% of kindergartens tried to collect informaticancerning the interest of parents in
foreign language instruction, most often by usingsjionnaires or parent meetings, but also
during the admission of children to kindergartebg, hang-up cards, leaflets or through
individual interviews with parents.

Almost half of the visited kindergartens offeredldfen the chance to learn foreign
languages. Head teachers of those schools madeatecespecially on the basis of interest
shown by parents in foreign language teaching (ofbsh English) and organised it primarily
in the form of foreign language clubs.

The share of children who learn a foreign languageslation to the total number of
children attending kindergartens varied from 10%6686. In total, almost one quarter of
children learnt a foreign language (with Englisingethe prevailing language). Kindergartens
did not usually include foreign language teachiigdally in their SEPs. Instruction took place
most frequently once a week (69%), sometimes twiceeek (26%) and was organised
predominantly as language clubs. Such an orgaoisatearly related to the high number of
external teachers in kindergartens. Only 5% ofkindergartens in question included foreign
language teaching among daily activities. Timetaikent ranged most often from 20 to 50
minutes a week. The course and quality of teackwege evaluated only in one third of
kindergartens.

When inspecting staffing CSI ascertained insuffitigualifications of pre-school
teachers for teaching foreign languages, a lackudhble trainers or a lack of finance to
remunerate external trainers. More than half of-tfale teachers who taught a foreign
language did not have the required language knaeled had passed an examination in the
Russian language, which parents are not currentgrasted in. Further education aimed at
extending the knowledge and methodology of fordégnguage teaching in kindergartens was
undertaken only by a few teachers involved in miteesl education. External trainers who
implemented almost 60% of foreign language insiooctdid not often satisfy the
requirements of professional qualifications.



Diagram 6: Composition of foreign language teachers kindergartens
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Utilisation of Projects in Regions

Kindergartens in Prague were involved in the project entitledEnglish in
Kindergartens or How to Start Upy 2007/2008. The Ministry of Education, Youth and
Sports is a beneficiary of funds and the PedagbdResearch Institute in Prague was
implementing the project. The outcome of the prioyeas a document which should help pre-
school teachers instruct the English language lygusffective and appropriate forms. All
information provided in the text was supported bthantic experience and the findings were
gathered within five kindergartens, accommodatmgptal 68 children from 5 to 7 years old
during the school year 2007/2008. The English lagguwas included in education
programmes in the last year of pre-school educatienbefore compulsory school attendance
has commenced. Teaching was organised in grougpsnaiximum of 12 children. Each lesson
lasted for 45 minutes and was held once a weekamrding to the possibilities of a particular
school.

The South Bohemian Regionimplemented the projed&@ross-the-Border Language
Teaching in Kindergartensrganised by the Ruze Association. This was a jpiofect of
three kindergartens located in Nove Hrady, Zar, Strdpnice. The partners of the project,
which is being held during this school year in Alsstare kindergartens and elementary
schools in Harbach and Grol3schénau. It was platimed140 Czech and Austrian children
and three teachers would participate in the projébe aim of the project is to provide
German language instruction in kindergartens, ohiclgian exchange programme.

Kindergartens in th&outh Moravian Regionwere engaged in the projeébéaching
English in Selected Schools in Brrn the framework of this two-year project the ealion
provision was extended in three Brno kindergarteysactivities beyond what is normally
offered and classes were equipped with teachinguress financed from the subsidies
provided. This project has encouraged the kindezgarin question to provide optimal
conditions to familiarise kindergarten childrenhvé foreign language in an effective manner.

C.1.2 Basic Education

In the years 2005-2008 the Czech School Inspeetorainitored foreign language
teaching, teaching methods and the qualificatidngeachers with the aim of checking the
course and the impacts the curricular reform hasdmimproving and modernising foreign
language teaching in basic schools. In the scheat 2005/2006 observations were carried
out in a selected sample of 74 basic schools, naatethe lower secondary level of those



basic schools, in the school year 2006/2007 CSlitm&u 175 BSs and in the school year
2007/2008 observations were held in a sample &$€)

Inspection results gathered from 2005 to 2008 destnate that the interest of pupils in
learning English was steadily growing but the iestrof pupils in learning German displayed
a downward trend. In the school year 2007/2008 onbyforeign language was taught in 42%
of BSs, which corresponds to the content of theiddat Plan for Teaching Foreign
Languages, as this plan set the English language psority. The interest of pupils in
learning other foreign languages (French, RusSaanish, and Italian) was not so apparent,
therefore these languages were taught predominastbptional subjects or within language
clubs.

Diagram 7: The share of basic schools providing patlel instruction of two and more
foreign languages in 2005-2008
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In the school year 2007/2008 all schools were falhg school education programmes
and almost 48% of BSs developed their own conceptdoreign language teaching.
Moreover, findings collected in the school year 2R@008 show that functional guidance
bodies, such as guidance associations or guidaocemittees for specific subjects,
cooperated in drawing up school education prograsnmeifying teaching material and the
classification of pupils, organising events, angpsrting pupils with special educational
needs. In the school year 2007/2008 the consistehmstruction between the two levels of
basic schools was satisfactory in the majority ases. 16% of schools were evaluated as
outstanding. As far as self-evaluation of foreignguage teaching is concerned deficiencies
were detected in almost 15% of BSs which, withgkeeption of one school, did not prepare
evaluation of foreign language teaching for theostfas a whole. 85% of BSs used some of
the forms for assessing the level of foreign lamggueeaching according to pupils’ results.
These schools most frequently used their own coatipartests, which were utilised in more
than a half of basic schools. Self-evaluation @& trganisation and the course of foreign
language teaching was developed by 46% of BSs. dichoostly evaluated the direct
instruction of foreign languages, with the secomastfrequent subject of assessment being
the work of guidance committees for teaching fardanguages.

In compliance with FEP BE the education contergiagi from the education branch
‘Foreign Languages’ is included in compulsory ediatafrom the 3rd to 9th grade of basic
schools whereby pupils must be preferably offeredEnglish language. At the beginning of
September 2008 CSI organised an electronic (viai-survey with the aim of finding out



whether schools have enough qualified teachergppppte teaching aids and payroll funds
to implement the aforementioned requirements. Rutire first two days of the survey CSI
received 1,124 replies, which became the basisofmrative information. The summary
findings showed that 95% of pupils of third gradiesided on English in 2007/2008. Only
pupils from the regions neighbouring Germany digptha lower interest in learning the
English language. In the Karlovy Vary Region, thiséh Region and the Liberec Region 80-
88% of pupils attending third grades of BSs shoaednterest in learning English. On the
other hand, the largest interest in learning Ehghss seen in the South Moravian, Zlin and
Pardubice Regions.

Responding schools see the lack of qualified teacftd %) and insufficient funds for
teachers’ salaries (53%) as the largest obstaclesetting the given obligation. The lack of
appropriate teaching aids for teaching English wesorted from 15% of schools. Most
teachers for teaching English were missing in thdd<y Vary Region (89%) and in contrast
there were least complaints about the lack of uliftech teachers from the Pilsen Region
(49%). However, in both regions, Karlovy Vary andsén, there is the lowest interest in
learning English if the demand is compared withrage numbers in the Czech Republic as a
whole. Schools from the South Bohemian Region aedvoravian-Silesian Region reported
insufficient payroll funds, while Prague schoold diot complain about this issue very much
(see Table 40).

Table 40: Deficiencies in implementing the requirerants for foreign language teaching
in individual regions
Deficiency (as%)

Region Qualified Appropriate Payroll

teachers aids funds

Prague 61,8 11,8 68,4
Central Bohemian Region 67,8 16,4 61,4
Pilsen Region 49,2 19,7 45,9
Karlovy Vary Region 88,5 154 57,7
Usti Region 78,2 21,8 55,2
South Bohemian Region 60,6 7,6 39,4
Liberec Region 54,1 8,2 49,2
Hradec Kralove Region 59,2 18,4 44,9
Pardubice Region 55,9 14,7 48,5
Vysocina Region 65,5 15,5 60,3
South Moravian Region 55,0 14,7 60,5
Olomouc Region 53,3 12,0 50,7
Moravian-Silesian Region 56,9 15,5 37,9
Zlin Region 59,1 15,9 56,8

The smallest schools, with a number up to 25 pugitisnding the elementary grades
of school, complain about the lack of payroll fuelgst of all. The largest gaps in the number
of qualified teachers as well as payroll fundsraported from schools with 300 to 400 pupils
attending elementary grades of basic school (sbe™®d).



Table 41: Deficiencies in implementing the requirerants for foreign language teaching
in schools divided according to the numbers of pufs attending the primary

level _
-
Up to 25 138 12,3 47,8 44,2
26 — 50 149 13,3 62,4 14,1 40,9
51 -100 258 22,9 62,8 14,7 51,6
101 - 150 148 13,2 65,5 14,9 53,4
151 - 200 139 12,4 62,6 12,9 59,0
201 - 300 208 18,5 60,1 21,6 61,1
301 - 400 69 6,1 68,1 8,7 63,8
401 and over 15 1,3 33,3 20,0 60,0

27% of schools took the opportunity to comment dmatvother obstacles to the
priority of teaching of English from the 3rd gradebasic schools are. AlImost 6% of them
saw an obstacle in putting together more gradesstablish one learning group made up of
pupils of more grades. These were primarily onetvwas class schools, where pupils of
different grades are merged into one group. Thezedoteacher has to work differentially in
one lesson with several groups that have a diftdesel of English. More than 3% of schools
can see problems in the further education of peglagbstaff and in the unwillingness of
pedagogical faculties to offer additional studiasonly one language. Out of 303 schools
which took the opportunity to express their opigiotoncerning this issue 35% of BSs
stressed that they had not had any difficultiehwehsuring the instruction of the English
language from the 3rd grade of basic school.

In general, the findings of CSI show that the ggstabbstacle to meeting the given
requirement in basic school is the lack of qualifteachers. This deficiency often relates to
the insufficient payroll funds.

In the school years 2005/2006 and 2006/2007 almibshe monitored basic school
implemented measures to promote language educationwever, such measures were not
based on systematic assessment of the instrucfidioreign languages. Schools mainly
extended the provision of foreign language teachang related activities organised for
pupils. In the following school year, i.e. 2006/Z0@lmost one third of BSs extended foreign
language teaching within compulsory education auntw offered foreign languages as
optional subjects or within language clubs. In 20086 and 2006/2007 basic schools
concentrated their measures supporting foreignuiagg teaching on improving staffing,
which led to slightly better involvement of unqui@d teachers in further education focusing
on language and methodological preparation. Wheptady measures supporting foreign
language teaching in the school year 2007/2008nih@tored basic schools relied, to a larger
extent, on the results of self-evaluation concegrilre quality of foreign language teaching.
As a consequence of analyses of their own neellepks; when compared to previous years,
invested mainly in improving the material condisoof teaching (94%) and in increasing and
extending the qualifications of their teachers (8.7 comparison with previous years, basic
schools worked intensively on modifying teachingcaments (54%) and developing
international cooperation (40%) in 2007/2008. Ia #thool year 2007/2008 schools, when
compared to the previous year, implemented a lowerber of motivating activities.

In the school year 2005/2006 basic schools disglage rather unfavourable
qualification potential of foreign language teacherhe share of teachers who had studied



foreign languages at higher education institutias only 29% as far as English is concerned
and 45% as regards German. English was taught Wy d@rainers who were not university
graduates. The proportion of native speakers iaigorlanguage teaching was negligible in
basic schools. In the school year 2005/2006 bashod teachers participated in further
education usually with the aim of improving theanguage knowledge, to become familiar
with new textbooks and motivating forms of work %8 They also wanted to be prepared for
drafting school education programmes (9%). Thisadrevas seen also in 2006/2007, when
more than a half of BSs focused the further edanatif their teachers on methodological
approaches towards teaching foreign languages (5% on enhancing language
competences (51%). In the context of the currictééorm teachers attended training courses
concerning SEPs (28%). In 2006/2007 ICT ranked artbe priority areas but not always
focused on teaching foreign languages (37%). Teactiem only a very low number of
schools (15%) participated in seminars aimed athieg foreign languages to pupils with
SEN and a minimal number of schools made use abites aimed at work with the
European Language Portfolio and the Common Europ®eference Framework (2%) in
2006/2007.

In order to improve the level of their language Wiexlge in 2006/2007 teachers made
use of the development programM&JA (18% of teachers) and the lifelong learning projec
The Gate to Languagefl5% of teachers). Only few teachers (9%) studiechigher
education institutions in 2006/2007 to satisfy thebfessional qualification requirements. 18
teachers who did not already have the relevant ulagg qualifications obtained
internationally recognised certificates in 2006/2@@rtifying a certain level of their language
knowledge. The outflow of qualified foreign langeateachers from basic schools seen in
previous years and caused by “migration” of quadifiteachers from basic schools to
secondary schools and by increased demands omuthleens of teachers as a consequence of
the introduction of foreign language teaching atyeas from the 3rd grade of the primary
level of basic schools slowed down in the schoak @906/2007.

In the school year 2007/2008 conditions relatingtadfing were evaluated in 73% of
the monitored basic schools as average, in 13%5sfds excellent, and unfortunately in 12%
of BSs as unsatisfactory. A high proportion of usldied teachers teaching English was
identified. The proportion of teachers who had cletgal studies of English in a higher
education institution was only 23% in basic schoblewever, there is a positive trend as
quite large numbers of university educated teacbérreign languages are involved in
further education and almost three fifths of theamtipipated in further education aimed at
teaching pupils with SEN. As regards ideally quatifteachers 37% of them attended further
education courses in 2007/2008 aimed at the tegcbinEnglish. As regards university
educated teachers who do not have specific educédioteaching English almost half of
them participated in further education courses mglish while only 19% of them attended
courses focusing on pupils who have SEN.

In 2007/2008 about 35% of teachers teaching incbssihools were not university
graduates. Out of these there were 45% of Engéakhiers who, however, had completed
special courses of further education for Englishkchers and more than a half of them had
completedJAME courses. In total 18% of unqualified English tesrshpassed international
examinations in English and a further 18% of unifieal English teachers studied English at
relevant faculties. In 2007/2008 nine unqualifietylish teachers attend®EJA courses and
seven of them completed a further education prograrfocused on the teaching of pupils
with SEN. No native speaker was available for tesgtEnglish in the monitored basic
schools. One fifth of teachers gained experienc®rieign countries. The majority of them
completed training courses abroad. Fifteen Endéslshers were involved in EU projects and
16 participated in visiting fellowships abroad.



As far as German teachers are concerned in theolsgiear 2007/2008 they were
better qualified than their English colleagues. 8§in55% of German teachers graduated
from relevant faculties. Of these ideally qualifie¢elachers one fifth continued to learn
German whilst only 15% learnt how to teach pupilthvEEN. In the monitored sample of
basic schools 18% of German teachers were not isitlygraduates. If compared to English
teachers, unqualified German teachers are noteatiurther education. Although almost
half of unqualified teachers of the German langupgsicipated in some forms of further
education concerning German none of them attenéidtEJcourses. The majority of German
teachers (73%) — university graduates who weredimettly educated for teaching German -
continued to learn the language and two of thentigi@aited in courses aimed at teaching
pupils with SEN. Only two unqualified teachers aban international German examination.
Two native speakers taught the German languagleimtonitored basic schools. 19% of
German teachers gained experience abroad, wheye ufigally participated in visiting
fellowships (8 teachers), five German teachersigipatted in language courses and three of
them were involved in EU projects.

As regards the system of further education (theesapplies to university studies) of
foreign language teachers, preparation for work wiipils with SEN is not sufficiently taken
into account. Teachers mainly cooperated with esleexperts, counselling services, and
education advisors while school psychologists atigroassistants for pupils with SEN are
not sufficiently used. Further education coursesi$ing on the needs of gifted pupils have
not yet been included in the further education paogne for foreign language teachers. In
total 61 foreign language teachers completed fuedacation courses focusing on work with
pupils who have SEN in 2007/2008. This area of atlon is primarily the domain of English
teachers, who accounted for 87% of those who cdegbkuch further education programmes
in 2007/2008.

In the school years 2005/2006 and 2006/2007 indali@ducation plans were drawn
up for integrated pupils. The share of basic schediich had developed such plans did not
change when compared to the previous year. It atedufor 45%. Assistants of teachers
were used in nine basic schools in the years 2006/z2and 2006/2007. Furthermore, in
2006/2007 two basic schools reported the use ofiaat psychologist. Other identified pupils
with SEN (a lighter degree of specific learningodders) are approached with regard to their
specific needs. This individual approach is chameeéd by tolerance of difficulties,
application of less stringent classification, temgrg assistance and interventions of teachers
during lessons, internal differentiation which sses a preference for oral communication
with a pupil, reduction of demands, favourable tiralotment, offer of individual
consultations, use of PCs, special teaching médespecific teaching aids and textbooks for
pupils with SEN

The issue of exceptionally gifted pupils was thbjsct of inspections held by CSl in
the academic 2007/2008 and eight of the monitor@sicbschools displayed exceptionally
gifted pupils. Schools offered their talented psigifferent options to further develop, for
example, optional and voluntary subjects, clubsathdr activities, differentiated tasks which
can go beyond normal curricula. Gifted pupils canrivolved in school projects, sometimes
implemented at the international level; they pgrate in competitions and the Olympics.

In the school year 2005/2006 11% of BSs were irealin three or more monitored
school activities, such as school trips, intermalqrojects, cooperation with foreign schools,
competitions in foreign languages held at the negjiolevel and certified language
examinations, although almost one third of bashoets offered their pupils only school trips.
One fifth of schools did not create any conditidns the application of communicative
knowledge outside school lessons. In the followjagrs basic schools considerably extended
the spectrum and involvement of their pupils inr@durricular activities. Inspections in



2007/2008 revealed that almost 15% of the monit@8d excellently developed teaching
methods supporting the development of key competen€ pupils and 10% of schools were
evaluated as above-the-average as regards mogvatinvities offered to their pupils. Most

frequently schools enabled their pupils to apptgiaed language knowledge through school
trips abroad with a programme aimed at getting movwk new things. Such trips were

organised by 54% of BSs. Table 42 demonstrates-tyegear comparison of the most

frequent opportunities for authentic application tbé language knowledge of pupils in

2006/2007 and 2007/2008 in basic schools.

Table 42: Authentic application of language knowlede and skills of basic school pupils
visited in the school years 2006/2007 and 2007/2008
Opportunities to apply language knowledge  Share of BSs in Share of BSs in

by pupils 2006/2007 2007/2008
Sghool trips aimed at getting to know new 47 % 47 %
things
Exchanges 13 % 24 %
International projects 15 % 26 %
5%
T . At 1 BS: 13 students
Certified examinations 3% ( German. 1 BS:
students English)
Europass L -
(2 2S)
Regional competitions 20 % 24 %
Other 34 % 32 %

Utilisation of Projects in Individual Regions

Basic schools located iRrague implemented projects aimed at improving foreign
language teaching. Two basic schools in Prague wweodved in a project entitieBnhancing
language competences of pupils and teachers andoinmg methodological knowledge of
gualified pedagogical stafffhe project was co-financed from the ESF, theedtadget of the
Czech Republic and the budget of Prague. The LayggBasic School of Fr. Plaminkove in
Prague organises, within the language preparagiomjal one week visits to English families
also including activities aimed at getting to knomw things concerning the history and
culture of Great Britain. The school is also enghge the projects of the Ministry of
Education, Youth and Sportsinguistic Diversity of the European Unioaimed at the
development and verification of curricula for temch less frequent foreign languages
implemented by the Secondary General School, Secgrifechnical School and Tertiary
Technical School located in Prague 7, Ortenovo sénf@rten Square).

Klub ekononii Skol Praha, o. s. (the Prague Club of School FKiahrManagers)
organises a project in nine schools of tBentral Bohemian Region Teaching Foreign
Languages Predominantly through Blended Learnind Self-study of Foreign Languages
(namely English and German) approved by the MEYI® project is funded from the ESF
and the state budget of the Czech Republic aradriss to encourage the interest of pupils in

® Performance for the general public, the schoolewitbject days, , e-twinning, exchange of lettdiscussions with native
speakers, visits to theatre performances in foré&agguages, activities held on the Day of Languagk#dd sponsorship,
open door days, language camps, competitions (lepuinle rounds of foreign language contest, cqroggling contest,
singing contest — songs with English texts, intdomal Olympics, international competition in prding First Aid),
language portfolios, presentation on web sitesibitidns of paintings with English notes, coopesatwith foreign partners
= cooperation between towns, certificates obtaindghgland after completing English courses.



studying a foreign language, to enrich the tradaloconcept of teaching foreign languages
and to motivate pupils in self-studying and a tdkaapproach towards learning.

The Pilsen Regionand theKarlovy Vary Region in 2007/2008 again used long-term
projects of cross-border cooperation with Germangupport language education, exchange
of experience and improving the language compeseoftpupils.

Schools in theUsti Region were often involved in international projects athmat
cooperation between schools, exchanges of pupilsteachers and so forth. Inspections
showed that the success of whether a project ispéed and supported is not based on the
size, type or geographical location of schoolsvds unambiguously the result of initiatives of
school employees (most often school managemenpeojdct managers). There was also a
frequent practice of schools to associate when gtibgiprojects and thus, especially small
schools, they increased the probability of beingral@d a certain project.

Schools in thé&South Bohemian Regionmplemented a joint project calld@tb Learn
Together the Language of Our Neighbourgolksschule Drosendorf is an Austrian
counterpart and the basic school in Desna repredehe Czech Republic. 40 pupils of the
primary level of both schools are the target grofiphe project. The project is co-financed
from EU funds in the framework of the INTERREG IllAitiative and its main idea is cross-
border cooperation of schools focused on languagsviedge and strengthening the current
friendship.

Inspections reported a persisting lack of teacfrera theLiberec Region university
graduates fully qualified for teaching foreign lamages. This problems concerns mainly
English teachers. Teaching methods, organisationals and teaching activities which teach
pupils more about a language and less about usiag & tool of communication in model
authentic situations still prevail.

As regards international cooperation tHeadec Kralove Region used mostly EU
funds, namely programmes making it possible toisatilgrants, such aSocratesand
Leonardo da Vinci Further resources to cover this area were oldateough grant
programmes financed by the Region. Projects wemedi at developing international
cooperation, exchange of experience and improvemketdanguage as well as the learning
competences of pupils and professional skills athers. Cooperation between borderland
schools has been on the rise. A certain stagnatidhe number of projects to be financed
from the ESF (operational programmes targeting murneaources development) reported in
the last two years was probably caused by the érkdeo2004-2006 programming and the
beginning of the new programming period having kigdemands of development of the
project itself. An upward trend was seen as regprdgects to be funded within FM/EEA -
Norway. Only some of the foremost schools partiggdan the National Grant Programmes,
focused mainly on the preparation of trainers dredevelopment and verification of SEPs
(Pilot 9, preparation of a new form for completing studresecondary schools (e Quality
1) and others (e.gSchool for Sustainable LifeRegional Grant Programmes concentrated
especially on improving the quality of conditiongr fthe education process. The largest
number of schools used this form of subsidies. Nipai Grant Programmes (and respective
subsidies obtained from local private companie®) mwost frequently used to fund less
demanding and short-term projects as well as poj@icned at enhancing the visibility of a
school.

Thanks to projects some basic schools inRhedubice Regionobtained money for
visits of pupils and teachers abroad with the afmmproving foreign language knowledge.
The basic school in Lanskroun implemented the ptojeanguage and Information
Communication of Disabled Childresith the aim of enabling disabled children to gqual
chances in the area of information technologies fan€ign languages on the basis of the
newly developed curriculum for teaching foreigndaages and ICT.



In 2007/2008 the Basic School Benesova in Trebithe Vysocina Region -
implemented a project of cooperation with four smedrom Austria, and also one school
from Slovenia, Slovakia and Hungarysing Non-verbal Communication

The South Moravian Region managed to support the teaching of foreign langsiag
very well. The projects of BrnaEfiglish Language Teaching in Selected Schools mo)Br
ensure equal opportunities in basic education aiihcus on pupils with SEN.

The provision of optional and vocational subjectsbasic schools in th®lomouc
Regiontargeted the development of language and infoonatompetences.

The basic school in Ostrava-Zabreh in Meravian-Silesian Regioncarried out a
project -English across Subjects of the 1st Grade of then&y level- aimed at teaching
English using ICT from the 1st grade of basic sth&mglish is being taught within this
project in an interactive natural way across albjects. The project involves the use of
interactive boards, data projectors, three PCefgnils, e-learning programmes, their own
presentation, teaching aids and guidance sheets.

Quite a large number of teachers in #lm Region participated in language within
The Gate to Languaggsoject and the majority of participants evaluateel project as being
beneficial.

C.1.3 Secondary Education

In the years 2005-2008 the Czech School Inspeetarainitored foreign language
teaching, teaching methods and the qualificatidnseachers with the aim of checking the
course and impacts the curricular reform has hademondary schools. In the school year
2005/2006 observations were carried out in a sslesample of 145 secondary schools; in the
following year 2006/2007 CSI monitored 183 secogpdahools, of which 55 were secondary
general schools (gymnazium) (SGSs), 119 were secpridchnical schools (STSs) and nine
were secondary vocational schools (SVSs). In tlhealcyear 2007/2008 observations were
carried out in a selected sample of 32 seconddryads, of which 10 were secondary general
schools, 19 were secondary technical schools ame tivere secondary vocational schools.
The aim of the summary analysis from the years 20086 2008 was to find out how
secondary schools were able to extend the teadiifgreign languages and to what extent
the provision of schools corresponds to the chanf#® interest of students and the needs of
school-leavers to compete in the European laboukehaCSI tried to identify what measures
aimed at improving and modernising the teachinfpofign languages had been adopted by
secondary schools and in what types of projectedshwere involved during the last three
school years, whether the schools’ approach towésidgask was comprehensive and wide-
ranging and what areas were most developed.

In the school years 2005/2006 and 2006/2007 stadeinsecondary schools were
more and more interested in learning foreign laggsamainly English, and in view of the
priority to offer the English language the numbdr stchools which provided parallel
instruction in two or more foreign languages deseea In the school year 2005/2006 almost
all secondary schools (99%) provided parallel teaglof two or more foreign languages
while in the school year 2007/2008 only 73% of sdhotaught two or more foreign
languages.

In the school years 2005/2006 and 2006/2007 the sammber of schools developed a
strategy for teaching foreign languages; of thesgenthan a half were secondary general
schools, but only 10 secondary technical schoafistan secondary vocational schools. In the
school year 2007/2008 almost 68% of SSs developsttadegy for the development of
foreign language instruction. When developing tlmatsgy, two thirds of schools were
building (in addition to other things) on their fseValuation of foreign language teaching at



the level of the school. Strategies stemmed fromceptual documents, mainly from the
National Plan for Teaching Foreign Languages. Skshowstly concentrated on evaluating
conditions and involving students in motivatingiates; however, they less often dealt with
the results of students. In the years 2005/200&2806/2007 secondary schools increased the
number of lessons of foreign languages, especiaillly regard to the reform of the state
school-leaving examination, and they started tdyapp-to-date forms and methods of work.
Schools also endeavour to prepare students forefuiiork by strengthening terminology,
developing communicative skills and to a lesseemixthey try to prepare their students for
internationally recognised examinations.

The majority of secondary schools adopted functiom@asures in order to improve
the teaching of foreign languages in 2005-2007. Weasures most frequently aimed at
increasing the number of lessons for teaching goréanguages and introducing optional
English lessons. Some of the measures focused prowing the material conditions of
teaching. Only a minimal number of schools movedatws improving teaching in a
comprehensive way and implemented measures targetbe further education of teachers,
applying modern contemporary methods, unifying sifastion and strengthening technical
language. In the school year 2007/2008 measures aiered at supporting instruction in
schools, increasing teachers’ qualifications andparing the reformed school-leaving
examination (maturita). The adopted measures weareessfully implemented in 2007/2008
and as far as measures leading to the improveniematerial conditions are concerned 100%
success was reported.

The majority of schools had established guidangaencittees, commissions dealing
with one subject or guidance associations for fgrdanguage teaching. The content and
scope of their work differs from school to schad®dme secondary schools deal particularly
with organisational matters — school trips, contets or the selection of textbooks and
drafting plans of topics to be taught. In some o8uhools teachers coordinate instruction on
the basis of the developed school strategy foriegdoreign languages, uniform criteria for
evaluations of students, and comparative tests.eMamd more schools taught foreign
languages according to uniform sets of textbooksthe school year 2006/2007 language
teachers in SGSs were involved in developing scbhdatation plans (one third of secondary
general schools). Insufficient cooperation of temshwas obvious mainly in schools where
instruction was implemented by external trainerspensioners. Teachers who worked
together within guidance bodies strove to unifyckeag documents and classification, the
organisation of events, support of students withl S&hd the development of SEPs.
Observations of CSI in the school years 2007/20@8ved that secondary schools, when
compared to the previous year, improved the carsist of foreign language teaching with
basic schools. AlImost 87% of SSs and even 90% &sS€hsured the required consistency in
2007/2008. Almost all schools, with the exceptidrtveo schools, used, when ensuring the
consistency of teaching, results arising from thseovations relating to the requirements for
consistency of teaching. They usually tested timguage knowledge attained by pupils in
basic schools — almost two thirds of secondary ash&econdary schools also used previous
classification — almost one quarter of schoolaniist be said that admission examinations
serve to ensure the consistency of teaching ordgpionally. Inspection observations in the
school year 2007/2008 demonstrated that nearly @f786hools evaluated the level of foreign
language teaching on the basis of the results sifntg of the “output” level of foreign
language knowledge of pupils. Secondary generaldshsecondary business academies, and
hotel service related schools focused more on ong the output level than other schools,
since students of these schools take a compulstryosleaving examination in a foreign
language.



In the school year 2006/2007 more than half of sdaoy schools participated in
testing known adaturita naneisto (i.e. a trial version of a school-leaving examio), and
a year later almost 65% of schools participated asmdiar as secondary general schools are
concerned 80% of them took part in this kind ofites In schools where a foreign language
is not a compulsory subject of a school-leavingn@ration CERMAT testing was the most
frequent manner of detecting the output level afishts’ knowledge of foreign languages.
When assessing the output level of knowledge oéidor languages more than 32% of
secondary schools used the Common European FramkesioReference. Schools' own
comparative tests were used by 42% of secondagotcim the year 2007/2008. Apart from
normal classification, secondary vocational schasigally do not assess the output level of
the knowledge of their students. 71% of secondelngpals monitored how their students find
their place in society and how they compete inldbeur market.

In the school year 2007/2008 moderate improvemanthe share of university
graduates was reported in comparison with the $8@6/2006. In the school year 2007/2008
about 75% of all English teachers and the sameeptage of German teachers were
university graduates. The proportion of teacherosgheducation corresponded with the
subject they were teaching and the type of schd@revthey were teaching was only 30% of
English teachers and 38% of German teachers. Tdre sl native speakers was very low in
2005/2006 (3% of all teachers of foreign languagesecondary schools) and their share in
teaching accounted only for 0.3%. The share ofvaasipeakers increased thanks to the
creation of better conditions for their hiring. Bhin 2007/2008 the share of native speakers,
when compared to 2005/2006, was considerably highes proportion of native speakers in
teaching English was 8% (nine teachers); howeussret was only one native speaker
teaching German and two native speakers teachemgchr

Secondary general schools displayed the best domglitfor teaching foreign
languages as the share of teachers whose educati@sponded to the subject and type of
school varied in 2005/2006 from 82% (English) t&88&rench). All teachers in secondary
general schools who teach foreign languages withpptopriate university education (seven
altogether) enhanced their professional qualifcceti in 2005/2006 and studied in higher
education institutions. As regards other secondsufyools the shares of teachers with
appropriate education in the area of foreign lagggain 2005/2006 were as follows: 46%
(English), and 58% (German). In the school year722@08 even better conditions as regards
appropriately educated teachers were reported 0% of the monitored secondary general
schools, where staffing was evaluated as abovelatdn

In the years 2005-2008 secondary schools respotmledurricular reform and in
comparison with previous years their participatiorfurther education markedly increased.
Teachers of secondary schools concentrated on ekamiging from the reform of the content
and objectives of language education. Teachergdonrglary general schools and secondary
technical schools, in compliance with the needéborm of the school system, participated in
methodology related training courses. In the schyaalr 2006/2007 teachers of languages
were trained for work with students with SEN inve&e monitored secondary schools.
Teachers of 11 SGSs and 16 STSs attended languagses. Several secondary schools
stated that the provision of further education teachers of the German language is not
sufficient. Interest in further education is lowerSVSs, with the most frequent reason being
difficulty in accessing training centres and thghthnumber of external teachers.

In the school year 2007/2008 CIS found that onedtlif unqualified teachers of
English in secondary schools were completing thwiversity qualifications for teaching
English, 29% of unqualified teachers passed amnat®nal examination in English and 24%
of unqualified teachers improved their knowledgetloé English language by attending
language courses. Unqualified teachers atteddddE and MEJA courses only very rarely.



47% of fully qualified English teachers participdii@ professional development. Almost one
fifth of all English teachers in secondary schqmsticipated in training courses designed to
improve work with students with SEN in 2007/2008 fegards the group of university
educated teachers qualified for teaching a celémiguage, 38% of English teachers attended
courses aimed at students with SEN. Observatiamgedaut in 2007/2008 showed that 41%
of English teachers had some experience from adidbrgpeaking country, 31% teachers
participated in short-term studies in an Englishaiqing country. 23% were involved in EU
projects focusing on English, and 18% participated visiting fellowship related to the
English language.

As regards the German language, unqualified teacbaty very rarely used an
opportunity to further improve their knowledge oki@an in 2007 /2008. They neither
attendedMEJA nor the Gate to Languagesourses. In the school year 2007/2008 58% of
qgualified German teachers participated in furthéuoation aimed at enhancing their
knowledge of the German language. In total 29%Igsarman teachers in secondary schools
in 2007/2008 participated in further education sesraimed at work with students with SEN.
Findings also showed that more than 58% of Gerraaohiers gained some experience in a
German speaking country, 52% of German teachetsipated in short-term studies in a
German speaking country, 27% were involved in Ebjgmts implemented in the German
language and one quarter of German teachers paited in visiting fellowships focusing on
the German language.

The findings collected from observations carried au 2005/2006 showed that
students of secondary general schools most ofteticipated in motivating activities
organised by schools beyond their curricula. 43%%$ cooperated with schools abroad and
37% of schools were involved in international potge Students of 14% SSs participated in
work placements and short term attachments abroad.

Diagram 8: Motivating activities implemented in themonitored secondary schools
during 2005-2008
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198 students received certified diplomas as theowkedge was very good. Despite
the variety of activities one fifth of secondaryeols did not offer any activity enabling their
students to use their language skills in authesitications. In the school year 2007/2008
inspections found that more than 13% of SSs exublleleveloped up-to-date methods of
teaching for the development of key competencestudents. It is positive that more than
23% of SSs in 2007/2008 were favourably evaluateth wegard to the provision of



motivating activities for students. Students of 782&Ss in 2007/2008 travelled abroad on a
school trip aimed at getting to know new thingsudents of 42% of SSs were directly

involved in international projects. Students of afihtwo fifths of SSs participated in student
exchange programmes. Students of 35% of SSs jpatieci in internship. Students in more

than three quarters of SSs took certified exanonat+ 48% of SSs were involved in English

examinations and 29% in certified examinationdgn@erman language.

Secondary schools iRrague made use of th8ocratesandLeonardo da Vincgrant
programmes and were also involved in an internatiamternet project for teaching foreign
languages eTwinnind® and in a project of Central European secondargpalsh- ACES™.
Prague secondary schools draw on subsidies witieiitiman Resources Developm¢oP
HRD) operational programme.

Secondary schools in ti@entral Bohemian Regionused funds from thEducation
for Competitivenesgperational programme for purchasing new compuieis interactive
boards for teaching foreign languages. They algmmised secondments of their teachers
abroad and intensively cared for gifted students.

Staffing and material and technical conditions mftaffect support of foreign
languages in th@ilsen Region There are not enough good teachers for teachirgjgh
languages who have graduated in the language cwtcéiom the relevant faculty. Therefore
schools have to offer languages according to theposition of teachers and not according to
demand. Secondary schools in the Pilsen Regionemmghted projects of cross-border
cooperation with Germany in order to support lamguaducation. Schools were, for example,
involved in the students’ exchange programmes asgdnby Czech and German schools
under the nam&@ANDEM financed from the ESF. The Secondary Technicélo8icand
Secondary Vocational School in Horsovsky Tyn impeted a projecieaching English,
German and Mathematics in Secondary Schools insétawith Integrated Students who have
Special Educational Needs by Using Information @adnmunication Technologies

Secondary schools in th€arlovy Vary Region and in theUsti Region carried out
cross-border projects in cooperation with Germanyrider to support language education.
Schools were also involved BocratesandLeonardo da Vincprogrammes and in activities
carried out in the framework of OP DHR

As regards theSouth Bohemian Region partnership with foreign schools, in
particular cooperation in projects (language angirenmental), organisation of student
exchanges and placements proved to be very bealefici

The lack of qualified teachers of foreign languapgessisted in théiberec Region
where the English language is more and more in ddmBeaching methods, organisational
forms and teaching activities which teach pupilgerabout a language and less to use it as a
tool of communication in model authentic situatietl prevail.

Secondary schools in thdradec Kralove Region implemented projects of cross-
border cooperation with a neighbouring country rdes to support language education. As
regards other forms of international cooperatiohosts used mostly EU funds, namely
programmes making it possible to utilise grantghsasSocratesand Leonardo da Vinci
Further resources to cover this area were obtaimedigh grant programmes financed by the
Region. Projects aimed at developing internaticoaperation, the exchange of experience

1 the framework of eTwinningtudents of secondary schools attain knowledgdeard to understand different cultures
since they solve different tasks and collect data certain topic together with a native speaker.

Y The Project for Central European Schools is cootdihdy the Inter-cultural Centre in Vienna. ACES (demy of
Central European Schools) has been held for thendetime and was initiated by the Austrian foundatidie Erste
Osterreichische Sparkasse Foundation. This yeapi tis very blistering - To Learn to Live Togethénter-cultural
Dialogue in Europe. The projects offers school®adgchance to get partners from different Europmamtries and at the
same time to practice English, which is the comfaoguage of communication among all partners.



and improvement of language as well as learningpetemces of pupils and professional
skills of teachers.

International projects were implemented in Berdubice Regionquite rarely; rather
schools entered into international cooperation.tAd visited secondary general schools and
four secondary technical schools continued witldett exchange programmes. If we take
into account only the visited sample of schoolsy secondary technical schools (STS and
SVS in Pardubice-Polabiny, Podebradska 94 and that® Secondary Technical School
TRADING CENTRE s.r.o. in Litomysl) have not yet erdgd into international cooperation.
An example of good practice can be seen in theigimvof the above-standard conditions for
teaching focusing on future jobs with the posdipilbf developing knowledge of foreign
languages in contracted workplaces abroad. Sudhmaeges are organised for students of the
Secondary Hotel School Bohemia s.r.o. in Chrudim.

The Secondary School for Civil Engineering locatedihlava, the/ysocina Region
implemented theDigital Video in Teaching Vocational Subjects andréign Languages
project. The aim of the project was to create ahiga programme for vocational subjects
and foreign languages.

Projects implemented by secondary schools in 8wth Moravian Region
contributed mainly to the development of key corapees and the enhancement of students’
language knowledge.

The Secondary Business Academy in PrerovQloenouc Region was involved in a
project calledTeaching of Foreign Languages through Multimenfplemented within the
OP HRD. The project aimed at improving foreign laage (English, German, French, and
Spanish) education in secondary schools througthteg conversation by using multimedia.

As regards théMoravian-Silesian Region secondary schools and their founders did
their best to meet the requirements of the Natiddan for the Teaching of Foreign
Languages as well as the requirements placed aolschs a consequence of the new type of
school-leaving examination in a foreign languagadchers concentrated on further education
concerning foreign languages, on support and emmect of material conditions, an
individual approach towards students, new teachimgthods, the shift in professional
gualifications, and on projects). When comparedptevious years, the whole area saw
progress and is supported by a nation-wide langpaggramme as well as by international,
regional and individual projects of schools.

Projects focusing on professional short term attetts of students in different EU
Member States are steady benefits for schoolseiZlin Region. Projects are supported by
multi-cultural discussions, the promotion of regbidentity and European coexistence. A
good example may be th€ANDEM projects of student exchanges organised by the
Secondary General School in Uherske Hradiste.

C.2 Using ICT in Teaching

Utilisation of ICT in school education and relaggport of information literacy ranks
among the priorities of the curricula reform in tbeech Republic. The position of ICT within
the curricula is defined not only as an independehiool subject but mainly as a tool for
solving problems and as a basis for creating arcagthnal environment. The ICT issue is
included in the Framework Educational Programmesnfiividual levels of education.



C.2.1 Basic Education

Utilisation of information and communication techogies is today an inseparable
part of the strategic objectives and planning dfikachools. Conceptual steps to be taken in
this area are, as a rule, part of an ICT plan dednbajority of schools, when organising
teaching, take into account the use of ICT. Teachealmost 54% of BSs completed a basic
module of education in ICT in 2007/2008 and teashwsr 35% of schools completed an
extended module. Nevertheless, only less than 5B&sfhired an ICT coordinator.

As regards comprehensive units in terms of themtext and teaching methods
schools usually plan to use teaching programmegostgd by school management. However,
inspections revealed that teaching itself does fudly correspond with the plans.
Approximately one fifth of schools used ICT effeely and at a very good level. For
example in mathematics lessons 23% of BSs scheeld ICT at the primary level and 19%
of BSs at the lower secondary level of basic edocatFor more detailed information
concerning the use of computers in basic schoelssyram 9.

Diagram 9: Forms of using computers within the tealsing process in basic and
secondary schools
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The Czech School Inspectorate found that there v@eree problems concerning

assessment of the impact ICT had on teaching aethifey in less than half of schools.
Although schools adopt measures aimed at develogiy using ICT they have not yet
implemented systematic work with results of selflewation, which should help increase the
effectiveness of such measures.
In the basic schools visited in the school year722008 ICT education is considered to be,
along with education towards implementation of SERsguage education and school
management, in general the most important arearmst of the professional development of
teachers. All these are areas which closely rdlathe schools' perceptions of their own
needs. Education in ICT was less important for tanathools than for all others.



C.2.2 Secondary Education

As in basic schools support of ICT development ussally defined in their strategic
objectives in all types of secondary schools andvas reflected also in planning. ICT
hardware as well as software were apparently battesecondary schools than in basic
schools. ICT development and their utilisationaadhing were mostly affected by the quality
of conceptual steps incorporated in ICT plans othin strategic planning of schools and by
work with self-evaluation results. CSl also fouhdttthe methodological skills of teachers are
irreplaceable when applying ICT in teaching.

Material conditions, the size of school and siza sthool building were other factors
influencing the use of ICT. In almost 36% of SS2007/2008 students’ work with ICT was
very beneficial for the development of their pedres. Only about 16% of SSs used ICT
very effectively and nearly 35% of SSs used sudhrtelogies in a perfect way for the
assessment of students and for getting relevadbé&s. In almost 47% mathematics lessons
students effectively worked with ICT and used appade software. Teachers in more than
46% of SSs in 2007/2008 completed a basic ICT nmeoduld almost 43% of teachers
completed an extended module. ICT coordinators vaweglable only in 3% of secondary
schools.

C.2.3 ICT Impact on the School Climate

It is clearly apparent that the school climatenuenced by the introduction of new
information and communication technologies in azhraols. This situation was confirmed by
observations, interviews and some other experiegagsd within long-term monitoring of
the school climate carried out by the Czech Sclwapectorate. However, it is important to
realise that implementation of state-of-the-art I@Es not have a direct impact but rather its
influence is indirect.

Challenging influence of ICT:

- A high level of material and technical backgroundluiding implementation of state-
of-the-art ICT increases the overall prestige andge of a school

- Implementation of state-of-the-art ICT as an imaottmanifestation of customer
orientation of a school is not purposeless butdans using such educational methods
which are closely related to the young generatikirthe same time it represents new
challenges for educational work concerning the kgreent of key competences of
students, such as work with technologies (the scaeracy) and work with
information (the third literacy).

- Implementation of state-of-the-art ICT strengtheéhe controlling function of an
organisation and the content of education, bothnla@agerial and didactical levels,
which considerably affects school ethics and edoicabwards necessary habits in
relationships between students as well as betwiedersts and teachers.

- In the course of education school uses optimalepresites and a unique opportunity
to make individualised work of children with PC sidie schools more social, to
replace e-communication with social communicatimnsuppress negative types of
behaviour (aggression), to diminish some manifestatof computer abuse or (in
contrast) phobias of using technology occurring agn® part of young population.

- Experience shows that implementation of state-ef-thrt ICT does not lead to
physical damage (vandalism) but it contributes t@sponsible approach of students
(as well as teachers) towards the school enviroharghto respect for school assets.



Negative impacts:

Implementation of new technologies in schools, hevehas a range of negative
impacts on the deteriorating climate, for examphewthe equipment of a school does
not correspond to the possibilities a child hascamhe.

Stressful influences are predominantly linked teuiificient knowledge and skills of,
especially, older teachers. The level of fresh gasels of pedagogical faculties varies
and is also considered to be problematic. It diéads to the strengthening of a feeling
that teachers do not keep up with their studentthis area or to a compensating
unnatural emphasis on their authority in other efspef teaching or the life of a
school.

lll-considered utilisation of information and commecation technologies is
counterproductive for the organisation of the dematc life of a school and for a
creative approach towards teaching and it usuaiitas negative reactions not only
among students.
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D. Elaboration and Implementation of Quality Assura  nce
Systems, Evaluation Methods and Schools’ Self-
evaluation

D.1 School Self-evaluation

D.1.1 Pre-school Education

Evaluation of individual institutions made in thehsol year 2007/2008 demonstrated
again that the development of internal control esyst and school self-evaluation rank among
the most difficult activities of school managersainty in kindergartens with capacities for
higher numbers of children. Only one quarter of i@nitored schools achieved a very good
level in this area. In contrast to this inspectioesealed serious problems concerning the
method of self-evaluation in 15% of schools anchiqmdrtial and frequent deficiencies were
ascertained in three fifths of schools. A good slgwas the fact that head teachers were
motivated by new experience to direct their adeeit including education activities, to the
gradual development of skills in how to use seldaation for enhancing the quality of
schools.

In compliance with self-evaluation results 58% dafidergartens adopted effective
measures aimed at increasing the level of pre-$auhacation and in 68% of schools such
results became supporting data for drafting anre@brts describing the activities of schools.
Almost 70% of kindergartens set objectives of theaif-evaluation in school education
programmes. The developed tools of self-evaluati@re included in SEPs of 61% of
kindergartens. (For more details see Table 43.)

Table 43: School self-evaluation in school educatiggrogrammes of kindergartens

School has specified self-evaluation areas 61
School has specified self-evaluation objectives 70
School has specified self-evaluation criteria 51
School has developed self-evaluation tools 61
School has prepared self-evaluation schedule 59

Another good signal is that kindergartens starteddtively use results of their self-
evaluation and internal control system for enhapdime quality of education and school
activities as a whole. (See table 44.)

Table 44: Use of school self-evaluation results

School uses self-assessment results for enhanaaldgyoof 58 23
education

Self-assessment has provided supportive data faradmeports 68 14
Results arising from internal control systems angpsrtive date 64 19

for adopting measures aimed at enhancing qualisglebols



D.1.2 Basic Education

Self-evaluation and internal control systems wegimally effective in more than
32% of the monitored basic schools. Almost threarigus of basic schools used results of
self-evaluation for improving the quality of educatand more than 74% of BSs utilised such
results as supportive data for drawing up theiruahmeports. Measures aimed at enhancing
the quality of schools were adopted on the basiesfilts of internal control systems by more
than 78% of basic schools.

The majority of basic schools monitor the qualityteachers’ work in the direct
teaching process. In more than 32% of the totalbermof monitored basic schools CSI found
that their self-evaluation and internal controlteyss were extraordinarily efficient. Almost
47% of basic schools break down self-evaluatioa intlividual areas of education (language
education, natural science education, instructiomathematics and the Czech language, and
reading) and use the conclusions for educationityuadanagement in the aforementioned
areas.

Only less than 9% of BSs excelled when working wstif-evaluation results of
foreign language teaching while self-evaluationultss pertaining to the area of social
sciences were used at a very good level by almo¥t a&f schools. More than one fifth of
basic schools worked positively with self-evaluatiaesults arising from teaching
mathematics. 28% of BSs used professional tesig@ad of self-evaluation for improving the
quality of teaching of mathematics at an extracadin good level. The developed tools of
self-evaluation were included in SEPs of 83% ofibashools. (For more information see
Table 45).

Table 45: School self-evaluation in school educatigprogrammes of basic schools

School has specified self-assessment areas 86
School has specified self-assessment objectives 80
School has specified self-assessment criteria 71
School has developed self-assessment tools 83
School has prepared self-assessment schedule 75

Management of basic schools has begun to actisdyresults of self-evaluation and
internal control systems for enhancing the qualityyducation and activities of schools as a
whole (see Table 46).

Table 46: Use of school self-evaluation results

School uses self-assessment results for enhanaadgyqof 75 12
education
Self-assessment has provided supportive data farsmeports 74 12

Results arising from internal control systems agpsrtive data
: : : ! 78 13
for adopting measures aimed at enhancing qualisglobols
CIS found that in more than 32% of the total numbemonitored schools self-
evaluation and internal control systems were véifigient. Active work with results of self-
evaluation leads to improving the staffing of sdsodAlmost all basic schools provide
information on the means and conditions of adngttainildren and pupils. 98% of basic



schools provide assistance to pupils who have @thag education programme. More than
97% of basic schools set clear rules for evaluaiegresults of education achieved by their
pupils (see Table 47).

Table 47: Admission to education and education evation rules

School provides information on the provision of ealion (%) 99
School provides information on the manner of adngtthildren and 99
pupils (%)
School has specified rules for evaluation of edooatesults of children and 98
pupils (%)
Number of impulses contained in complaints conecermivaluation and 36
classification of pupils

- of them justified impulses 14

D.1.3 Secondary Education

Self-evaluation and internal control systems wexgraerdinarily efficient in more
than 32% of schools. Almost three quarters of s@apnschools used self-evaluation results
for improving the quality of education and morertt¥&y% of schools utilised such results for
drafting their annual reports. Measures aimed #&aecing the quality of a school were
adopted on the basis of results of internal contydtems by almost 80% of secondary
schools.

More than three fifths of secondary schools breatrd their self-evaluation into
individual areas of education (such as naturalnseie, social sciences and so forth). 63% of
SSs use self-evaluation for quality managementduncation. The level of evaluation and
work with the obtained results was excellent in 1826&chools. Management of secondary
schools has gradually acquired skills on how tovalt use the results of self-evaluation and
internal control systems for enhancing the qualftgducation and activities of a school as a
whole (see Table 48).

Table 48: Use of school self-evaluation results

School uses self-assessment results for enhanaadiygof

: 74,9 12,9
education
Self-assessment has provided supportive data farsmeports 77,1 8,9
Results arising from internal control systems agpertive data 79.8 126

for adopting measures aimed at enhancing qualisglobols

Active work with self-evaluation results also leadsmprovement of the composition
of the staff in a school. All secondary schoolsvate information on the means and
conditions concerning the admission of new students



Table 49: Admission to education and education evation rules

School provides information on the provision of ealion (%) 100
(Sc;lool provides information on the manner of adngtthildren and pupils 100
%
School has specified rules for evaluation of edooatesults of children and 96
pupils (%)
Number of impulses contained in complaints concgymvaluation and 50
classification of pupils

- of them justified impulses 8

89% of secondary schools provide assistance toestsdwho have changed an
education programme. 96% of secondary schoolslsat wles for evaluating the results of
education achieved by their pupils (see Table M@ye than 95% of secondary schools take
into account evaluations of a pupil from a previsakool.
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E. Increasing of Professionalism and Improving Work ing
Conditions of Pedagogical Staff

E.1 Staffing of Schools

When evaluating the human resources area in relaédigpedagogical staff the Czech
School Inspectorate used the provisions of Act B&8/2004Coll. Staffing was evaluated as
above-average in 26% of kindergartens, 28% of bsshools and the same percentage of
secondary schools. Conditions were assessed atasfaim 66% of kindergartens, 67% of
basic schools and 68% of secondary schools. Suldaté conditions displaying personnel
risks were ascertained in 8% of kindergartens, $%asic schools and in 5% of secondary
schools.

The overall development of staffing in the visitedhools was assessed as less-
favourable and, as regards some indicators, evaskys(see Table 50).

Table 50: Selected indicators of staffing developmegin the years 2005/2006 — 2007/2008
Monitored 2005/2006 2006/2007 2007/2008
indicators KG BS SS KG BS SS KG BS SS

Number of

selection

interviews for 175 256 46 132 229 51

a head

teacher

Head teacher

satisfies

gualifications 95,2 99,1 99,8

requirements

(%)

Number of 2406 15534 10891 2487 15866 11 056 2618 16478 12 205

teachers

- of them
females
(%)

Average age
of teachers
Share of
professionally
qualified
teachers (%)
Share of
teachers -
specialists
(%)

Share of
teachers- 3,4 3,1 3,9 3,3 3,3 3,2 3,6 3,4 3,7
beginners (%)

*The figure is evaluated for the whole Czech Repuhbtiore details on the situation in regions seel@&b4, Annex 4. Other
indicators demonstrate the situation in the visisetiools.

99,9 83,1 60,5 99,5 82,9 60,2 98,7 82,9 60,7

43,5 42,5 44,4 43,8 42,5 44,4 44,2 42,7 44,6

92,6 82,8 81,0 91,0 82,9 82,6 90,5 82,9 81,9

6,7 9,0 5,7 7,2 10,0 6,3 5,5 10,7 7,3

The ascertained data show, for example, that sshayel not able to lower the average
age of teachers, which has not been markedly cllanigbkin the last three years. The number



of teachers-beginners has been low for a long geviotime. A low proportion of male
teachers in the total number of pedagogical ssafifot deemed to be satisfactory, especially if
basic schools are considered.

The majority of schools assess possible persorigie$ for the implementation of
SEPs. The attention which is paid to the inductbnew teachers is appropriate; schools, in
the majority of cases, have introduced and areentlyr using a system aimed at supporting
young teachers until they have three years of tegclpractice. School managements
endeavour to match the interests of teachers in phafessional development. Head teachers
recognise the importance of further education fachers and organise it so that such
education corresponds to the needs of schoolsnglat meeting their SEPs.

Table 51: Evaluation of care for staffing developmet

Monitored indicator KGs BSs SSs
Monitoring and assessing staffing risks for implatagon of SEPs 86% 97% 96 %
Support of professional development of pedagogitzf by school 90% 98% 99 %
managements
Further education focuses on supporting implemismtaf
SEPs/innovation and preparatior?gf SE%S P S

A particular part of the teaching profession, esgcthose involved in pre-school
and basic education, feel that they are not sefiity remunerated and their profession is not
adequately appreciated by the general public. H®iigation unfavourably affects the
motivation of young teachers. Therefore some taaobginners leave especially basic
schools and fresh graduates of pedagogical fasudtenot take up teaching jobs.

Research into and assessment of the human resanezsn the visited schools in
relation to children and pupils show that the numbt children enrolling for pre-school
education has been dynamically growing during #et three years and in the school year
reviewed it was 7% higher than in 2005/2006. Thelper of pupils who were to start basic
education has not changed within the same periecbr&lary schools reported only moderate
growth (0.3%) in the school year 2006/2007. Howegirethe following school year, schools
saw an increase of 11%.

E.2 Further Education of Pedagogical Staff

Inspection findings have proved that schools udeenwselecting further education
courses, the needs of schools and the interestdafgmgical staff in the courses offered as the
most important criteria. Selection of a specifistitution of further education is conditional
upon such criteria. Another significant selectiantecion is the organisation of training
courses including their price and timetable. It basn found that prices of courses are more
limiting for secondary schools than for basic sdho®he importance of course fees for the
school’s choice is declining with the growing numloé pupils, i.e. schools with higher
numbers of pupils have more budget funds availaBbpenditure on further education
incurred in the visited schools during the previgears is included in Table 52.



Table 52: Expenditure of schools on FEPS (in CZK)

Kindergartens 1107 059 1 010 556 1084 106 1 038 449
g‘;‘gi:gaﬂens and basic 1508158 1479020 1545695 1343706
Basic schools 5 877 266 5509 959 4 963 838 4 574 058
Basic artistic schools 192 033 26 200 236 685 0
Secondary general schools 1 181 950 1013 462 874 002 640 730
Secondary schools 2270517 1840 870 1863734 1492 812
School facilities 69 632 69 222 45 923 45 923

Teachers of basic schools represent the largest shaourses and seminars of further
education — if taking into account all participaritee courses are annually attended by
approximately two thirds of basic school teachéns.the other hand, the share of participants
coming from secondary and special schools doesreexth 50%. The relative share of
participants from schools established by municigsi or regions is higher than those
teaching in private or church schools.

Head teachers and mostly also pedagogical stafinbigaously prefer short-term
seminars and training courses to other forms dhéreducation (see Diagram 10). Such a
preference relates mainly to the difficulties o¥enng for missing teachers in schools.

Diagram 10: Preference of forms of further educatio courses
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As far as the topics are concerned, participargsvainly interested in courses aimed
at developing school education programmes, languagkCT education and in seminars
relating to innovation in the educational content.

Among the largest obstacles hindering teachers fnate participation in further education
schools include in particular the lack of financiakources, problems covering for missing
teachers in the education process and difficultiggh transportation from smaller
municipalities.



E.2.1 Pre-school Education

Compliance of a further education plan with implema¢éion of the school education
programme and needs of the school was respecté8%yof the total number of 314 visited
kindergartens.

Head teachers of kindergartens pay careful atterittahe topic of health and safety
and education towards health and a healthy lifees88% of schools trained their employees
to understand legal and other regulations in a@ard with Section 103 (2) of the Labour
Code. Teachers of more than 90% of kindergartems baen trained in providing first aid
under Section 102 (6) of the Labour Code and 75%chbols have available a trained health
assistant for emergency situations. The overaltephand organisation of further education
aimed at education towards health ranks among rineijpal areas of pre-school education.
CSI evaluated 28% of school as excellent, 57% bbasls as standard and 15% of schools
were evaluated as sub-standard.

Almost half of the monitored kindergartens offerildten foreign language
instruction. Although there are not enough qualifieachers or external trainers at this level
of education only less than 6% of full-time teashdecided to extend their knowledge of
foreign languages.

E.2.2 Basic Education

Out of the total number of 546 visited basic scekd@8% of schools had developed
their plans for the further education of pedagdgstaff. Of this number the plan of further
education corresponded to the needs of the schmablle content of the school education
plan in 92% of schools.

The Czech School Inspectorate evaluated plansrtifeiueducation as being excellent
in 23% of schools, in 69% of schools plans hadcaaddrd level and sub-standard plans were
identified in 8% of schools. In the school yeariegxed the content of further education was
oriented towards key competences in basic schaudsitawas mainly mathematical and
reading literacy which was paid attention to (seagiam 11). This only confirms previous
CSI findings that schools appropriately react te tasults of international surveys (such as
the PISA surve¥y).

Basic schools similarly to kindergartens pay attento health and safety in schools.
99% of the visited schools trained their employeedegal and other regulations under
Section 103 (2) of the Labour Code. Teachers of 38%chools have been trained in
providing first aid pursuant to Section 102 (6)tbé Labour Code and 78% had at their
disposal a health assistant trained for emergerimat®ns. The overall concept and
organisation of further education aimed at eduocatmwards health, which ranks, at the
primary level of basic schools, among the prioditgas, was evaluated by CSI as excellent in
29% of school, 65% of schools had a standard levéhis area while 6% of schools were
assessed as sub-standard.

12 Eor more information see:
Reading literacy as a basis of quality education ¢Regn a Specific Topic), CSI, Prague, March 2008.
Mathematical literacy not only for mathematics (Repm a Specific Topic), CSI, Prague, June 2008.



Diagram 11: Establishment of key competences of basschool pupils incorporated in
further education
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E.2.3 Secondary Education

As regards secondary education 97% of the visigetbredary general schools (SGS)
had a plan of FEPS. A plan was also available # @2 secondary technical schools (STS)
and 80% of secondary vocational schools (SVS)h@friumber 98% of plans of STS were in
compliance with the needs of schools, innovationthé education content and preparation of
school education programmes. The same applies%od34HSGSs and 88% of SVSs. The data
in Diagram 12 demonstrate how preparation of te@ctoe establishing key competences was
incorporated in the plans. The data also confirat like basic schools secondary schools pay
careful attention to reading and mathematicalditgr

Diagram 12: Establishment of key competences of sewdary school pupils incorporated
in further education
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The Czech School Inspectorate found that one thirdnqualified English teachers
working in the monitored schools were completingirtiprofessional qualifications in this
area. 29% of unqualified teachers passed an iritenad English examination and 24% were
improving their knowledge of English on languagerses. 47% of qualified English teachers



were deepening their knowledge of English withirtifar education training courses. Almost
one fifth of all teachers of the English languagéhie reviewed schools participated in further
education for work with students displaying speeticational needs.

E.2.4 Some Regional Specificities of the Further Ed  ucation of Pedagogical Staff

The South Moravian Region— further education focused on the developme®ERs
in basic education and professional preparatiomcocordance with teaching qualifications of
teachers. In previous years teachers preferredses@imed predominantly at developing and
supporting ICT in teaching.

The Liberec Region — apart from decreasing expenditure on furthercation
participation of teachers in further education sesrhas been negatively affected by other
problems such as problems covering for missingheaeg in particular in pre-school facilities.

The Olomouc Region— further education focuses on the preparatiometdrmed
school-leaving (maturita) and final examinationd an innovation in didactic procedures.

Prague — some unqualified teachers have been postpoh#ig $tudies which would
allow them to obtain relevant professional quadifions.

The Usti Region — as regards further education the differencewd®t schools in
towns and small villages has displayed a gap. @pea and economic conditions adversely
affected the possibility to participate in seminarsachers started to use different forms of
self-study and internet programmes. Language eiuchis been neglected for a long time.

The Hradec Kralove Region— training courses aimed, in particular, at inrimrain
the education content as well as at methods amasfof teaching.

The Pardubice Region— further education was oriented in the monitosetiools
especially towards learning foreign languages & |

The Vysocina Region — participation of teachers in further educaticauses
organisational problems relating to the coveragesgons. In some kindergartens insufficient
number of further education courses adversely emited the development and
implementation of SEPs, the level of such prograsims well as innovation in the
educational content.

The South Bohemian Region— further education concentrated mainly on foreign
language teaching. Schools made use ofG&te to Languagegroject and teachers teaching
at the primary level of basic schools usually pegenMEJA language courses. The most
active schools obtained financial resources froenEbropean Structural Funds.

Participation of pedagogical staff in further edicra assessed according to types of
schools does not differ very much. The data inftlewing Diagram 13 indicate differences
in options of individual regions rather than themaach of schools towards further education.



Diagram 13: Average share of pedagogical staff ohé visited schools participating in
further education courses
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E.3 Payroll Conditions — Remuneration of Pedagogica | Staff

Evaluation of personnel expenses showed that 90&1#te total amount of payroll
expenditure of CZK 1,893,119,807 incurred in 200&swovered from the state budget. Of
the total payroll expenditure 94.8% was earmarl®dpoedagogical staff. In 2007 resources
for salaries amounted to CZK 1,959,379,000, of Wwi88.88% was covered from the state
budget.

Table 53: Analysis of payroll conditions

Total payroll resources 1893119807 1959 379 000
Payroll resources — of which covered from the dvatiget 1721018006 1 781 253637
Total resources for salaries of pedagogical staff 1631911 889 1711875572

Resources for salaries of pedagogical staff — a€kvh

unclaimable components of salaries T Gt e L SRR U

Average salary of pedagogical staff 22918 24 064
Other payments for performed work — total 42 954 257 43 101 970
8‘323; {)ayments for performed work — of which frdra state 27 363 700 29 731 885
tC())E[r;(Ier payments for work performed by pedagogicHf st 17 733 713 21 620 399

95.4% of the total number of employees were rematadrin the monitored schools
from resources of the state budget in 2006. Ofetleesployees (recalculated 6,257.890) there
were 71.25% of pedagogical staff for whom 94.82%esburces were used for salaries paid



from the state budget. The total amount for sadameas CZK 1,893,119,807 and the
proportion of state budget funds accounted for ®@0.9

Total payroll resources paid from the state buagedunted to CzZK 1,721,018,006, of
which those salary items which cannot be legalyneed totalled CZK 104,658,165, which
was 6.08%.

In 2007 in total CZK 1,959,379,000 were used fotarsas, of which CzK
1,781,253,637 were paid from the state budget, lwhiccounted for 89.88%. As regards
employees of evaluated schools 91.36% of them veemeinerated from the state budget. Of
these employees (recalculated 6257,890) pedagagafébccounted for 69.25%.

Total resources for salaries covered by the staidgdét amounted to CZK
1,781,253,637, of which the amount of CZK 109, 8913, i.e. 6.17%, was used for those
salary items which cannot be legally claimed.

Resources for salaries increased in 2007, if coethém 2006, by 3.5%, of which
salaries of pedagogical staff increased by 4.9%.

Financial resources for remunerating other tharagedical staff show a downward
trend. In order to effectively use payroll resograamall schools began to make use of
outsourcing (in particular payroll and accounting).

Table 54: Further education of pedagogical staff expenditure covered by the state
budget in 2006

Kindergartens 1107059 1010 556 91,3 1410 1287
KG and BSs 1508 158 1479 020 98,1 1931 1 894
Basic schools 3 215 5877 266 5509 959 93,8 1828 1714
SGSs 805 1181950 1013462 85,7 1468 1259
Secondary

B 1 257 2270517 1840870 81,1 1 806 1464
SSs and

tertiary

professional 68 108 970 53 330 48,9 1 603 784
schools

Tertiary

professional 25 33725 13 000 38,5 1 349 520
schools

SEEID ENIEE 103 192033 26200 136 1864 254
schools

Children’s

. 284 552 203 552 203 100,0 1944 1944
School 46 69632 69222 994 1514 1505
facilities

Total 7369 12901513 11 5527 89.7 1751 1570

The amount of CZK 4,136, 400 was paid from theestatdget for the training and
education of pedagogical staff working in the morgt institutions. Of this amount CZK
3,228,343 was used for the further education ohgedical staff.



3,404 teachers from the evaluated institutionsi@pated in further education and the
amount paid for such training courses was CZK 3228

Expenditure on training and education including fimther education of pedagogical
staff includes only resources provided to schoot$ school facilities from the state budget as
a subsidy for activities (Section 160 through 16)e amount does not include resources
which are provided to schools and school facilitv@ghin programme financing (Section
163). The further education of pedagogical stafbvmted within programme financing
focused mainly on increasing the computer literafyteachers and extending education
concerning new methods of work — school educatrogiammes and similar issues.

The average contribution from the state budgetetaused for training and education
amounted to CZK 1,751, of which for the further estion of pedagogical staff there was an
amount of CZK 1,519 per teacher.

Table 55: Further education of pedagogical staff expenditure covered by the state
budget in 2007

Kindergartens 1084 106 1138449 105,0 1431 1503
KG and BSs 754 1545695 1343706 86,9 2 051 1783
Basic schools 3295 4 963 838 4574058 92,1 1 506 1388
SGSs 825 874 002 640 730 73,3 1 059 777
Secondary

schools 1288 1863734 1492812 80,1 1447 1159
SSs and

tertiary

professional 66 100 486 142 032 141,3 1531 2164
schools

Tertiary

professional 24 13 540 13 540 100,0 561 561
schools

Basic artistic

schools 99 236 685 X X 2 381 X
School

facilities 44 45 923 45 923 100,0 1035 1 035
Children’s

homes 274 463 323 394 532 85,2 1691 1440

Total 7428 11191332 9785782 87,4 1507 1317



Table 56: Further education of pedagogical staff development of expenditure in 2006

and 2007
Kindergartens 1107 059 1 084 106 0,979 1010556 1138449 1,127
KG and BSs 1508 158 1 545 695 1,025 1479020 1343706 0,909
Basic schools 5877 266 4 963 838 0,845 5509 959 4574 058 0,830
SGSs 1181950 874002 0,739 1013462 640730 0,632
Secondary
schools 2270517 1863734 0,821 1840870 1492812 0,811
SSs and
tertiary
professional 108 970 100 486 0,922 53330 142032 2,663
schools
Tertiary
professional 33725 13 540 0,401 13 000 13 540 1,042
schools
Basic artistic
schools 192 033 236 685 1,233 26 200 0 0,000
School
facilities 69 632 45 923 0,660 69 222 45 923 0,663
Children’s
homes 552203 463 323 0,839 552203 394 532 0,714
Total 12 901 513 11 191 332 0,867 11 567 822 9785782 0,846

Expenditure on training and education in 2007, udelg the further education of
pedagogical staff, encompasses only resourcesdaw\vo schools and school facilities from
the state budget as subsidies for activities (8estll60 through 162). The amount does not
include funds provided to schools and school fiedi within programme financing
(Section 163).

The average contribution from the state budgetetauded for training and education
amounted to CZK 1,507, of which CZK 1,317 per teaclvas for further education of
pedagogical staff.

The year-by-year development of expenditure on &iilut covered from subsidies
displays reviewed a decrease in the period. Sutkchne was caused by terminating some
education activities (SIPVZ, school self-evaluatioinamework and school education
programmes, and key competences) as well as bgasitlg expenditure on education in the
framework of programme financing.
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F. Use and Benefits of Development Projects within
Activities of Schools in Individual Regions

The Czech School Inspectorate also tried to findtbe extent to which schools are
involved in projects implemented at regional, nagiloand international levels. CIS did not
undertake a detailed analysis, but the benefimioh projects were evaluated and included in
observation reports describing the course andtsestieducation.

Implemented projects were based on the Long-teriityP@bjectives of Education
and the Development of the Educational Systemdividual regions and covered mainly the
following topics: prevention of pathological soc@thenomena, multicultural education and
education towards citizenship, environmental edanatpersonal development of children
and pupils, further education of pedagogical stait] enhancement of ICT teaching.

Projects proved to be valuable tools for estabighand extending competences laid
down in the education programmes of schools. Thémksojects schools also received funds,
improved their economic situation, gained new eigoere, and increased the quality of their
educational processes.

F.1 Pre-school Education

Kindergartens were gradually learning how to agphtargeted projects and started to
enter into grant programmes. In doing so, they weog however, always successful.
Kindergartens were mostly involved in projects ainat education towards health. Projects
also covered prevention, health and the environn{dm Healthy Life Styleproject).
Furthermore, projects carried out by kindergartéatused on developing the social and
communication competences of children. Kindergartéocated in the borderland were
involved in projects aimed at cooperation with langhrtens from neighbouring countries
with a view to exchanging professional as well asspnal experiences between teachers and
to make children familiar with their peers and tlustoms/habits of the neighbouring country.
Projects in small municipalities were launched witle aim of improving equipment and
other resources and of modernising the interiorsabiools but also, for example, installing
environmentally friendly heating of public premis€dome projects drawn up directly by
kindergartens focused on implementing or supplemgnschool education programmes
(environmental education, prevention of pathologsmial phenomena). Kindergartens also
used projects financed by municipalities (usually larger towns). Some projects quite
frequently aimed at improving school equipment,saidevices and the environment in
classrooms, and last but not least new layoutsaodiens were not forgotten. Kindergarten
projects concentrated on the development of thstiargifts of children as well.

F.1.1 Prague

Curricular Reform

In order to supplement their SEPs Prague kindezgartarried out projects aimed at
environmental education and projects pertainintheoarea of health. Their meaning was to
show pupils the role of human beings as part aineato support correct habits (for example
the sorting out of waste), to familiarise them wilie issue of sustainable development and
utilisation of renewable energy sources. The Prageeting of kindergarten teachers who



were interested in environmental education was imelde Kindergarten of St. Ursula. Prague
kindergartens were also engaged in a long-ternublepwide project callededucational and
Informational Support for Kindergartengshen Meeting Environmental Issues - A Child and
the World; the Framework Education Programme foe-$thool Education. This was
launched in 2007 and included the establishmenhefnetwork of kindergartens know as
MRKVICKA (i.e. LITTLE CARROTS The network consisted of kindergartens whichewer
more interested than the others in the environmoéra region or the country as a whole.
Another goal of the project was to map differergawof kindergartens; to provide them with
information and guidance in environmental matters the basis of collected data;
intermediate exchanges of information concerning ¢nvironmental section of SEPs — a
chapter entitled A Child and the World, which iseoof the sections of SEPs. Altogether
3,499 kindergartens were addressed during the girdj6% of questionnaires were returned
but kindergartens even now are still respondingaedecoming members of the network. In
total 770 kindergartens from 14 regions are culyenwolved in theMRKVICKA network.
The project is financed by the MEYS and is impletedrby the Association of Centres for
Environmental Education - Pavucina.

Prague kindergartens were involved, in the fram&wadrthe programme aimed at
making motor activities optimal, in the project idatl Healthy Back The Director of the
National Health Institute in Prague became a guaraof the project known aé School
Supporting Health in the Czech Repupldich was launched on 1st January 2000. The aim
of the projectHealthy Kindergartens to set up a network of schools promoting healtthe
Czech Republic. Those schools were obliged to deval four-year strategy for education
towards health. Approximately 100 kindergartens iav@lved in the projects in the Czech
Republic and they have established the Nationalvbidt of Schools Promoting Health. The
Kindergarten in Sokolovska Street in Prague 8 inigleted a project exercising Tai Chi for
pre-school children.

Gifted Children, Pupils and Students and Children with Special Educational Needs

Within a single programming document financed by tMEYS and the EU
kindergartens implemented free time activity clagee their pupils. Kindergartens in Prague
participated in the educational programmgo-Start TogetherThe educational programme —
To Start Togethehas been implemented in the Czech Republic si8®d.1The namdo
Start Togetheis typical only of the Czech Republic; in othewntries it is calledStep by
Step It is an educational programme emphasising aivithehl approach towards the child,
partnership of the family, school and society ie #rea of education and training. It enforces
and enables the inclusion of all children with SEddildren who are exceptionally gifted,
children with physical and mental disorders, arghidied children, and it is very beneficial
for children from different ethnicities). Moreovehe programmd@o Start Togetheplaces an
emphasis on a stimulating environment, untradili@ingsion into classes as into centres of
activities, cooperative learning, project-based enods-subject teaching. The work with child
self-evaluation is very successful at the levethef involved kindergartens (through portfolio
and individual educational programmes), which gtkens the positive motivation of
children towards active and independent learningotAer project, in which 13 Prague
kindergartens are involved, is the project caledurn of End-play or Healthy Music Playing
focusing on promotion of the development of the icalgifts of pre-school children. Prague
kindergartens also participated in the republicevigroject Materinka aimed at the
development of the artistic and creative skill€lildren (creative art, dancing, music, motor,
and dramatic skills).



Prevention of Pathological Social Phenomena

Kindergartens in Prague implemented projects lgathnsocial inclusion of children
from the Roma community and some of them also fedusn the inclusion of disabled
children.

Enhancing and Extending Foreign Language Teaching

Kindergartens took part in the projdénglish in Kindergarten or How to Start Up
The MEYS is a beneficiary of funds while the projeperator is the Pedagogical Research
Institute in Prague. The outcome of the project ewa®cument which should help pre-school
teachers teach the English language by using eféecdnd appropriate methods. All
information provided in the text was supported bthantic experience and findings gathered
within five kindergartens accommodating in total @&8ldren aged from 5 to 7 years during
the school year 2007/2008. The English languageim@sded in education programmes in
the last year of pre-school education, i.e. beémm@pulsory school attendance is commenced.
Teaching was organised in groups of a maximum ofchidren. Each lesson lasted for
45 minutes and was held once a week or accorditfietpossibilities of a particular school.

Further Education of Pedagogical Staff and Improvirg Instruction of Information
Literacy

In order to better equip schools with ICT kindetgas in Prague made use of the
SIPEproject.

F.1.2 Central Bohemian Region

Curricular Reform

The MRKVICKA network for kindergartens which are interestedenvironmental
education has functioned in the Central Bohemiagidtesince 2002. In the school year
2007/08 the record number of 129 kindergartens werelved in the network. The Libis
Kindergarten carried out projects pertaining to #rea of education towards health, for
exampleHealthy, Joyful and Playful Movementhich helped the kindergarten concerned to
furnish the school with mobile toys and to buildspecial “driving” ring round the
kindergarten. Another project implemented by theid iKindergarten in 2007/2008 was the
project calledHealthy Food which means that children were provided with mioegt and
vegetables while in the kindergarten. Kindergartefghis region also participated in the
Healthy Back project. And again the Libis Kindergarten implenseh the project of
environmental education Waking Up Spring in themfesvork of which children were
planting trees. It must be stressed that there weoee kindergartens in Central Bohemia
which were involved in the projects focusing on iemvmental education. Some
kindergartens participated in activities carried within the A School for Sustainable Life
project. Alongside the Commission for Support ofefregional Cooperation in Education
Comenius REGIO kindergartens implemented work on projectsl drips to partner
municipalities and regions abroad. The kindergaitevinisek pod Brdy applied for a subsidy
to cover the project for extending and reconstngctthe premises, including external
insulation of the kindergarten building and reneyfine garden.

Gifted Children, Pupils and Students and Children with Special Educational Needs

The aim of the republic-wid®aterinkaproject, in which regional kindergartens were
involved, was to develop the artistic gifts of dnédn. The National Festival of Kindergartens
showing results of work with kindergarten childriencreative arts, dancing, music, motor



activities and drama was held in Nymburk. Thisitestwas held under the auspices of the
MEYS, the Czech Commission for UNESCO and mayoiNgmburk. The partner mass
media were the Czech Radio 2—Prague and the Pagtelinal. The festival was designed for
all kindergartens from the Czech Republic includgmgcial and pre-school facilities which
take care of disabled children. But it was alsodheral for parents, teachers, professionals
and other experts dealing with pre-school education

F.1.3 Pilsen Region

Curricular Reform

Kindergartens from this region participated in tHRKVICKA project of
environmental education. As regards education tdsvaealth kindergartens organisz@D8
Kindergarten Sports Games the Pilsen Region, which was the largest spomgect in the
Czech Republic. The objective of this event waprmmote healthy sporting activities, the
idea of fair play and Olympic ideas among childfeom kindergartens. About 15,000
children were involved in the basic level &fid Kindergarten Sports Games the Pilsen
Region. Children competed in their schools and thatistrict semi-finals. They competed in
five disciplines: relay race, sack race, throwinghtt the mark, hurdle walk, and quintuple
jump.

Gifted Children, Pupils and Students and Children wth Special Educational Needs
Kindergartens from the Pilsen Regions presentedhsblres at the republic-wide
festival of kindergartenslaterinkaheld in Nymburk.

F.1.4 Karlovy Vary Region

Curricular Reform

Prerequisites for meeting SEPs in terms of stafiuege favourable for kindergartens
in the Karlovy Vary Region as a high percentagejwdlified teachers were teaching there.
Material conditions of kindergartens have improv&tliention was paid to equipment and the
utilisation of school gardens. Conditions for motaxtivities have also been improved.
Furniture is now appropriate, in the majority oses, for the height of children. The drinking
regime and good nutrition were ensured. Kindergarte the Karlovy Vary Region were also
involved in theMRKVICKAproject of environmental education. The prograntfealth** and
the projectHealthy Kindergarteninspired by the model programr@irriculum Supporting
Health in Kindergartenswere implemented in the Karlovy Vary Region. Qufieevents such
as sports days, days for health and events focusingoad safety were organised in the
framework of this programme.

Gifted Children, Pupils and Students and Children with Special Educational Needs
The project for furnishing ‘corners of arts’ wasplemented in the Karlovy Vary
Region. The project was subsidised by CEZ (a predwnd distributor of electricity).

13 A long-term programme for improving the health dition of the Czech population — Health for Alltime 2
Century. The objective is to considerably decretessths caused by diseases of the circulatory systenours,
and injuries as well as to lower the occurrencearfous diseases and factors which affect them. néans
should be the progress made in the prevention usesaand risks of such diseases. The concept girtiect
Health relates partially to the Amsterdam Treaty, whitipudates in its Article 152 the following: “Commity
action shall be directed towards improving pubkalth, preventing human iliness and diseases, bwahting
sources of danger to human health”.



Kindergartens integrating children with SEN creatagpropriate conditions for their
education. Cooperation with special counsellingiresn(located in Pilsen, Karlovy Vary and
in Marianske Lazne) appeared to be very good. Kogamltéens from this region were also
present at th&laterinkafestival of kindergartens in Nymburk.

Prevention of Pathological Social Phenomena

Some projects focused on cooperation of basic $sheith kindergartens. The
objective of such projects was to facilitate adapitaof pupils and the process of socialising.
Kindergartens in the Karlovy Vary Region implemehtegojects of cross-border cooperation
with the aim of exchanging both the professional parsonal experience of teachers and of
actively involving children so that they could ¢getknow the culture and customs/habits of a
neighbouring country through games.

F.1.5 Usti Region

Curricular Reform

The goals of the Long-term Objectives of Educatiothe Usti Region were declared
by kindergartens only at a very general level. Hif lof the visited kindergartens the
objectives were not highlighted in concrete staem when implementing the strategic goals
of school development. The visited kindergartensewevolved in projects only minimally
but rather they participated with their foundersha programméiealth Kindergartens were
also engaged in the projekealthy Kindergarten(for example the kindergarten in Zatec).
The Environmental Education Centre SEVER (NORTH$ wee one which implemented the
MRKVICKAproject in the Usti Region.

Gifted Children, Pupils and Students and Children with Special Educational Needs

Some kindergartens in the region, for example thedé&rgarten Chomutov and the
Kindergarten Louny, decided to participate in tepublic-wide projecMaterinka focusing
on the development of children's creativity. Inatd®62 from 24 kindergartens came or'12
and 18' March to participate in the TOFestival of KindergartenMaterinka- Chomutov
2008.

Prevention of Pathological Social Phenomena

Kindergartens in the Usti Region implemented prgjexf cross-border cooperation -
Keys to Children Smileghe projects were organised together with parknmetergartens in
Saxony. The aim of these projects was to extenga@adion between partner kindergartens
from both sides of the border with a view to imprmgythe cultural, educational and physical
development of children and kindergarten teach&rsgnhancing conditions for mutual
cooperation and to improving communication and{ &g not least, to extending current
mutual contacts. Children are becoming familiarhwibe language of children from the
partner kindergarten. Teachers from partner kirmiéegs participate in joint training
seminars organised in the framework of projects.

F.1.6 South Bohemian Region

Curricular Reform

During the two years of existence of tNERKVICKA project 54 kindergartens from
the South Bohemian Region have been involved ifPrigjects aimed at developing civil
society, supporting rural areas or cross-borderperion were launched in small



municipalities. It was the municipality which apgdi for project funds and thus projects also
included reconstruction of school interiors, soaietivities or environment friendly heating of
public buildings. Kindergartens have been learriiogv to apply for specifically targeted
projects and they started to enter into grant @ognes. However, many of them have not yet
been fully successful. Despite this several schbalsee managed to refurbish school gardens
using money provided by their founders as well asd§ from grants. Small, usually
incomplete, basic schools or kindergartens madeofiggojects for which their founders
applied. They jointly drew resources on regionangs for the maintenance and refurbishing
of their premises.

Gifted Children, Pupils and Students and Children with Special Educational Needs
Kindergartens from the South Bohemian Region toakt pn the republic-wide
Materinkaproject aimed at developing the creative skillstwfdren.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

The kindergarten in Sobeslav in the South Bohenitagion succeeded in getting
money from the MEYS development project aimed &etlging the communicative skills of
children through ICT. Thus the kindergarten obtdimeoney for two computers with data
projectors and screens, software and compatibtditegequipment.

F.1.7 Liberec Region

Curricular Reform

87 of the total number of 176 kindergartens in thieerec Region are currently
involved in the environmental education projstRKVICKA Kindergartens in this region are
associated in a group and draw on subsidies foextternal insulation of their buildings.

Gifted Children, Pupils and Students and Children with Special Educational Needs
Kindergartens from the Liberec Region took part tive republic-wide project
Materinkaaimed at developing the creative skills of chifdre

F.1.8 Hradec Kralove Region

Curricular Reform

Kindergartens in the Hradec Kralove Region wereolved in environmental
education projects within which they were, for exden sorting waste in the framework of a
contest We Are Sorting Out with Nikita!. Kindergams also participated in the proje&t
School for Sustainable Lifd=or example, the Kindergarten Suchovrsice took pathe
project for recovery of a public place where pedplang in this village meet, including a
playground for children. Kindergartens from thisgiom were also engaged in the
environmental education projedRKVICKA

Gifted Children, Pupils and Students and Children with Special Educational Needs
Kindergartens from the Hradec Kralove Region toak i the republic-wide project
Materinkaaimed at developing the creative skills of chifdre



F.1.9 Pardubice Region

Curricular Reform

The town of Chrudim became a member of the NetwafrkHealthy Towns and
financed several projects pertaining to the areaedfication towards health. Two
kindergartens were involved in projects funded laydBbice and focused on environmental
education. The kindergarten, alongside the baslodc in Damnikov was awarded
CZK 60,000 for the projecthe Garden of Fulfilled Wishgthe kindergarten in Hevlikovice
got CZK 70,000 for the proje@afe Garden, Peaceful Zone for Mothers with Chiidaed
Seniors Children’s Home Alfa in Pardubice received CZK,30D to cover the project
Natural Trail along the Distributaries of the Ellitiver. Kindergartens from this region were
also engaged in the environmental education préj&KVICKA

Gifted Children, Pupils and Students and Children with Special Educational Needs
Kindergartens from the Pardubice Region took partthe republic-wide project
Materinkaaimed at developing the creative skills of chifdre

F.1.10 Vysocina Region

Curricular Reform

14 kindergartens from the Vysocina Region decidegadrticipate in the project of
environmental education known &&§socina — the Healthy RegioKindergartens in this
region were also involved in projects concerningioadion towards health, namely in the
project Healthy Teethorganised in cooperation with the Czech GeneraltHelnsurance
Company and the Secondary School for Health Workergotal 17 kindergartens in the
Vysocina Region became members of the republic-wrddwork of kindergartens
MRKVICKAshowing interest in environmental education.

Gifted Children, Pupils and Students and Children with Special Educational Needs
Kindergartens from the Vysocina Region took parttle republic-wide project
Materinkaaimed at developing the creative skills of chifdre

F.1.11 South Moravian Region

Curricular Reform

Long-term national as well as regional objectivesducation were, in general, met by
kindergartens. Kindergartens paid principal attantio the development and implementation
of SEPs. When implementing such programmes kindengs strove to apply up-to-date
approaches towards children and evaluated thetgualitheir work. Kindergartens in this
region were involved in thIRKVICKA project of environmental education. The majority o
schools devoted appropriate attention to the furdtkication of teachers, which, however,
was not clearly visible within pre-school educatidine quality of education considerably
differed from school to school. Kindergartens hpa&l appropriate attention to children with
SEN for a long period of time.

Gifted Children, Pupils and Students and Children wth Special Educational Needs
Kindergartens from the South Moravian Region toak in the republic-wide project
Materinkaaimed at developing the creative skills of chifdre



Enhancing and Extending Foreign Language Teaching

Kindergartens in the region participated in Treaching English in Selected Schools in
Brno project. In the framework of a two-year projectiegtion in three kindergartens located
in Brno was extended by above-standard activitied elassrooms were equipped with
didactic aids paid for from the subsidies providé&tis project gave rise, in the selected
kindergartens, to providing optimal conditions whicelped pre-school children to become
familiar with a foreign language.

F.1.12 Olomouc Region

Curricular Reform

Kindergartens saw positive changes concerning ttacation of children in
compliance with SEPs, which highlighted an educatitodel leading to the development of
the child’s personality and education towards dthedife style. Substantial changes were
apparent in schools using alternative educationagrammes. Kindergartens in the region
were also engaged in tMRKVICKAnetwork.

Gifted Children, Pupils and Students and Children with Special Educational Needs
Kindergartens from the Olomouc Region took partthe republic-wide project
Materinkaaimed at developing the creative skills of chifdre

F.1.13 Moravian-Silesian Region

Curricular Reform

As of August 2008 in total 94 kindergartens wergolwed in the MRKVICKA
network. The Beruska Kindergarten (seat in Nadropi Street) has been implementing the
programmeTlo Start Togetheffor more details see above) since 1995. In 19@9Reruska
Kindergarten was awarded, in the framework of fiiggramme, the status of the Model
Kindergarten.

Gifted Children, Pupils and Students and Children with Special Educational Needs
Kindergartens from the Moravian-Silesian Regionktqmart in the republic-wide
projectMaterinkaaimed at developing the creative skills of chiidre

Prevention of Pathological Social Phenomena
The kindergarten in Smilovice, the district of &ek-Mistek, implemented a project with the
aim of better involvement of new children in thadergarten.

Further Education of Pedagogical Staff and Enhancig Instruction of Information

Literacy

The Beruska kindergarten is a training and educatientre for the further education of
pedagogical staff. In 2003 seven teachers werediaaan international certificatexcellent
Teacherof the Programm@&o Start Togethér



F.1.14 Zlin Region

Curricular Reform

Kindergartens from this region participated in tMRKVICKA project for
environmental education. In cooperation with they @f Zlin kindergartens implemented
projects focused on improving the environment indergartens Garden Furbishing— in
cooperation with the Foundation for Children, Yqu@ulture and SportdRevitalisation of
Garden PlaygroungsAs regards purchasing new equipment, foundeksnofergartens drew
resources from regional grants for the maintenamnckereconstruction of buildings.

Gifted Children, Pupils and Students and Children with Special Educational Needs

Kindergartens in the Zlin Region carried out prigewith a view to including pre-
school children in the life of schodBecoming School Pupiland A Trial School.
Kindergartensin this region also implemented school projectneal at mutual relations,
communication and behaviour of children among thegrs (We Are Friends). Kindergartens
from the Zlin Region took part in the republic-wigeojectMaterinka aimed at developing
the creative skills of children.

F.2 Basic Education

Projects implemented by basic schools reflected specificities and focus of
individual schools. They supported teachers by igiog guidance and met the requirements
incorporated in SEPs. They also developed the kgalcivil awareness of pupils, supported
the sense of justice, solidarity and toleranceitgatb respect for an ever increasing social
and cultural diversity. Applications for projectslte covered from the European Social Fund
were prevented for several reasons: low experieotehead teachers as applicants;
disproportionate financial demands for a founderceefinance projects; fear that schools
would not be able to meet all the requirementstaatipayments from ESF could be delayed,
and last but not least the large administrativelenr Therefore some schools used specialised
agencies for drawing up their projects.

There were large differences in the approach afviddal schools towards projects.
Some schools have implemented many projects, leu tare still a high number of schools
which have not yet initiated any projects. Wellamged projects were beneficial not only for
pupils but for the school as a whole. And the bign@fere also financial. They enabled active
involvement of pupils beyond curricular activiti€schools received financial support from
their founders, regional authorities as well asmfrother organisations (for example some
projects were funded by an energy company - CEZR007/2008 there were several cases
when several schools associated with several foanaled together applied for a grant. In
very rare cases schools developed their indiviquajects, on the basis of which they
managed to get money from ESF.

The benefits of already implemented projects fdrosts were mostly better technical
resources, enhancement of teachers’ competences)sen of educational provision and
thus increased competitiveness. Nevertheless, lhgirgects brought about the expected
effect. But it is clear that schools which had afhe implemented a project had gained
experience and were able to apply for more projactswere ahead of the others. The reason
why other schools were lagging behind was maing fect that resources provided by the
government and the founder were just sufficientdger operations and maintenance costs



but under no circumstances could they support éursabstantial development of the relevant
school.

From 1st September 2004 to 30th June 2006 basmokcimplemented theilot Z
system project co-financed from the ESF. The ptoyeas financially settled as of 31st
December 2006. The aim of the project was to vdrdwy the two-tier curricula functioned in
basic education. 14 pilot basic schools were ireduch the project, which enabled them to
implement their school education programmes tor thél scope (i.e. including increased
number of hours for ICT and languages). Resultthefprojects were essential for all basic
schools which had received guidance for teachingcrordance with SEPs. Subsidies were
provided in compliance with the rules of the projdRegions, as subsidy providers, set the
rules appropriately both for drawing money and rdicgy financial flows. All schools issued
overviews of work performed and submitted relevamancial statements. All earmarked
financial resources were cleared in all schoolsompliance with the provisions of Section 6
(2) of Decree No. 551/2004 Coll. Only in two casese funds unduly paid. Violations of
legal regulations and project rules were not aagestl. Therefore it may be said that funds
were used lawfully and in compliance with the pcojeiles.

From 1 September 2004 to 31st August 2006 basiootsltarried out the system
project entitled Modification of Education Programmes of 7th Grad@sning at the
Development of Key Competences of Pupllsur) co-financed by the ESF in the framework
of the OP HRD. The project was financially settiedof 31st December 2006. Public audit
was in this case also an ex-post check of how &iahmesources allocated to schools for the
project in question were made use of. Ex-post chealre carried out in all regions with the
exception of Prague, where financial resourcestlier project Hour were provided in a
different manner. Financial checks were carried @utthe basis of performance indicators
specified for the project. These were includedegutar 3-month financial statements at the
same time. The subsidy was provided in compliandé the project rules. Regions as
subsidy providers set the rules for drawing monayectly. The data about the numbers of
classes and pupils involved in the projects repoty schools corresponded to actual
numbers. Inspected schools regularly drew up 3-ma@tatements of drawing allocated
money and the statements were submitted withinifspealeadlines to subsidy providers
(usually to regional authorities). The reportedadabrresponded with real numbers and
bookkeeping entries. All earmarked financial resesr were cleared in all schools in
compliance with the provisions of Section 6 (2)Dcree No. 551/2004 Coll., only in two
cases were funds unduly paid. Violations of legajutations and project rules were not
discovered. Thus it may be said that funds werd les&fully and in compliance with project
rules.

Basic schools applied for projects focusing on enéon of pathological social
phenomena, multicultural education and education pafpils towards citizenship,
environmental education, the development of pujpié’'sonality, support of pupils with SEN
and exceptionally gifted pupils, further educatioh teachers and enhancement of ICT
literacy. Projects preventing pathological sociflepomena concentrated on drug issues,
diminishing bullying and supporting activities |&agl to a healthy life style, acquiring social
behaviour through the purposeful use and organisati leisure time, preventing failures and
improving counselling services. Such projects beran integral part of the preventive
strategies of schools. An example may be the pr@eag-free Zonesubsidised by Medivet
International s.r.o., a distributor of aerosol drdgtectors sold under the trademark
MISTRAL. Medivet International s.r.o. supplied basichools with such detectors for a
subsidised price.

As far as preparation of pupils for their professiblife is concerned the project
Advisory Services-School-Professias implemented. Its main objective was to create



comprehensive system for pupils with SEN. The MEY&8ooperation with the EU funded,
within the SPD, Objective 3 free time activity classes for basic school mipAs regards
education towards health the following projects evenplementedHealthy SchogIMilk to
SchoolsHealthy Dief andHealthy Teeth

The projectTo Start Togethewas the most wide-ranging long-term project ofilciv
education at the primary level of basic schootsaltn was to change methods of teaching so
that instruction was oriented more than before tdwdahe needs of pupils. The project has
extended the provision of basic education and esnaf the new way of teaching have also
been taken over by other, uninvolved, schools. étsjimplemented for the purpose of
multicultural education and education towards eitghip were carried out by basic schools in
cooperation with regional, national and internaaloNGOs. Basic schools participated for
example in the project supporting the introductidrsocial education and education towards
personality development into SEPs. The projectfwaded by o.s. Odyssea.

The projectTeacher’s Assistanfunded from the state budget in the form of asgip
for a specific purpose, set out, as its principal, ahe support of pupils from a disadvantaged
environment. Basic schools used both Roma assistemt assistants for pupils with physical
and mental disorders or disabled pupils. Schoolsllys reported good experience with
assistants since they were able to devote spedtggtian to individual pupils and could use
appropriate forms and methods of work with regarthe extent of disability or capabilities
of pupils. Assistants were also engaged in extraewlar activities. Basic schools also
participated in other projects supporting the Rarammmunity covered by special subsidies
allocated from the state budget. Funds were, inntagority of cases, used to purchase
teaching resources for Roma pupils. In one casestheol subsidised lunches for Roma
pupils. The use of such funds was debatable, iw vigthe reluctance of some Roma pupils to
identify themselves in such terms

Schools used projects to support environmental atuc The purpose of such
projects was to show pupils the role of a humamdyeas part of nature, to support correct
habits (for example the sorting out of waste), itoim them on the issue of sustainable
development and utilisation of renewable energyssi An example may be the nation-wide
project M.R.K.E.V (M=methodology; R=realisation, implementation, K=cprahensive;
E=environmental; V=educatign organised by the Association of Centres for Eorvinental
Education - Pavucina. Projects brought about neslagegical and didactic innovations in
education. Enhanced teaching of information teabgies was supported by the republic-
wide projectSIPE financed through specific subsidies from the shatédget. Schools could,
by using project money, establish or better furnl$h classrooms, improve computer
networks, purchase software and teaching docunasmdsfunds were also used for training
teachers on PC courses. In rare cases funds werk taspay monthly fees for internet
connections. Another widely used project was $iRD, Objective 3* (educational processes
aimed at introducing innovation in educational work different areas of IT, language
communication, innovation in teaching, seminarseaimt teaching individual subjects). As
regards support for instruction schools were ingdhin the project$listory and Presence,
We Are Carrying Our Research Togetheairytales and ComputerandMarch — the Month
of a Book

Schools very often participated in internationabjects aimed at cooperation of
schools, exchanges, and so on. Schools continuepiio and implement projects of
international cooperatiore{Twinning Leonardo da VingiLanterna Futurj Socrate} These
projects positively contributed to the developmehlanguage and social competences, team
cooperation, mobility, professional as well as pcat experiences. The projects implemented

14 SPD funded by the Ministry of Education, Youth &pubrts and the EU



within the FM/EEA Norway saw an upward trend. Oaggme foremost schools participated
in the National Grant Programmes aiming at preatiainers who draw up and verify SEPs
(Pilot § and covering some other areas (for exampfchool for Sustainable L)feRegional
Grant Programmes concentrated mainly on improvihg tuality of conditions for
educational and teaching processes and it wadaims of subsidies which was used by the
largest number of schools. Municipal Grant Progra&sn(and subsidies from local
companies) were most frequently used for fundiisg Bemanding, short-term projects which
helped profile the school concerned.

F.2.1 Prague

Curricular Reform

Implemented projects were based on the Long-teriityP@Dbjectives of Education
and the Development of the Educational System éenQGhapital City of Prague. About 100
basic schools from the whole Czech Republic ppaieid in a project implemented in
cooperation with the National Health Institute iraffue —A Healthy Basic SchooBchools
involved in this network developed an education gpgonme promoting the health
development of pupils in the Czech Republic. Schpodgrammes of environmental
education were also carried out within the projacjuestion. Their purpose was to show
pupils the role which human beings play in nattwesupport correct habits (for example the
sorting out of waste), to provide pupils with infaation on sustainable development and the
use of renewable energy sources. Most schools iweoéved in the regional proje@rague
2007 — a Healthy Cityand in the republic-wide projedl.R.K.E.V. organised by the
Association of Centres for Environmental Educatidhavucina.

Gifted Children, Pupils and Students and Children with Special Educational Needs

The most wide-spread long-term project implemerdgedhe primary level of basic
schools is the projecto Start TogetherThe project has extended the provision of basic
education and elements of the new way of teacheng halso been taken over by other,
uninvolved schools. CSI was impressed by the ptrojeplemented by the Basic School in
Square of Curieovych in Prague 1 supporting theeldgwment of pupils with SEN and
exceptionally gifted pupils. The project succedgfapplies the development of individual
education plans in close cooperation of the schbel,family and counselling services. The
attractiveness and elaboration of the projectearnty visible as the number of pupils of the
school has increased. The Basic School and Kindergan Square of Svobody 2, Prague 6,
completed a project financed by the ESF, the diatiget of the Czech Republic and the
budget of Prague ©verall Enhancement of Instruction in Basic Schawoihh an Emphasis
Put on Improving the Situation of Disadvantaged iRBugnd Facilitation of Their Inclusion in
the Education Process

Prevention of Pathological Social Phenomena

As regards prevention of pathological social phesoanthe vast majority of the
monitored basic schools participated in projectaifing on drug issues, minimising bullying
and activities supporting a healthy life style, piilag social behaviour through the purposeful
use and organisation of leisure time, preventionfafures and improving counselling
services. Such projects became an integral patieopreventive strategies of schools. Basic
schools implemented the following regional and ovadi projectsPrague 2007 — a Healthy
City, Drug-free ZoneKlubko (leisure time) financed by Prague 1, free timevégtclasses
implemented in the framework of tIs#D, Objective 3To Start TogetheAdvisory Services-



School-ProfessiolfASP) — improving a diagnostic and counsellingtesys pertaining to the
area of education and selection of a future pradas#rojects of multicultural education and
education towards citizenship developed the legdl@avil awareness of pupils, the sense of
justice, solidarity and tolerance leading to resgec an ever increasing social and cultural
diversity. Projects covering this area were caroetl by basic schools in cooperation with
regional, national and international NGOs, for eplemo.s. Odyssea - the projesbcial
education and education towards personality develem o.s. Aisis — the competition
Paragraph 11/55 0.p.s. Partners Czech l-aw for Everydayand an international project
Deliberation in a DemocragyADRA and People In Need — the festiv@he World in
Ohradni the Association for Education Towards Citizenshiphe projecfTo the Roots of
Democracy

Enhancing and Extending Foreign Language Teaching

Prague basic schools implemented projects leadngmprovement in foreign
language teaching. Two basic schools in Prague wemved in theEnhancing Language
Competences of Pupils and Teachers and Improvingwiatdge of Methods of Qualified
Teachersproject. This project was co-financed from the E®ieé state budget of the Czech
Republic and the budget of Prague. The Language Batiool of Fr. Plaminkove in Prague
organises, within the language preparation, anmumed week visits to English families
including activities aimed at getting to know névings concerning the history and culture of
Great Britain. The school is also engaged in tlugepts of the Ministry of Education, Youth
and SportsLinguistic Diversity of the European Unioaimed at the development and
verification of curricula for teaching less frequidoreign languages implemented by the
Secondary General School, Secondary Technical $arab Tertiary Professional School
located in Prague 7, Ortenovo namesti (Orten Sguare

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

These projects are beneficial with respect to thteoduction of pedagogical and
didactic innovations in education. Basic schootheas are increasing their education within
the projectiNOSKOP (the development of the Prague school networkjyhich the Prague
Pedagogical faculty responded to the needs fofutttieer education of pedagogical staff. The
projectSIPEwas used by 55 basic schools in order to impr@& IAn indisputable benefit
of the project was improvement of ICT teaching #rmeluse of ICT in the instruction in other
school subjects. Another project used by basic alshaas theSPD, Objective 3aimed at
educational processes innovating pedagogical warkdifferent areas (IT, language
communication, innovation in teaching, seminars esinat teaching particular subjects).
Interviews with head teachers showed that theirctfonal studies A Successful Head
Teache) had a marked effect in the better managemerthaids.

Enhancing Basic Skills of Pupils and Teachers in #hArea of Information Literacy

After receiving financial support the Municipal Guul of Prague 5 started to
implement a project organised within ti®PD, Objective 3 — Educational Processes
Innovating Pedagogical Wonkhich is funded from the ESF, the state budgehef@zech
Republic and the budget of Prague. Teachers froimas® schools in Prague 5 are currently
involved in the project.



F.2.2 Central Bohemian Region

Curricular Reform

Strategies, objectives and priorities are obviond generally known in Central
Bohemia. But there are insufficient funds which veret such strategies, objectives and
priorities from being fully met if both technicatsources and available staff are taken into
account. Despite this problem the Central BohenRagion is, when compared to other
regions, the one which provides quite large amowftsnoney for the education system.
Regional schools especially are better funded. Wewethe numbers of pupils are in the
region below the republic average (about 85% ofayenumbers).

F.2.3 Pilsen Region

Curricular Reform

All the monitored basic schools had SEPs, the straof which was, in the majority
of cases, in compliance with the FEP BE. The cdra€SEPs was not among the monitored
criteria. Despite this fact some deficiencies ébranal nature were pointed out. The majority
of SEPs required modifications in terms of the sl of competences, inclusion of cross-
subject topics and alteration of the content ofricula. CSI did not see any changes in
innovation in teaching methods used in the 1st@hdyrades. However, schools had begun to
work on projects more than before (lesson projetzsy projects or annual projects). Internal
documents did not include support for implementatid SEPs, the contents of individual
documents were not interconnected. The level of SSERfered from school to school,
unfortunately very often the SEP was developed tmfylfil the assigned task and in no case
was it used as an opportunity for changes.

Enhancing and Extending Foreign Language Teaching

The Pilsen Region used long-term projects of chussler cooperation with Germany
in 2007/2008 in order to support language educaggohange of experiences and improving
the language skills of pupils.

F.2.4 Karlovy Vary Region

Curricular Reform
The 2006 Long-term Policy Objectives in the KarloWary Region set out the

principal strategic directions including the detdildevelopment of strategic goals. CSI
focused, inter alia, on the situation in meetinigded strategic goals relating to activities of
schools and school facilities. In 2008 strategrections were reformulated in the Long-term
Objectives, however without any previous analysisvaluation of the achieved results which
should have been done by the region. The Basic dbdkygnsperk received more than 2
million from the ESF for building sports facilitied the school.

Prevention of Pathological Social Phenomena

Special education is ensured through an individygproach towards pupils and
through their integration. Basic schools integrptpils with SEN; in some basic schools
classes with instruction according to the Programsm®&pecial Schools or the Programme of
Auxiliary Schools were established. When diagnosspgcial educational needs teachers
cooperate with education advisors as well as wattepts of the pupils concerned. Problems



which usually result in complaints from parents @ba school occur especially in schools
which do not identify pupils with SEN and thus thay not deal with them. The system for
preventing pathological social phenomena is effecin the majority of schools as schools
have developed preventive strategies underpinhi@gtovision of extra-curricular activities.

Enhancing and Extending Foreign Language Teaching

In 2007/2008 the Karlovy Vary Region long-term g of cross-border cooperation
with Germany were extensively used in order to supfanguage education, exchange of
experiences and improving language skills of pupils

Enhancing Basic Skills of Pupils and Teachers in #hArea of Information Literacy

The projectWe Are Carrying Our Research Together — the ASriDist esterday and
Today in the Eyes of Pupils from Partner Schdotsised on improving background for work
with information technologies. The Basic School MAdthin this project financed from the
ESF, purchased an interactive board, softwaretebook and other compatible equipment.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

All the visited basic schools created conditions farther education. Lower
participation in further education training coursesaffected by problems covering for
missing teachers, especially in small schools, #@ydbad transportation from small
municipalities to the place of training. Head tearshas well as their deputies (with several
exceptions) completed functional studies. The ActPedagogical Staff allows head teachers
who have been serving in the office for a long @erf time not to participate in functional
studies. However, some of these head teachersdshtualy as they probably do not know the
Education Act, have not adopted curricular reford ao forth.

Integrated Counselling System in Education

There is, in some basic schools, very good cooperatith counselling services.
Their advisors visit schools, where they work withpils and offer consultations to their
parents. In a number of schools there are asssstanpupils or teachers. Due to financial
constraints school psychologists are not availgbte

F.2.5 Usti Region

Curricular Reform

All the visited schools set objectives of educat{88%) either fully or partially in
compliance with national strategic priorities (Letegm Education Objectives of the Czech
Republic) and appropriately responded to the LamgitObjectives of Education and the
Development of the Educational System of the UstjiBn from 2005 to 2008. The weakest
point of basic schools was evaluation of the resaftsuch objectives. Out of all the basic
schools visited in the Usti Region 62% of schootsennvolved in project or grant activities.
This area saw an upward trend. National and intierma activities prevailed. Already
implemented projects positively affected conditioofs instruction especially as regards
technical resources (ICT, refurbishment of speclaksrooms, joint meeting rooms — the
programmeHealth). Furthermore, thanks to projects, teachers wesdtipely motivated to
develop SEPs, to extend the provision of educdfiéglong learning in secondary schools,
and so forth) and to support the Roma community.



Enhancing and Extending Foreign Language Teaching

Schools very often participated in internationabjects aimed at cooperation of
schools, pupil/teacher exchanges and so on. Inepscshowed that whether a project is
successfully accepted and supported is not baséldeosize, type or geographical location of
schools. It is unambiguously the result of initra8 of school employees (most often school
management and project managers). There was afsegaent practice of schools when
submitting projects to associate with other schawid therefore, especially small schools,
increased the probability of being awarded a cepabject.

F.2.6 South Bohemian Region

Curricular Reform

Regional priorities did not differ from those ofetlCzech Republic as a whole. The
majority of visited schools managed to involve abgartners in forming and meeting the
development objectives of schools. Schools enteredand further developed cooperation
with partner institutions. Such cooperation tardeirmprovement in the conditions and the
course of education. Cooperation with School Boasisains more or less formal. Basic
schools used projects primarily for human resoudmglopment and the enhancement of
material conditions, mostly for modernising andaiepg sports facilities and school gardens
but also for purchasing specific equipment, formegke interactive boards. Many schools
used financial resources to prevent pathologicatiasophenomena and to support
environmental education.

Gifted Children, Pupils and Students and Children with Special Educational Needs
Basic schools in the South Bohemian Region acctsduidne education of children

and pupils with SEN by providing pedagogical assise, supporting gifted children and
pupils in the framework of normal schools and imiad) the maximum number of schools in
programmes organised within the EU. The majorityisited schools managed to engage
social partners in forming and meeting the develemmobjectives of schools. Schools
entered into and further developed cooperation \pdftner institutions. Such cooperation
targeted improvement in the conditions and the s®oif education. Cooperation with School
Boards remains more or less formal. Large schauiatéd in towns were more successful in
drawing money on the ESF than other schools.

Prevention of Pathological Social Phenomena

Many schools used financial resources to prevetitgbagical social phenomena and
to support environmental education. Some small cbashools developed independent
projects for the further education of teachers faeel time activities.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Interviews with head teachers showed that theictional studiesA Successful Head
Teachey had a marked effect on the better managementhaiods. Some small basic schools
developed independent projects for the further atiloic of teachers and free time activities.



F.2.7 Liberec Region

Curricular Reform

The instruction in 1st and 6th grades of basic slshan the Liberec Region was
performed in compliance with SEPs. The structur8BPs usually conformed to FEP but in
several cases CSI found some deficiencies conagepriedominantly the inclusion of cross-
subject topics, information on international co@pen and the description of sanitary
facilities of schools. Two very small incompletehsols (with several classes only) had not
drawn up SEPs for all grades since their head &achere removed from office before or
during the summer holidays. Schools still do noken¢heir best efforts to use innovative
teaching methods and forms of work. There are stgoe deficiencies in the area of pupils’
assessment and self-evaluation. Projects of enwieotal education range from activities
concerning waste sorting and collecting secondaagtey and care for green areas in the
neighbourhood of schools to drawing up projectsedirat getting money from the ESF — the
Operational Programme Human Resources Developnegarding environmental issues
focused on public green areas and sports facilitiese Liberec Region. A healthy life style
and primary prevention is applied in the whole speu of the visited schools. Head teachers
meet their obligation to ensure the further edwcafior teachers dealing with prevention
issues. Schools used creative forms when addregsgnwgntion.

Enhancing and Extending Foreign Language Teaching

CSl registered a persistent lack of qualified teaslof foreign languages, in particular
teachers of English. Teaching methods, organisaltiorms and teaching activities which
teach pupils more about a language and less tat @sea tool of communication in model
authentic situations still prevail.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

As regards the availability of information and coomitation technologies the gaps
between schools are getting wider. The differerazesin the number of PCs and classrooms
as well as in the quality of hardware and softwditds situation is a result of the financial
possibilities of founders. Schools' own initiatiyglay a very important role in this area. Some
schools had problems paying fees for internet cotnnes.

Equal Opportunities of Education

Schools reported actual numbers of integrated pupid developed individual
education plans for them. Inspection findings destrated problems with regular evaluations
of plans and with a differentiated approach towardegrated pupils. None of the visited
schools identified and reported exceptionally giffeipils. However, some schools had some
experience with talented pupils (classes with edeen teaching of some subjects,
participation in competitions and the Olympicsgftane activity classes, a wide provision of
optional subjects)

Increasing Professional Competences of Teachers wih FEPS

Head teachers of basic schools developed plarthddurther education of their staff.
Teachers made use of an offer of accredited cerdsesan opportunity for personal
development and then exchanged the gained expesiewith their colleagues. Further
education of teachers from very small schools remaiproblem. Difficulties were caused by
finance, transport and standing in for colleaguAs.subsidy from the Development



Programme for the Further Education of Basic ScA@achers was beneficial only for the
primary level of basic schools.

F.2.8 Hradec Kralove Region

Curricular Reform

In the last three years the Czech School Inspdetoeported a gradual growth in the
number of projects applied for in the region sischools were forced to seek funds for their
development activities outside the regular resaunpevided by the government and the
founder of the relevant school. These were ususdlyools with proactive strategies of
management and schools previously experienced vuelaj@ng projects, which were more
frequently involved in projects.

Enhancing and Extending Foreign Language Teaching

As far as international cooperation is concernesl Hradec Kralove Region used
mostly EU funds, namely programmes enabling it tiise grants, such aSocratesand
Leonardo da Vinci Further resources to cover this area were oldateough grant
programmes financed by the region. Projects weraeai at developing international
cooperation, exchange of experience and improvemifdnguage as well as professional
competences of pupils and teachers. Cooperationwebeat borderland schools was being
substantially developed. A certain stagnation & mumber of projects to be financed from
the ESF (operational programmes targeting humaouress development) reported in the last
two years was probably caused by the end of thgranoming period 2004-2006 and the
beginning of the new programming period having brghdemands of elaboration of the
project itself. An upward trend was seen as regprdgects to be funded within FM/EEA -
Norway. Only some of the foremost schools partiggdan the National Grant Programmes,
focused mainly on preparation of trainers and tkeetbpment and verification of SEPs
(Pilot §), preparation of a new form for completing studiesecondary schools (e Quality
1) and others (e.dA School for Sustainable L)feRegional Grant Programmes concentrated
especially on improving the quality of conditiongr fthe education process. The largest
number of schools used this form of subsidy. MyatiGrant Programmes (and respective
subsidies obtained from local private companie®) mwost frequently used to fund less
demanding and short-term projects as well as poj@iened at enhancing the visibility of a
school.

F.2.9 Pardubice Region

Curricular Reform

School Education Programmes are being implememteallilst and 6th grades of
basic schools in the Pardubice region, but the lefvtheir development differed from school
to school and in the majority of schools it onlytmdly complied with the obligatory FEP. As
the primary aim of the reform is not only to deyela relevant SEP but especially more
effective education it may be stated that teackag at a very good level in the vast majority
of schools (mainly at the primary level). Althou§iEPs displayed some deficiencies many
schools paid considerable attention to modern tegamnd there was innovation in education
not only in 1st and 6th grades but also in othadgs of basic schools. The financial situation
of a founder markedly affects the modernisatioedication. Equipment of schools seems to
be very different — in municipalities with a low dhget it is obvious that school equipment is
obsolete and renewal of school resources is miniRraljects carried out in basic schools are



not a frequent phenomenon in the Pardubice Rediad. again there is a substantial gap
between schools — there are schools which, thamlsulbsidies on projects, have obtained
above-standard equipment and facilities (sportygotaunds, classrooms). Some schools
make use of projects covered by the region or andeu /sports competitions, activities

organised with neighbouring schools). It is obvioilmt there are differences in the

approaches of head teachers and teachers towajdstpr In a number of basic schools new
forms of active teaching are being introduced, smsject links are developed and
information is presented in integrated blocks lohike other subjects. Team cooperation of
teachers is the exception.

New topics are being introduced — environmentalcatian, social education and
education aimed at the development of personadityial opportunities and the European
context. School-self assessment (or evaluatioheatetvel of the school) was only formal in a
range of schools and sometimes was drawn up aetheesst of CSIl. Such evaluations were
only exceptionally based on schools' own analysesh@ad only moderate importance for the
shift in activities of schools. The town of Chrudibecame a member of the Network of
Healthy Towns and decided to finance several pt®jpertaining to the area of education
towards health. The Basic School Nekor got CZK @Q,@or the projectSchool Natural
Amphitheatre Children’s Home Alfa, Pardubice received CZK 450 cover the project
Natural Trail along the Distributaries of the ElbRiver, the Basic School in Sopotnice
received CZK 57,000 foPavilion for Resting and Learningnd the Apprenticeship Centre
and the Auxiliary School in Chroustovice got CZK,®10 to cover the projecYisiting
Chateaux by the RiveEBchools in the region were also involved in Mh&.K.E.V.project of
environmental education.

Prevention of Pathological Social Phenomena

Equal opportunities were ensured in all basic slsh@n emphasis was placed on the
prevention of pathological social phenomena throsighporting leisure activities (a number
of free time activities classes). The majority ochagols stress the creation of a favourable
climate in classes and in the school as a wholecangeration with parents and the general
public (participation of parents in school everpsesentation of schools for the general
public).

Gifted Children, Pupils and Students and Children with Special Educational Needs

The majority of schools created conditions for thiegration of pupils into normal
education, primarily through functional cooperatiwith counselling centres and parents of
the students concerned. In several schools theg td approximate basic and special
education (special classes, education of pupiliammal classes according to education
programmes for special basic schools).

Enhancing and Extending Foreign Language Teaching
Some basic schools in this region received reseuiroen projects for stays of their
pupils and teachers abroad with the aim of imprg¥ireir language knowledge.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

The majority of schools support the further edwsatof pedagogical staff. The
majority of teachers took an active approach towdutther education - however, this often
depends on the financial resources of a given $cBaone schools invite trainers directly to
schools (especially schools in municipalities wbtd transportation services). The priorities



in the further education of teachers are foreigigleges, ICT, healthy life styles and new
forms of work.

F.2.10 Vysocina Region

Curricular Reform

Basic schools from this region implemented natiopadjects aimed at protecting
health (for exampleHealthy Teeth especially. Basic schools’ own projects focused o
implementing SEPs in conformity with FEP BE or b teconstruction of school buildings.
In order to meet regional priorities some BSs sthtb offer courses for adults. Education
branches were modified in compliance with the deimand objectives set by regional
authorities. The options of school leavers to campe the labour markets were monitored.
For the purpose of improving education and ensuemgal access to education the Regional
Council earmarked a large amount of money for pastiy teaching and compensation aids,
but CSI only exceptionally saw that these resouveexe used in school for the purpose for
which they had been bought.

Gifted Children, Pupils and Students and Children with Special Educational Needs

Teachers’ assistants for pupils with SEN were hir€de Regional Council was
interested in options which could be used to supgifted pupils and socially disadvantaged
pupils (including foreign nationals). Basic schooisthe region were involved in the grant
programme of the Vysocina Fund, which financed fiieee activities and the educational
functions of schools (Spare Time, Sports for AHead teachers from the region participated
in studies for managers.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Managerial education targeted mainly head teaatfdesge schools and schools with
a complex structure. Only functional education wasally available for head teachers of
small schools. A comprehensive system of evaluadioth education monitoring, including
further education, guidance and consultations énatea is missing. The network of schools
was reduced with the aim of increasing the effectess of education. Thus some
kindergartens and basic schools merged.

F.2.11 South Moravian Region

Curricular Reform

Basic schools quite successfully managed, withigterm regional objectives which
copy the national plan, to meet the prerequisitesgfadual introduction and satisfaction of
aims incorporated in FEP and SEPs. Basic schoothdmregion were involved mainly in
school, i.e. their own, and regional projects. ety appeared to be always beneficial for
schools. The largest targeted benefit for basio@shwas in the area aimed at meeting key
competences. Projects mostly brought financial athges to schools (salaries, better
equipment and other resources).

Prevention of Pathological Social Phenomena

Thanks to projects partnership with parents, iastihs and the general public have
improved. National and international projects hadyresults as regards the support and
development of reading literacy, environmental adioo, prevention of pathological social



phenomena and foreign language teachiBtSA PIRLS. Some projects have become
traditional in individual schools and are beingasliey improved and enhanced.

Enhancing and Extending Foreign Language Teaching

Foreign language teaching was successfully suppatel developed (the project
financed by the city of Brno Feaching English in the Selected Schools in BrRoojects
also helped ensure equal opportunities in basicataun for pupils with SEN.

F.2.12 Olomouc Region

Curricular Reform

Strategic priorities of the region complied withtioa-wide objectives within the
meaning of the curricular reform. The region spéciformulated the aim of increasing
professionalism and the social position of teaghtbies development of the integrated system
of counselling service in education and equal ojppaties in education. The number of
teachers who have relevant professional qualiboatincreased in basic schools. The main
implemented areas of further education of teachwse as follows: language education
(English), development of SEPs, school managemeduntlies, completing required
gualifications by studying in higher education ingtons, new concept of a school-leaving
examination (maturita). Standardised tests werallagly used for monitoring education
achievement.

Gifted Children, Pupils and Students and Children with Special Educational Needs
Education of pupils with SEN in basic schools wgstamatically supported. One
basic school established a class with alternatagsvef teaching.

Enhancing and Extending Foreign Language Teaching
The provision of optional and voluntary subject&asic schools was directed towards
the development of language and information skills.

Enhancing Basic Skills of Pupils and Teachers in #hArea of Information Literacy
Material conditions of basic schools supported dlegelopment of the information
literacy of both teachers and pupils.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Some basic schools located in small municipaliiage become multifunctional (i.e.
educational, cultural and information) centresh&f life in such municipalities.

Integrated Counselling System in Education
The integrated counselling system aimed at prajessiorientation of pupils and
equal access to education was developed in bdsioksc

F.2.13 Moravian-Silesian Region

Curricular Reform

The defined long-term objectives of the region hbgen successfully met. The region
created supportive mechanisms for development &sSihd continued to support vocational
education, cooperation with employers and enviramtaleeducation. The area defined by



Objective 2 of the Long-term Objectives of Educatio the Region displays progress both in
ICT and communication in foreign languages. Progeqtport for implementing the curricular
reform and further education of teachers was iacgsdble.

Gifted Children, Pupils and Students and Children with Special Educational Needs

Project activities carried out in basic schools evextensive. Projects favourably
developed contacts with partners and thus alsocstggp the development of selected key
competences of pupils (problem solving, communicatisocial and civil skills). Financial
resources obtained through national and systemegisojof the MEYS, projects and
programmes funded by the region or European pojemitributed to purchasing equipment
and financing interesting events and competitidogh cultural and sports, but also to the
personal development of pupils.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

The projectSIPE affected the development of ICT in schools. Theomping period
will show whether the allocated resources will b#fisient and whether schools will manage
to maintain the achieved standard.

F.2.14 Zlin Region

Curricular Reform

As far as the Zlin Region is concerned basic schertelled especially through their
involvement in environmental programmes. Schoolgaoised, for example, project days
aimed at collecting and sorting out waste, in patér PET bottles, and held discussions how
to use PET bottle lids. Schools which are membérhe network of associated UNESCO
schools concentrated on projects directed to tlweagtn of pupils towards protection of the
environment, maintenance and protection of cultheaitage and respect for human rights
(for example Child Sponsorship We Can Be TogetherSafe Schogl EuroDiversity
MetheoprojectEcology in Our Hearfs Other projects were implemented in the Zlin Regi
through ESF funding and by funds from the stategbtadf the Czech RepubliS¢hool for
Life). Schools participated in regional projects eitiieough already implemented projects or
through schools' own projects (see above) whiclewganilar in terms of topics and names.
The following projects implemented at the level thie region should be mentioned:
Transformation of the RegipiKey from Kromeriz City GatedNature Lie OpenTo See
Nature in Nature Uherske Hradiste — a Healthy Towdlin — My City Vsetin — a Healthy
Town Young People of the Regigan artistic competition), the regional round eftural
science and environmental contestreen Path Spring in the RegigrEarth Day Schools
associated in the Association of Young Débrouibar@@oung Débrouillards Club of
Débrouillards Débrouillards.

Gifted Children, Pupils and Students and Children with Special Educational Needs

Basic schools in the Zlin region implemented prtgedeveloping the creativity of
pupils, for example artistic contests for indivikuas well as groupszreen Path Golden
Leaf My Town andMy Village Further projects were a follow up Wéorld Water DayEarth
Day, Animal Day andHuman Rights DayThe related projects were organised by schools or
by individual classes and focused on presentatiatlwools in exhibitions, visits to Zoog/é
Have Our Animgl The majority of schools organised various wodgshrelated to traditional
events during the year. Pupils showed their crggtand skills, literary and musical talent



(Christmas workshops, Christmas fairs, Easter wags, and Easter fairs). Events such as
Holocaust, Holocaust and the Preseneélerezinserved for understanding the historical
context.

Enhancing and Extending Foreign Language Teaching

Quite a large number of teachers participated mguage education held within the
project TheGate to Languageand the vast majority of them evaluated the coassbeing
beneficial.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Schools in the Zlin region organised educatioripktfor pupils as well as teachers to
get to know the European region and exchangesgXample projectériends Across-the-
Border and Spring in Europe The projectA Successful Head Teachérought about
increasing legal awareness, better managerial arghnsational skills of school
managements, in particular as regards newly apgmbsthool managers.

F.3 Secondary Education

If compared to basic schools secondary schools wmemre successful when drawing
money on the European Social Fund. Some schoddsl lsigencies to write their projects.
Projects implemented in secondary schools, thamksregional and European funds,
contributed mainly to motivating pupils to broadieir professional knowledge and skills.
The projects were also important because they eaged pupils to be independent, forced
them to communicate in a foreign language, to weitk ICT and to present results of their
work in a comprehensible manner. Their social $iggmce was equally important since the
projects supported the development of a wide rarigekills of pupils and teachers. In total
approximately 80 secondary schools made use @HPE project to equip schools with ICT.
Secondary schools also benefited from the projectstled Advisory Services-School-
Profession(ASP), the aim of which was to enhance the diaimasid counselling system in
education and the selection of a future profesdiowas mainly secondary general schools
(gymnazium) which participated in projects of mulliural education and education towards
citizenship held in cooperation with different NG@&condary schools together with Aisis (a
civic association) carried out a project to minienisullying MiS). The company o.p.s.
Partners Czech prepared proj8gring in Europeand international projedeliberation in a
Democracy within which students increased their knowledfewrent social problems and
held discussions with foreign students about problen their respective countries. Secondary
schools also used the projetb the Roots of Democraoyhich was based on mutual
discussions between secondary school and tertrafegsional school students and was held
under the auspices of the Association for Educatibevards Citizenship. A German-Czech-
Polish project carried out under the navibite Spotsvas also designed for secondary school
students. Four or five member teams of students ft6 to 20 years of age will deal with
mapping the era of Nazism in different regions. d®eary schools were also involved in
projects designed to support the Roma communitysidised by specially earmarked funds
from the state budget. Another widely used projgats theSPD, Objective 3— education
processes and innovations of education practiceeroay different areas (ICT, language
communication, innovation in pedagogical work, seams dealing with the instruction in
different subjects).



As far as the further education of teachers is eorexd, secondary schools made use
of, for example, the project of the Pedagogicalufisicof Charles UniversityA Successful
Head Teacher These functional studies substantially contriduteo better school
management. In order to support further educasecpndary schools were involved in the
Human Resources Development operational progran@eeondary schools also obtained
funds for improving conditions of educational arehdhing processes from regional and
municipal grant programmes. And these were therpromes most schools decided to use
although the volume of subsidies was quite low methey was provided for a short period of
time. Larger secondary schools utilised nationangrprogrammes aimed at preparing
trainers, developing and verifying SERRIl¢t S), preparing for new forms of completing
secondary education (e.quality 1) and some other programmes (e4y.School for
Sustainable Life Secondary schools cooperated within internatiprgects subsidised from
different sources (such @ winning Leonardo da VingiLanterna Futurj Socratesand the
partnership projed€omeniuy Schools most frequently entered into internatia@ooperation
for the purpose of exchanges of students. Projxssing on professional short term
attachments of students in different EU Member eStadre steady benefits for schools.
Projects are supported by multi-cultural discussidhe promotion of regional identity and
European coexistence

F.3.1 Prague

Curricular Reform

Prague secondary schools were involved in the gioj®cusing on prevention of
pathological social phenomena and projects prorgaivironmental awareness such as Eco-
literacy for Sustainable Development in Prague. Hma of the project is to develop
procedures and ensure preconditions for effectv&r@nmental education in Pil&hools so
that acquired experience could be further usedhmm ihterest of preparing the young
generation to apply the principle of sustainableettgpment in life and economic operations.

Prevention of Pathological Social Phenomena

Projects for the prevention of pathological sophkenomena concentrated on drug
issues, reducing bullying and supporting activiliesding to a healthy life style, acquiring
social behaviour through the purposeful use andhrosgtion of leisure time, preventing
failures and improving counselling services. Sucbjgets became an integral part of the
preventive strategies of schools. Secondary schacdisely implemented projects aimed
against pathological social phenomena. In particidgondary general schools were engaged
in the WHO projecPrague — a Healthy Citgnd in an associated projecHew to Start In
addition national and regional projects should ntioned:2007 Prague — a Healthy City
Drug-free Zonethe SPD, Objective 3- free time activity classegdvisory Services-School-
Profession(ASP) — improving a diagnostic and counsellingteys pertaining to the area of
education and selection of a profession. As regandRicultural education and education
towards citizenship, schools cooperated with regjionational and international NGOs, for
example o.s. Odyssea - a project supporting tlheduottion of social education and education
towards the development of personality developmest; Aisis — the competitioRaragraph
11/55 o.p.s. Partners Czech_aw for Everydayand an international projeDieliberation in a
Democracy ADRA and People In Need — the festighe World in Ohradnithe Association
for Education Towards — the projélad the Roots of Democracy

Secondary schools implemented school programmegngironmental education.
Their purpose was to show pupils the role which &arbeings play in nature, to support



correct habits (for example waste sorting), to mewpupils with information on sustainable

development and the use of renewable energy souvtiet secondary general schools were
involved in the republic-wid#.R.K.E.V.project organised by the Association of Centres fo
Environmental Education - Pavucina. The Tertiarpf&sional School and Secondary
Technical Electro Engineering School of Fr. Krizililises solar energy for heating water and
heating of the building thanks to a successfulrirggonal projectENERSOL

Gifted Children, Pupils and Students and Children with Special Educational Needs
Teachers of the Secondary General School for Sighéired Students and Secondary
Technical School for Sight Impaired Students ingBea5 developed a grant proj&bvision
of Typhlopidaec Services and Guidance for Suppgrtintegration of Sight Impaired
Secondary School Studenihe project was very successful in integratinghsiimpaired
young people into normal secondary schools. The®kry Technical School Na Trebesine
organised a unique project for supporting studesitis specific learning disorders which was
financed within the&SsPD Objective 3- State-of-the Art Technologies in Teachiffe project
made secondary education accessible mainly forestadsuffering from dyslexia but
technically gifted. Two church secondary school$mgue were involved in thBeacher’s
Assistantdevelopment project. Schools, along with the MEM&hin the project, financed
assistants for disabled children, pupils and stteden

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

A project of this type supported the introductioh medagogical and didactic
innovations in education. Secondary schools werelwed in theSIPE project to implement
ICT. An indisputable benefit of the project was noyement of ICT teaching and the use of
ICT in the instruction in other school subjects.offrer widely used project was tisPD
Objective 3— education processes with innovations in termedafcation practice covering
different areas (ICT, language communication, iratmn of pedagogical work, seminars
dealing with instruction in different subjects).

F.3.2 Central Bohemian Region

Curricular Reform

Strategies, objectives and priorities are cleagfyretd in Central Bohemia. But mainly
insufficient funds prevent such strategies, obyestiand priorities from being fully met if
both equipment and staffing are taken into accofimong the secondary schools in Central
Bohemia which are involved in various projects datms of cooperation to the largest
possible extent are for example the Secondary Basi®cademy in Vlasim, the Secondary
General School in Kutna Hora, and the Secondarhfiieal Electro-engineering School in
Kutna Hora. These schools, apart from other thittgmnks to the personalities of their head
teachers, rank among the best in the region anmtbtlsuffer from an ever decreasing number
of students. They are also successful at the iatiemal level and send their teachers and
students for short-term professional internshipeadb.

F.3.3 Pilsen Region

Curricular Reform
Inspections and checks did not find that the sgrateof schools and implemented
school education programmes would contradict nati@md/or regional strategic priorities.



However, objectives are very general. Schools mftineir partners mainly about economic
targets and needs while information on educatioateggies is provided only very rarely.

Secondary schools included innovative elements lwheve different effects. According to

teachers innovative changes are prevented by dfigim numbers of students in classes
(particularly in secondary general schools). Latlcampliance with curricula was a quite

frequently detected deficiency. Secondary schaolthé Pilsen Region were involved in the
republic-wide project of environmental educatidi.R.K.E.V.

Enhancing and Extending Foreign Language Teaching

Staffing and material as well as technical condgiomften affect support for foreign
languages in the Pilsen Region. There are not éngogd teachers for teaching foreign
languages who have graduated in the language cwtcéiom the relevant faculty. Therefore
schools have to offer languages according to theposition of teachers and not according to
demand. Secondary schools in the Pilsen Regionemmghted projects of cross-border
cooperation with Germany in order to support lamguaducation. Schools were, for example,
involved in student exchange programmes organigedzech and German schools under the
nameTANDEMfinanced from the ESF.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

CSI surprisingly found that teachers from smallosh outside Pilsen (the towns are
often quite far from Pilsen) are more interestedunther education. Participants of training
courses from such schools provided their colleaguiéls relevant information and new
knowledge was reflected more in teaching. The masble differences were seen in the
development of ICT.

F.3.4 Karlovy Vary Region

Curricular Reform

The 2006 Long-term Policy Objectives in the KarloWary Region set out the
principal strategic directions including the detdildevelopment of strategic goals. CSI
focused, inter alia, on the situation in meetinig&ed strategic goals relating to the activities
of schools and school facilities. Secondary schpatticipated in the republic-wide project of
environmental educationM.R.K.E.V.

Prevention of Pathological Social Phenomena
Three secondary schools were awarded subsidiesdpobby their founders for drug
policies and one school got a subsidy for a prajenterning the Roma community.

Gifted Children, Pupils and Students and Children with Special Educational Needs

Special education is ensured through an individgpairoach towards pupils as well as
through integration. When diagnosing special edocat needs teachers cooperate with
education advisors as well as with parents of tingilp concerned. Problems which usually
result in complaints from parents about a schoaub@specially in schools which do not
identify pupils with SEN and thus they do not dedh them.

Enhancing and Extending Foreign Language Teaching
Secondary schools in the Karlovy Vary Region impeited projects of cross-border
cooperation with Germany in order to support lagguaducation.



Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Pedagogical staff in secondary schools are notli@mvith the needs arising from the
curricular reform to the required extent. In thetext of preparations for new school-leaving
examinations teachers of subjects which are todmepalsorily tested (the Czech language
and a foreign language) have completed further athurc focusing on the reform of the
school-leaving examination in recent years. Howeweaty minimal attention was paid to
implementation of FEP in practice (i.e. developm&EBEPSs and their implementation).

F.3.5 Usti Region

Curricular Reform

Out of the total number of visited SSs in the Bgion 77% were involved in project
or grant activities. It may be said that national inoternational activities prevailed.
Furthermore, thanks to projects teachers wereipelsitmotivated to develop SEPSs, to extend
the provision of education (lifelong learning inceadary schools, and so forth) and to
support the Roma community. Thanks to the capagslf founders secondary schools in the
Usti Region were able to successfully meet the Hmmgn Objectives set out by regional
authorities. However, some of the teaching staffrait identify themselves with the changes,
which seemed to be hindering further developmerato8dary schools participated in the
republic-wide project of environmental educatid.R.K.E.V.

Gifted Children, Pupils and Students and Children with Special Educational Needs

Schools were very often involved in internationabjpcts aimed at cooperation of
schools, pupils and student exchanges, and sodahmofs saw a qualitative shift in taking
care of students with SEN.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Already implemented projects positively affectede tisonditions of instruction
especially as regards equipment (ICT, refurbishnwnspecial classrooms, joint meeting
rooms — théHealth programme).

F.3.6 South Bohemian Region

Curricular reform

Regional priorities do not differ from those implemed at the republic level.
Reduction in the number of secondary schools angtathn fields has been a long-term
target. However, it is impossible to evaluate hoWwas been met so far. The majority of SSs
in the South Bohemian Region was successful whetyiag for and using money from
European projects. Management of such schools aspdb-active managerial approach.
Management selected among the teachers a profaksibin was trained in the given issue
and was provided with good conditions. Managemeeated good conditions for his/her
work with respect to the future of the school. Sthdave been successfully meeting long-
term regional priorities. Secondary schools sa&tisfong-term objectives on the basis of FEP,
SEPs and requirement of the prepared reform ofsti@ol-leaving examination and the
current reform of the final examination. Some neddyeloped SEPs reflected some regional
specific features. Secondary schools participated the republic-wide project of
environmental educationM.R.K.E.V.



Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy
Projects were effectively used for the purpose iolewutilisation of ICT in secondary

schools. Apart from cooperation with their foundexmntacts resulting from professional
orientation of the school were important, for exéangontacts with professional institutions,
occupational organisations and unions, companieseanployers from relevant industries.
These enabled schools to organise special excsrsimovided workplaces for practical
teaching and experts for drawing up contrary opision the final thesis of students, for
giving lectures, teaching vocational subjects aadigpating in final examinations.

Enhancing and Extending Foreign Language Teaching

Partnership with schools abroad proved to be beaégfiin particular as regards
cooperation (language, the environment) in projemtganising pupil exchanges and practice
abroad. Projects implemented by SSs which usedmabor European resources contributed
mainly to the motivation of students to extend tipeofessional knowledge and skills.

F.3.7 Liberec Region

Curricular Reform

The structure of SEPs in secondary general sctadaigys complied with FEP. One
technical school developed SEPs for two study bram¢hotel management and tourism, and
business academy) and piloted them within Biet S project. A healthy life style and
primary prevention is applied in the whole spectrafrthe visited schools. Head teachers
meet their obligation to ensure further educationtéachers dealing with prevention issues.
Schools used creative forms when addressing prieverirojects of environmental education
range from activities concerning waste sorting aalecting secondary waste and care for
green areas in the neighbourhood of schools toidgaup projects aimed at getting money
from the ESF — the Operational Programme Human URess Development regarding
environmental issues focused on public green aedsports facilities in the Liberec Region.
Secondary schools participated in the republic-wpdeject of environmental education -
M.R.K.E.V.

Enhancing and Extending Foreign Language Teaching

CSl registered a persistent lack of qualified teaslof foreign languages, in particular
teachers of English, although it is English whishmore and more demanded. Teaching
methods, organisational forms and teaching aawitivhich teach pupils more about a
language and less to use it as a tool of commuaicah model authentic situations still
prevail.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

As regards the availability of information and coomitation technologies the gaps
between schools are getting wider. The differerazesin the number of PCs and classrooms
as well as in the quality of hardware and softwdreis situation is a result of financial
constraints on founders. Schools' own initiativies/ @ very important role in this area. Some
schools had problems paying fees for internet cctioes. Schools were seeking other
financial resources, for example by means of tin@iolvement in the ESF projects or in the
network of local centres of further education (uthantly secondary technical schools and
secondary general schools) through the Centre afc&mn Attainment in the Liberec



Region. Head teachers developed plans for thedudtucation of teachers. Teachers started
to use the provision of accredited centres as aorynity for their personal development.

F.3.8 Hradec Kralove Region

Curricular Reform

In the last three years the Czech School Inspdettvas reported a gradual growth in
the number of projects applied for in the regiamcsi schools were forced to seek for funds
for their development activities outside the reguésources provided by the government and
the founder of the relevant school. These were llyssahools with proactive strategies of
management and schools previously experienced uela@ng projects, which were more
frequently involved in projects. Only some of therdmost schools participated in the
National Grant Programmes, focused mainly on thepgmation of trainers and the
development and verification of SEPRIl¢t S), preparation of a new form for completing
studies in secondary schools (euality 1) and others (e.gA School for Sustainable L)fe
Regional Grant Programmes concentrated especialiynproving the quality of conditions
for the education process. The largest numbertadas used this form of subsidy. Municipal
Grant Programmes (and respective subsidies obt&ioedlocal private companies) are most
frequently used to fund less demanding and shaom-fwojects as well as projects aimed at
enhancing the visibility of a school.

Enhancing and Extending Foreign Language Teaching

In order to support language education secondahgpdds in the Hradec Kralove
Region implemented cross-border projects. As reggartbrnational cooperation the Hradec
Kralove Region used mostly EU funds, namely prognas enabling it to utilise grants, such
asSocratesandLeonardo da VinciFurther resources to cover this area were oldameugh
grant programmes financed by the region. Proje@sevaimed at developing international
cooperation, exchange of experience and improveofdoteign language teaching as well as
the professional competences of pupils and teachers

F.3.9 Pardubice Region

Curricular Reform

Strategic objectives of the development of secondahnools were prepared in writing
in all cases and corresponded to strategic docuwmemnicerning the development of education
in the Czech Republic and in the Pardubice Redibie. monitored schools do not expect any
changes in their provision of education for thetngear because the branches correspond to
the needs of the labour market. The submittedegjiatdocuments proved that schools apart
from vocational issues put an emphasis on improtgpreparation of students in foreign
languages and information technologies. School gemants inform their founders and
School Boards on strategic objectives. Objectivatsirs the strategy for the development of
schools were met in the majority of cases. Secgnstdrools participated in the republic-wide
project of environmental education M.R.K.E.V. Two SSs decided to participate in an
education programme supporting healthy developneérdtudents in the Czech Republic
guaranteed by the National Health Institute.

Gifted Children, Pupils and Students and Children wth Special Educational Needs
Projects as well as extra-curricular activitieseleped especially the talents and gifts
of students. The Bishop Secondary General Scho8kitec was involved in a significant



project for the education of students with SEN.sThias a project of the Joint Regional
Operational Programme — Social Integration of Paipah in Districts of the Pardubice
Region entitledDisabled Students in a Secondary General Schooftovigion of new
educational services for disabled and disadvantagedients in the system of secondary
education

Enhancing and Extending Foreign Language Teaching
International projects were implemented in the Bhice Region quite rarely and

schools rather entered into international coopematAn example of good practice can be
seen in the provision of the above-standard cardtifor teaching focusing on future jobs
with the possibility of developing knowledge of éogn languages at contracted workplaces
abroad. Such exchanges are organised for studetite &econdary Hotel Services School,
Bohemia s.r.o. in Chrudim. All the visited secondgeneral schools and four secondary
technical schools continued their previously comoeeinstudent exchange programmes. If we
take into account only the visited sample of schoto secondary technical schools - (STS
and SVS in Pardubice—Polabiny, Podebradska 94renBrivate Secondary Technical School
TRADING CENTRE s.r.o. in Litomysl) have not yet ergd into international cooperation.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Two secondary general schools of the monitored &aofpsecondary schools, within
an action programme in the area of lifelong leagnwbtained further financial resources for
the partnership proje€@omeniuswhich will continue until 2009. Ten teachers etsndary
general schools (6%) and 14 teachers of other tgbesecondary schools (amongst the
monitored schools) are completing their profesdiogaalifications within the further
education of teachers.

F.3.10 Vysocina Region

Curricular Reform

Secondary schools in this region have had longréeeqpee with projects. The projects
of secondary schools focused in particular on imjoigp material conditions (for example
furnishing special classrooms) and enhancing faréégnguage teaching (both for students
and teachers).

Prevention of Pathological Social Phenomena
Secondary school projects implemented in the VysbdRegion were also aimed
against pathological social phenomena. A good elX@ampy be th&€€omeniugroject.

F.3.11 South Moravian Region

Curricular Reform

In their policies and strategies secondary schentieavoured to meet regional and
national education objectives. A number of projeefzresent a financial contribution to the
budget of schools.

Enhancing and Extending Foreign Language Teaching
Projects implemented by secondary schools affectathly the development of key
competences and improvement in the language kngelefistudents.



F.3.12 Olomouc Region

Curricular Reform

The development of SEPs, completing the requiredlifqgations by studying in
higher education institutions, and the new conadpchool-leaving examination (maturita)
rank among the main areas covered from the finheag@port for the region. The number of
cases of systematic cooperation between secondaopls and other entities with a view to
inter-connecting theory and practice was on the. riStandardised tests were used for
monitoring the quality of education.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

The material background of secondary schools edaltlkee development of
information literacy of both teachers and studelsésiguage education (the English language)
and school management studies were the principalsatovered by the further education of
teachers.

F.3.13 Moravian-Silesian Region

Curricular Reform

Secondary schools in the region continue to impteraesystem project financed from
the ESF and managed by the MEYS - Quality I. Inpsvation with representatives of the
Polish minority the Czech School Inspectorate, withe limits given by the MEYS, agreed
on the procedure of schools when drawing up andrdetgy documents in languages other
than Czech. The Polish minority national educatsystem is among the priorities of the
Moravian-Silesian region incorporated in the Loagx Education Objectives of the Region.
In order to improve the quality of secondary ediacathe region made use of evaluation of
the quality of education in the region. The objessi for the years 2008 — 2010 assume
cooperation of the region with higher educatiortitnons with a view to introducing new
study programmes for students of pedagogical f@sulivhich would reflect the needs of
school practice (for example the increasing interesbachelor’'s studies of kindergarten
teachers). With regard to the content of this goal the objective of the region to establish a
regional counselling system mutual consistencyhe$¢ two objectives would be desirable.

Enhancing and Extending Foreign Language Teaching

As regards the Moravian-Silesian Region, secondenpols and their founders made
their best efforts to meet the requirements of National Plan for Teaching of Foreign
Languages as well as the requirements placed @olkscas a consequence of the new type of
school-leaving examination (maturita) in a forelgnguage (teachers concentrated on further
education concerning foreign languages, on supfmrtand enhancement of material
conditions, an individual approach towards studemsw teaching methods, shift in
professional qualifications, and on projects). Wiwle area saw progress, when compared to
previous years, and is supported by a nation-walgguage programme as well as by
international, regional and individual projectssohools.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Within the project co-financed from the ESF somhosts established community
centres in schools for the general public, equippid ICT, but the interest in such services



did not meet the expectations. The resources psecheannot be used for regular instruction.
CSI found that it would be necessary to includecation particularly regarding the new form
of school-leaving examination in the plan for f@wducation of teachers as schools are not
well informed in this area.

F.3.14 Zlin Region

Curricular Reform

The Quality | project concerning uniform final examinations dedbschools to
mutually compare the knowledge and skills of pugiscondary schools in the Zlin Region
participated in the republic-wide project of envinbental educationM.R.K.E.V.

Enhancing and Extending Foreign Language Teaching

Projects focusing on professional short term attesits of students in different EU
Member States have been beneficial for schoolfiendlin Region for a long period time.
Projects are supported by multi-cultural discussjdhe promotion of regional identity and
European coexistence. A good example may bd & DEM projects of student exchanges
organised by the Secondary General School in Ubdtisadiste.

Further Education of Pedagogical Staff and Enhancig Instruction in Information
Literacy

Secondary schools in the Zlin Region excellentlgduprojects implemented within
lifelong learning and further education. Such prtgewere developed by more than 50% of
SSs in this region. The projects enabled studehse@ndary schools participate in further
education in their respective field of studies (BtampleMETUD, ROZAM and ITUM
projects). On the basis of the Strategy for Finan€ducation in the Czech Republic a unique
project called Finance and Us (the Business Academyomas Bata and the Tertiary
Professional Business School in Zlin) was drawnligptask is to develop the capabilities of
course participants in financial management andkibgnand to support further options in
education in the area of financial literacy. Se@gdschools in the Zlin region also used
projects pertaining to the area of vocational etlanafor exampleProgramming Multiple
axis CNC Machines Programming Modern Single-chip Microcomputers in Ikig
Programming LanguagesApplication of Programmable Logic Fieldand AVR Micro-
controllers in Automated Technolagih 2007 and 2008 the Zlin Region, alongside other
partners, organised the republic-wide conferenagh¢8l in a Company — A Company in a
School”, the topic of which was the issue of theklaf qualified labour force for trades,
requirements of the labour market and searchingdtutions.






Annexes

Annex 1: Criteria for Evaluation of Schools and Sch ool Facilities in
the School year 2007/2008

Inputs
- School or school facility management
0 School education programme / the content of educati
o Strategy and planning
0 Head teacher and educational process management
o Impact of school self-evaluation and internal cohslystem

- Prerequisites of a school for meeting a school &t programme / the content of
education

o Staffing
o Safe conditions for education
0 Admission to education
- Partnership’
0 Benefits of partnership for school management datisaking

Educational Processes
- Course of education (process of meeting objectiwé&EP / the content of education)
0 School internal environment
o Conditions for teaching and their utilisation
o Evaluation of children, pupils and students
o Efficiency and effectiveness of supporting childreapils and students with
special educational needs / exceptionally giftatticdn, pupils and students

Outputs
- Success of children, pupils and students withirethgcation programme

15 Partnership— includes not only partners of schaesisstipulated in the Education Act but also othaities such as
informal parent organisations, partner schools,smfibrth



Annex 2: The Procedure for Evaluation of Schools by the Czech
School Inspectorate in the School year 2007/2008

Description of the Evaluation system

The Czech School Inspectorate uses more critendti¢mteria evaluation approach)
for evaluating institutions included in the registé Schools with a fundamental tool being a
set of criteria for the evaluation of conditionse tcourse and results of education and school
services. Its structure is based on the requiresnehtschool legislation and this makes it
possible to monitor innovation and modernisationsehools according to the priorities
incorporated in the long-term objectives of edwwratand the development of the education
system at national and regional levels. The seftcritbria is linked to the European
Qualifications Framework for Lifelong Learning anghen some selected parameters are
used, makes it possible to compare quality in ildial parts of the Czech education system.

The development of the set of criteria as a modéhe institutional evaluation of
schools and school facilities (within the curreegislative conditions) is directed towards
bringing together external evaluation and scholfessaluation in the basic scheme ‘inputs —
processes — outputs’. Criteria included in thiseseb are for the purposes of school
evaluation broken down into main indicators, witspect to the level of education or types of
schools. Changes of the inspection system willdrapteted by development of the basic set
of tools for detecting and evaluating the extenvtoch specified criteria are being met. CSI
evaluation tools are also currently being developeda system of feedback on gradually
introduced curricular reform. Data collection ambgessing are supported by the new CSI
information system.

Basic Methods of Detecting and Evaluating Conditios, the Course and results of
Education
Inspection findings and concrete sets of data d@sgrmonitored phenomena (indicators) are
gathered by means of the following information sesrand detection methods:
- analyses of school documentation;
- a comparative analysis, used in particular for expental evaluation of compliance
of a school education programme with the frameveahlication programme;
- observation of rooms and other school resourcasfetgnt);
- direct observation of both theoretical and prattiteaching or the course of
professional practice (subject and inspection aladems);
- direct watching of competitions and other eventgpsuiting teaching;
- analysis of pupils’ work;
- interviews with head teachers, teachers and o#dgigngical staff;
- respective contact with school founders.
In addition, inspections focusing on a special¢ase the following:
- interviews with advisory bodies to head teachers;
- interviews with pupils — foreign nationals;
guestionnaire surveys among pupils, teachers, aad teachers;
guestionnaire surveys among parents or other partne

Check up standards and procedures for their vatifio with regard to transitional
provisions of the Education Act have been develdpedspections.

Analytically evaluated information is a basis afpection outputs drawn up in accordance
with the Education Act at the level of the schavoinspection reports and in protocols, at the
republic-wide level in thematic reports. Summandfngs are broken down according to the
levels of education and topics of other inspectamks stipulated by the Education Act.



Analytical activities use, in addition to Europedocuments, developed analytical studies
of strategic documents and data/information publishy schools pursuant to the Education
Act. An example might be the Long-term Policy Ohjes of Education and the
Development of the Educational System in the CzRepublic highlighting priorities of
further development and progress indicators. Thec@5chool Inspectorate is also building
on annual reports of individual regions and priesitof the Long-term Policy Objectives of
Education and the Development of the Educationate®y in regions. Furthermore, CSI also
uses information sources of partner organisationghe Institute for Information on
Education, the Pedagogical Research InstituteN#tmnal Institute for Vocational Education
and Training, as well as other institutes, institos and associations working within the
education system.

Principles for Measurement and Evaluation

Summary evaluation is based on evaluation of inldiai logically inter-connected
indicators and criteria (or sub-criteria). The topan evaluation “pyramid” is formed by
principal evaluation areas (qualitative evaluatjomhile lower levels consist of criteria and
sub-criteria (qualitative evaluation using a thieeel scale with a respective variant N), a
wide base of individual indicators (quantitativergraeters — the number; proportions;
gualitative evaluation using dichotomous or otlasra rule, three-level scales).
General Qualitative Description of a Three-level Ealuation Scale

The objective for using this scale is to specifiy,tbe basis of summary evaluation of
individual parts (indicators) of a given criterionhether a school entity achieves within the
given criterion a level corresponding to a typieional or national standar#) (for the same
type of school or school facility, whether its &ities are above-standar8)(or whether an
entity does not achieve the required standdjdafd the ascertained situation is risky or
whether such a situation cannot be detected orneasnonitored at allN). In general the
Czech School Inspectorate defines individual leasl$ollows:
1 Negative situation unambiguously prevails withive tevaluated criterion; activities
being performed breach legal regulations and thaceducation programme (approved
teaching documents); planning, quality managemedhtsaistainable development of the given
area are not efficient or cannot be proven; ser@fi€iencies occurred.
2 Normal (average, standard) functional situatioevpils within the evaluated criterion;
activities are carried out in compliance with legefulations and the school education
programme (approved teaching documents), thesbraeehed only occasionally. Planning,
quality management and sustainable developmenheofgiven area display quite frequent
deficiencies, some of which may be removed onlywlifficulty.
3 Excellent situation prevails within the evaluatzderion, activities are carried out in
compliance with legal regulations and the schoalcation programme (approved teaching
documents); quality and sustainable developmethefiven area are being planned and are
well managed within the meaning of the strategiectives of the given school entity; partial
deficiencies occur only very rarely and they aradpesuccessfully removed.
N A variant for the case when, for different reasabsvas impossible to asses the
situation of the given phenomenon in a certain stbo the situation was not monitored in
compliance with the task of the given inspection.



Table P 1: Basic scale and parameters

Principal evaluation areas
- expresses how the provisions of Sec.
174 (2) of the Education Act are met
Criteria 2 3
- include extensive parts of principal
areas of evaluation
- stem from the provisions of legal
regulations
- are clarified on the basis of conclusio

summary conclusions
and evaluation of the
given areas

- three-level scale
is always used to
evaluate criteria
and sub-criteria

of strategic documents for education - Nvariant —
development cannot be
Sub-criteria detected, was not
- express the content of individual part: monitored

(areas) of a given criterion; they do n
always need to be defined
Indicators
- express the content of monitored
phenomena, facts, real value within tl
given sub-criterion (criterion)
- are of qualitative and quantitative
nature
- definitions have both theoretical and
practical basis
- indicators are mutually inter-connecte
and make it possible to identify and facts exist or do
causalities of monitored phenomena not occur
- selection in terms of scope and natur[ 4" |2 || 8 | N | ascale is used for
of an indicator is made more precise evaluation of an
the basis of an analysis of their real indicator
value, usually after the end of the
monitored period, only exceptionally

during the monitored period
* Signs — and + mark orientation of a scale

actually detected
number

a part of a previously
defined unit (as
percentage, direct or
additional calculation)
indication of whether
monitored
phenomena, activities,

Table P 2: Terminology for individual levels of evéuation of principal areas and overall
evaluation of a school

Substandard, Standard Above-standard The give area could
adverse situation (average) situation (above-average) not be evaluated, in
prevails; prevails, evaluated situation compliance with the
risks are inadmissible, area is functional, risks unambiguously assignment
critical are admissible, prevails,; (this variant shall not
marginal risks are unimportant, be used for overall
negligible evaluation of a school)

Above-standard
(above-average)
situation

Average, functional

Substandard situation (standard) situation



Annex 3: Subjects of Complaints and Their Legitimac vy

Table P 3: Subjects of complaints and their legitiracy

MLGHEED & 30 x 248 105 12 395  x
complaints

Number of points

of complaints 61 31 552 157 244 48 4 - 24 4 885 240
E o LE LT O T N I CN - I I ) I T R T T
and pupils

Discrimination for

- 3 1 16 3 4 1 - - - - 23 5
Bvaluationand 36 44 50 8 1 - - - 8 22
classification

Examination

before a board of - - 8 4 23 6 - - - - 31 10
examiners

Communication

with statutory 8 5 101 36 19 6 - - 1 1 132 48
representatives

Material conditions | 1 9 i 5 1 i i 1 i 13 2
for teaching

Complaints not

I y— - - 21 2 10 1 - - - - 31 3
Bullying not ) ) 32 4 4 ) ) ) ) ) 36 4
solved

Staffing 7 4 33 11 10 1 - - 1 - 51 16
Meeting education

programmes 3 2 8 4 10 3 - - 2 - 23 9
School operations 8 4 23 6 10 1 - - 2 - 43 11
Adopted measures

to remove - - 3 1 3 - - - - - 6 1
deficiencies

Decision on not to

admit a pupil to 1 - - - - - - - - - 1 0
school

System of

managing and : § §

evaluating 3 2 5 1 5 2 5 18 5
employees

School Rules of

Order - 4 2 9 2 - - - - 13 4
Boarding 3 2 1 1 - - - - 7 1 11 4
Physical

punishment of a - - 11 2 2 - - - - - 13 2
pupil

Manner of ) 1 ) 5 ) ) ) ) ) 6 )

completing studies



b ¢cC D C D C D C D C.
Payment for

education and 1 - 2 - - - - - - - 3 -
school services
Level and course

of education 2 . 30 8 10 ) 1 ) ) ) 43 >
Educational
measures and 3 2 51 17 15 5 1 . . - 70 24

classification of
pupils’ behaviour
Use of financial
resources fromthe - - 2 - - - - - - - 2
state budget
Education of pupils

with SEN - - 3 14 1 - - - - - 31 14
Other 9O 2 8 14 47 11 1 - 4 2 142 29
Key:

C = the total number of complaints (impulses forvistigations”)
D = a complaint was assessed as justified



Annex 4: Adherence to Legal Regulations concerning the Provision

of Education and School Services

Table P 4: Checks pursuant to the provisions of Se28 of the Education Act
Checked provision

par. 1 (a) - the decision on registration in theyiBter of Schools complies 1
ascertained facts

par. 1 (a) - in the case of change of data an egpn for alteration of data i
the Register was filed on time and its content easect

par. 1 (b) - a register of children, pupils anddstuts — a School Register -
maintained in compliance with ascertained facts

par. 2 and 3 - the School Register contains mangalata on a child, pupil o
student

par. 4 - a school modifies records and data wittemyt delay after receivin
information on their change

par. 1 (c) - documents concerning the admissiorhdiren, pupils, students a
maintained correctly

par. 1 (c) - documents on the course of their etitucare maintained correctly
par. 1 (c) - documents on completion of educati@naaintained correctly

par. 1 (d) - a head teacher submitted school eumcarogrammes or othe
teaching documents

par. 1 (e) - a head teacher submitted the Repdsicbonol-assessment

par. 1 (e) - a head teacher submitted the AnnupbR®n School Activities
par. 1 (f) - class registers contain provable deatghe education provided ai
the course of education

par. 1 (g) - a school (school facility) has drawmaiSchool Rules of Order (tt
Internal Order of the School)

par. 1 (h) - school maintains minutes of pedagdgrezetings

par. 1 (i) - a school maintains a Book of Injurggschildren, pupils and student
and medical reports

Table P 5: Checks pursuant to the provisions of Se80 of the Education Act
Checked provision

Sec. 30 (1) - School Rules of Order (the Internaled of the School) has be
issued

Sec. 168 (1) (b) - School Rules of Order (the maeOrder of the School) he
been approved by the School Board

Sec. 30 (1) (a) - School Rules of Order regulatesild on the execution ¢
rights and duties of children, pupils, and studemtsd their statuton
representatives

Sec. 30 (1) (b) - School Rules of Order regulatesrations and the intern
regime of the school

Sec. 30 (1) (c) - School Rules of Order regulatasditions on ensuring th
safety and protection of the health of childremifsuor students

Sec. 30 (1) (d) - School Rules of Order regulatasditions concerning th
treatment of the property of schools by childramifs, and students

No. of
violations

5

8

10

18

(o2}

13
32

No. of
violations

4

28

26

20

20



Sec. 30 (2) - School Rules of Order encompasses fal the evaluation of th

Checked provision

results of education of pupils and students
Sec. 30 (3) - School Rules of Order were publishexh accessible place

Sec. 30 (3) - children, pupils, and students of gblkool were informed in

provable manner about the content of the Schoa$Raoill Order

Sec. 30 (3) - employees of the school were informexprovable manner abo

the content of the School Rules of Order

Sec. 30 (3) - The statutory representatives of msinmere provided witl

information on the content of the School Rules od&D

Table P 6: Checks of other provisions of the Educain Act

Checked provision

The head teacher of the school takes decisionsciordance with the
Education Act on:

transfer of a pupil or a student to a higher gr&@kz. 17 (3))
approval of an individual education plan (Sec. 18)

admission of a child to pre-school education (Sd¢.

termination of pre-school education (Sec. 35)

postponement of compulsory school attendance @&gc.

transfer of a pupil to a corresponding grade chsidschool (Sec. 39
(2))

admission of a pupil to basic education (Sec. 46)

transfer of a pupil to another basic school (S8dq13

transfer of a pupil to another education prograniez. 49 (2))
approval to continue basic education (Sec. 55 (2))

admission of a student to secondary education &eand the
following Sections)

admission of a student to a tertiary professiooabsl (Sec. 93 and
the following Sections)

admission of a student to a conservatoire (Sec. 88)

transfer between schools (Sec. 66 and Sec. 97)

change of the branch of education (Sec. 66 andS¢c.
interrupting education (Sec. 66 and Sec. 97)

repeating the grade after completing compulsorpskcattendance
(Sec. 52 (6), Sec. 66 (7), and Sec. 97 (8))

reducing or waiving charges for the provision ofieation or school
services (Sec. 123 (4))

conditional expulsion or expulsion of a pupil cstadent from the
school or school facility (Sec. 31 (2) and (4))

recognition of attained education (Sec. 70 and $2@)

approving and cancelling the individual educatiba pupil (Sec. 41)

The school or school facility provides educatiorscnool services in
compliance with the Education Act.

The school or school facility provides educatiorscnool services in
compliance with records included in the Registecifiools and School
Facilities.

No. of
violations

30
15
10

14

18

No. of
violations

19
10
17
13

10
13
11

11



Checked provision

The school or school facility provides educatiorscnool services in
compliance with education programme laid down in.Se

The head teacher of a school or a school facifisuees that education or
school services are provided by qualified pedagdgitaff in compliance witf
Sec. 3, 4 and 32 of Act No. 563/2004 Coll. on Pedaml Staff and on the
amendment to some other acts, as amended.

The head teacher of a school or a school facifigyates conditions for the
further education of pedagogical staff (Sec. 240f3e Act on Pedagogical
Staff).

The head teacher of a school or a school facifiéaies conditions for work ¢
the School Board if such a board has been estahlighrsuant to the
Education Act.

The head teacher of a school or a school facifisuees that persons listed i
Sec. 21 of the Education Act are provided with tymeformation on the
course and results of the education of a childjlpustudent.

The head teacher of a school or a school facifisuees cooperation in
implementing the ministerial programme aiming &niifying education
results.

The head teacher of a school or a school facifgyates sufficient conditions
for supervising children and minors in school @chool facility.

The head teacher establishes a Pedagogical Boaig/lasr advisory body.
The head teacher discusses with the Pedagogicall Bdarucial documents
and measures concerning the educational actitidse school.

The head teacher of a school or a school faciitgldished by the state, a
region, or a municipality sets out the organisabband conditions for schoa
or school facility operations.

The head teacher of a school or a school facifitgldished by the state, a
region, or a municipality is responsible for usfilgncial resources from the
state budget allocated under Sections 160 throGgtofLthe Education Act.
The head teacher of a school or a school faciitgldished by the state, a
region, or a municipality submits an analysis afficial management.

Table P 7: Checks pursuant to the provisions of Sedé66

Checked provision

The head teacher of a school or a school faciatyses the prerequisites ft
performing the office of the head teacher as stijgal in Sec. 5 and 32 (a) of t

Act on Pedagogical Staff

The head teacher of a school or a school facilgtaldished by the state,
region, a municipality or a union of municipalitiegs appointed on the basis

a tender published by a school founder (Sec. 156 (2

No. of
violations

5

21

19

No. of
violations

5



Table P 8: Checks pursuant to the provisions of Set66 and related provisions

Checked provision .NO'.Of
violations

The head teacher of a school or a school facilityctv was not established t
the state, a region, a municipality or a union afnmipalities set up a Scho: 3
Board.
The head teacher of a school or a school facilityctv was not established t
the state, a region, a municipality or a union afnnipalities issued electio 2
rules for the School Board.
The head teacher or his/her deputy, authorizedhé@yhead teacher, participate
upon the request of the Chair of the School Boarthe meeting of the Scho: 1

Board.

The head teacher of a school or a school facitéyates in compliance with Se

166 and 167 conditions for the work of the Schook#l if the Board wa: 4
established under the Education Act.

The head teacher of a school or a school faciliganised the election to tt

School Board within one year after the Education @&ane into effect (Sec. 1€ 3
(10)).

The head teacher of a school or a school facipgoated other members of ti
School Board in case statutory representative afompupils or pupils ant 18
students did not elect the required number of mesbé the School Boar:
although there were repeated requested to do so.

The head teacher enables the School Board to adauesmation about the 9
school, in particular school documentation.

The head teacher of a school or a school facilipnstted draft schoo 14
education programmes to the School Board to obiterBoard’s opinion

The head teacher of a school or a school facilitgngtted for the Schoc 6
Board’s approval the Annual Report of the School.

The head teacher of a school or a school facilitgngtted for the Schoc 15

Board’s approval the School’s Rules of Order.

The head teacher of a school or a school facilitgngtted for the Schoc
Board’s approval the Scholarship Rules (in secondahools and tertiar 12
professional schools).

The head teacher of a school or a school facilibnstted to the School Board

, o . 22
approval rules for evaluating pupils in basic aedosdary schools.
The head teacher of a school or a school facilitgbéed the School Board !
participate in developing strategic objectivesha school.
The head teacher of a school or a school facilityngtted to the School Boat
information allowing it to discuss the draft budgéthe legal entity for the ne» 4
year.
The head teacher of a school or a school facilitynstted to the School Boat
information allowing it to deliver its opinion orhé analysis of financie 4
management, including draft measure for respeatiypeovement.
The head teacher of a school or a school facilityngtted to the School Boat 2

information allowing it to discuss inspection refsor



Annex 5: List and Annotations of Reports Concerning Individual
Topics in the School year 2007/2008

Equal Opportunities for Education of Foreign Nationals in the Czech Republic

the observations carried out in compliance with bquest of the MEYS arising from
the Czech Government Resolution No. 126 of 8 Felgra@06 concerning the Strategy for
Integration of Foreign Nationals, in 2005 CSI se&dw identify and assess the conditions, the
course and results of education of pupils-foreigtiamals in Czech schools. At the same time
findings on how equal opportunities of foreign patls are ensured and on the effectiveness
of specific support for their education were gatiderCollected data are stored for periodic
comparisons of the given situations and for analysietrends in this area of education.
Observations of this type were carried out in kigdetens, basic schools, and secondary
school in all regions of the Czech Repubilic.

Reading Literacy as the Basis of Good Education

In its inspection practice for this kind of obsdirga CSI used procedures to ascertain
and assess the conditions, the course and resuttdugation at all levels of the education
system. All inspections were held in accordancé Wit objective of the curricular reform in
the Czech Republic and in relation to the Europsrof indicators for lifelong learning. The
most important conclusions of the PISA internatioaveys published from 2000 to 2007
became the basis for preparation of this type dfeolation. Inspections were held in
kindergartens, in basic schools, mainly in the 8nd 7th grades, and in the 2nd grades of
secondary schools in all regions of the Czech Rigpub

Further Education of Teachers

In this type of observation CSI tried to estabhkghether legal regulations regarding
the FEPS are adhered to, it evaluated how availgttiens were used and gathered findings
on the satisfaction of pedagogical staff with tihevsion of training courses. The aim was to
reveal respective obstacles preventing teachersn findertaking further education.
Observations were performed in kindergartens, bssihmols and secondary schools in all
regions of the Czech Repubilic.

Use of ICT in Schools during the Last Two Years

This quite long-lasting type of inspection focusing one special topic tried to
identify and assess the conditions for using inftian technologies and their impact on
teaching and learning, the scope and effectiversdssupport for the development of
information literacy and ways to achieve it. Coléet data are retained for periodic
comparisons of the situations which could occur mdinalyses of trends of utilising ICT in
school education in all types of schools and a@laes of the Czech Republic.

Mathematical Literacy not only for Mathematics

In compliance with the curricular reform in the €kaeRepublic, in relation to the
European set of indicators for lifelong learningdaaccording to the Plan of Principal
Assignments of CSlI, inspections verified withinrtregic observations the level of support for
and development of the mathematical literacy ofilgsupithin basic and secondary education,
the level of conditions of this type of educatiomdahe effectiveness of methods used in
creating and promoting the development of pupilsitmematical skills in the course of
mathematics lessons and other related subjectsegsds pre-school education CSI tried to
find to what extent children are supported whery tiie transferred from cognitive thinking



to verbal-logical thinking and when they start taim elementary knowledge of sign systems
and their functions.

Teaching of Foreign Languages from 2005 to 2008

In this thematic inspection CSI concentrated owlifigs gathered through observing
and evaluating class instruction in foreign langsagrom 2005 to 2008 in kindergartens,
basic schools and secondary schools. The findiragernt possible to asses the development
of language education in schools within the lastehyears. Observations focused on how
schools were meeting objectives of the curricuform concerning the enhancement and
modernisation of foreign language teaching. Basit@a adlescribe the conditions for teaching
foreign languages and measures which schools gilenmenting to support foreign language
teaching. In its observations CSI aimed at, inte, anonitoring the development of the
professional qualifications of foreign languagectesxrs and of team work of teachers, the
extension of foreign language teaching and motigatictivities and opportunities to apply
foreign language knowledge of pupils outside theicula.

Transition to School Education Programmes in Pre-dwol and Basic Education

Since the school year 2005/2006 CSI has monitoottitees of schools aimed at
complying with the procedure in accordance with FBRer evaluating collected findings
and after methodological and practical preparatibmspections focusing on this issue CSI
launched inspections of compulsory transition toost education programmes in pre-school
and basic education in the school year 2007/2008hé same time and in compliance with
the Plan of Principal Assignments of CSI in the &dhvear 2007/2008 inspection activities
aimed at gathering data and evaluating the commiasf SEP and FEP for pre-school
education and basic education were commenced. digps were carried out through
verification of the proposed set of criteria and grepared evaluating scheme.

Can Schools Work with Gifted Pupils?

The main aim of this type of inspection was to psxcthe findings gathered within
observations and to draw up summary informationidamtifying gifted pupils in schools,
creating conditions to satisfy the educational seetl such pupils and identifying work
methods leading to further development of theieritd. Another aim was to explain the
theoretical and methodological approach towardé@msgifundamental issues pertaining to the
topic in question, to clarify a practical basis floe content of proposed directives and to draft
measures with a view to improving the currentlyatisdactory situation.

Injuries in Schools and School Facilities within tle Past Two Years

This topic has been monitored within inspectioniviteds comprehensively with
special attention paid to safe environments in éigdrtens and at the primary level in basic
schools. At the lower secondary level of basic sthand in secondary schools inspections
focused on preventive programmes against bullymdy abuse of narcotic substances. CSl is
applying a newly established system of inspectanged at ensuring safety and protection of
the health of children, pupils and students in sthand school facilities. The concept and
content of inspection procedures stem primarilynfr@levant provisions of the Education Act
and from those sections of FEP for pre-school,dbasd secondary school education which
encompass detailed aims and tasks of the operbpoogrammeHealth 21pertaining to the
area in question. When analysing the actual sdaoaidf safety in schools and school facilities
CSI uses comparisons of absolute and relative émgjas of occurrence of injuries and as an
objective parameter an indicator of the injury ratas introduced. This calculated figure
expresses the ratio between the number of injtin@soccurred within the monitored period



and the number of children, pupils and studentsrdsx for compulsory attendance in the
given period.

Analysis of Information and Complaints Resolved bythe Czech School Inspectorate
during the Past Three Years

Effective as of 1st January 2005 the Education &athorised CSI to carry out
inspections on the basis of delivered negativerimétion, complaints and petitions if their
content is within the scope of CSI competence. 83lso empowered to review individual
statements and the results of such reviews areigedno the founder of the relevant school
for further investigation. Complaints about schewiployees, the subject of which is usually
the professional and pedagogical level of educatasrd provision of school services are
submitted for further examination to head teach®mswltaneously, the relevant head teacher
is required to send a copy of a document describowg the respective complaint was settled
to CSI. After receiving such a copy CSI further sidiers whether there are reasons to launch
a further inspection. Complaints which are by timgiture within the competence of founders
will be delivered to them. Also in this case CSjuies a copy but for its information only.
Complaints which are not within the competence 8t €hall be sent to a relevant authority
and at the same time CSI will inform the complairthereof.



Annex 6: CSI Activities in the System of European S chools

Inspectors of the European Schools cooperate wjphesentatives of education and

inspection systems of all Member States of the pema Union. In particular, exchanges of
information and experience, opportunities to malkesv rcontacts and the development of
managerial skills are important within such coopera Gathered experience is further used
for establishing CSI inspection procedures and gjuids as well as for other international
cooperation projects.

Current principal priorities of European Schools:

The

European School system reform — opening the systelnool autonomy
differentiation/individualisation of education

integration of pupils with special education needs

integration of pupils without their own languaggdgment

consistency between pre-school, basic and secongelgs of European Schools
harmonisation of conditions and the course of etilican and between language
departments

reform of pre-school education

language education issues

ICT education issues

instruction of religion and non-confession ethics

reliability of the European Baccalaureate

enhancement of the system of evaluation and tegpeation

most important activities of CSI in the primary cycle of European schools in the

school year 2007/2008:

9 inspection visits in European schools — a tearsendation of music lessons,
inspections in Czech sections in European Schonlssls Ill and Luxembourg I,
observations of lessons of the Czech languageitandture in the ES in Munich and
in Frankfurt (in total 75 observations)

participation in 11 meetings of Boards of Inspestand Teachers’ Boards
participation in 6 meetings of working groups — tb&ue of consistency of education;
between individual cycles of European Schools, tedservations of music lessons,
team inspection of a subject entitled “Discover ®orld”, pre-school education
(drawing up guidelines)

involvement in organising and participation in tlsymposium for pre-school
education

participation (twice) in commissions for selecticgndidates on the position of
teachers and managers of European Schools

drawing up curricula for pre-school education

drawing up curricula for the Czech language areddiure for pre-school and primary
cycles of European Schools

ongoing discussions of documents issued by the dBBo&rGovernors of European
Schools (in cooperation with MEYS)

The most important activities of CSI in the secondy cycle of European schools in the
school year 2007/2008:

6 inspection visits to European Schools — obsermatiof the lessons of the Czech
language in Brussels Il and Munich, a Vice-Chaithe European Baccalaureate in
Alicante (in total 72 observations)



participation in 10 meetings of Boards of Inspestand Teachers’ Boards
participation in 6 meetings of working groups (atioators for education of pupils
without a language department, the European Baowste, selection of
baccalaureate questions for the Czech language liardture, differentiation in
education)

participation (four times) in commissions for seéileg candidates on the position of
teachers and managers of European Schools

organisation of education of teachers of Europehods

drawing up curricula for Czech language and liteatfor secondary cycles of
European Schools

ongoing discussions of documents issued by the dBBo&rGovernors of European
Schools (in cooperation with MEYS)
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teaching of natural sciences in secondary schools

Evaluation of students’ reading skills@ctondary schools

Evaluation of the establishment of mathealeskills and the
development of key competences of students in skexgrschools

Deficiencies in implementing the requiratador foreign language
teaching in individual regions

Deficiencies in implementing the requiratador foreign language
teaching in schools divided according to the numlo¢pupils
attending the primary level

Authentic application of language knowkedgd skills of basic
school pupils visited in the school years 2006/280d 2007/2008

School self-assessment in school educatmgrammes of
kindergartens

Use of school self-assessment results

School self-assessment in school educptmgrammes of basic
schools

Use of school self-assessment results

Admission to education and education e#n rules

Use of school self-assessment results

Admission to education and education e#n rules

Selected indicators of staffing developnethe years 2005/2006
—2007/2008

Evaluation of care for staffing developmen

Expenditure of schools on FEPS (in CZK)

Analysis of payroll conditions

Further education of pedagogical staffpeaditure covered by the
state budget in 2006

Further education of pedagogical stalfpeaditure covered by the
state budget in 2007

53

53

54
55

59

62

62

62

63
65

72

73

76

88

88
89

89
90
90
91
94

95
96
100
101

102



Table 56

Further education of pedagogical stafévetbpment of

expenditure in 2006 and 2007

Table P1
Table P2

Basic scale and parameters
Terminology for individual levels of evalion of principal areas

and overall evaluation of a school

Table P3
Table P4
Table P5
Table P6
Table P7
Table P8
Diagram 1
Diagram 2
Diagram 3
Diagram 4

Diagram 5

Diagram 6
Diagram 7

Diagram 8
Diagram 9

Diagram 10
Diagram 11

Diagram 12

Diagram 13

Subjects of complaints and their legitiynac

Checks pursuant to the provisions of Z&of the Education Act
Checks pursuant to the provisions of 32of the Education Act
Checks of other provisions of the Educafiot

Checks pursuant to the provisions of 588

Checks pursuant to the provisions of 8&8.and related provisions

103

142
142

143
145
145

146

147

148

Overall evaluation of activities of hedzhchers and education 19

process management

Size of identified groups of children apdpils expressed as a 33

proportion of their total number in all schoolsitad in the school
year 2007/2008

Identification of gifted pupils in scheol

Trends in the development of school iegiin individual regions
(according to the annual index)

The share of schools organising one aremounds of enrolment
proceedings in the school year 2007/2008

Composition of foreign language teachekindergartens

The share of basic schools providingl[@nastruction of two and
more foreign languages in 2005-2008

Motivating activities implemented in thmonitored secondary
schools during 2005-2008

36
40

42

69
71

81

Forms of using computers within the te@agiprocess in basic and 84

secondary schools

Preference of forms of further educatioarses

Establishment of key competences of cbasthool pupils
incorporated in further education

Establishment of key competences of relny school pupils
incorporated in further education

Average share of pedagogical staff oé thisited schools
participating in further education courses

96
98

98

100
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